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Abstract

Sustainable development is a movement toward improving the world, not just a passing 
trend . In Nepal, universities and Higher Education Institutions (HEIs) have yet to 
effectively fulfill their responsibility to promote sustainability . This study explores 
the sustainability perception of higher education (HE) by community-based HEIs, 
i.e., community colleges . A literature review indicates the benefits and threats of 
sustainability consciousness which is supplemented by primary and secondary data 
collected through interviews with high-ranking UGC and university officials and 
former Chairpersons of the Nepal Public Campus Association (NPCA) . The thematic 
analysis reveals that community colleges of Nepal are facing their identity crisis and 
struggling for their own sustainability with implications to fulfill the SDGs . Lack 
of uniform regulations, absence of sustainability-friendly curricula, declining student 
enrollment, ineffective management, conventional pedagogy, inadequate and poor 
research activities, unstable human resources, insufficient financial support, and 
inadequate eco-friendly infrastructure stand as key challenges . However, prospects 
are there that quality accredited community colleges can foster sustained growth by 
ensuring accessible, high-quality education along with strong leadership, governance, 
and community involvement . Their expected role in mitigating global warming, 
promoting gender equity, reducing carbon emissions, and bridging educational gaps 
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makes them highly visible to achieving SDGs . This study recommends some strategic 
measures for addressing sustainability challenges, paving the way for making Nepal a 
more prosperous and sustainable country in the days to come.

Keywords: Eco-friendly infrastructure, Identity crisis, Ineffective management, SDGs, 
Sustainability . 

Introduction 

The United Nations (UN) General Assembly set up seventeen Sustainable Development 
Goals (SDGs) in 2015, seeking to "ensure a sustainable, peaceful, prosperous, and 
equitable life on earth for all, both now and in the future." Key policy papers, like the 
current 15th development plan and the 25year long-term vision-2100, have underlined 
Nepal's early commitment to the SDGs (United Nation Development Program, 2019) . 

In Nepal, numerous institutions, including colleges and universities, are actively 
pursuing the SDGs in a variety of fields . In order to ensure Nepal's progress toward 
SDG targets, Renaud Meyer, the UNDP Nepal Resident Representative, emphasized 
the importance of tackling socio-economic and geographic imbalances (UNDP, 
2019 a) . The former finance minister of Nepal also emphasized the importance of 
international cooperation in attaining sustainable development by Nepal . Additionally, 
the National Innovation Center, Nepal's Chairperson, in the same (UNDP, 2019) report, 
has underlined the importance of adopting innovation-driven approaches to inclusive 
development in these words, "We cannot overlook the necessity of change" . Further, 
he explained that Nepal needs to embrace innovation and new tactics for everybody’s 
growth and prosperity (UNDP, 2019 b) . The degree of SDG implementation varies from 
country to country but it is clear that HEIs can promote an attitude that encourages the 
spread of SDG values . As indicated by Zaleniene & Pereira (2021), universities and 
colleges can significantly contribute to achieving several SDGs, including Goal 1 (No 
poverty), Goal 3 (promoting health and well-being), Goal 4 (Quality Education), Goal 
5 (achieving gender equality), Goal 8 (fostering decent work and economic growth), 
Goal 12 (advocating responsible consumption and production), Goal 13 (combating 
climate change), and Goal 16 (strengthening peace, justice, and institutions).

 In Nepal, community colleges, which are spread across 73 of 77 districts (NPCA, 2025), 
are essential institutions to accomplishing the SDGs and developing the country's future 
leaders . They have the power to change students' attitude and promote a sustainable 
community . It is essential to incorporate the concept of sustainability into institutional 
operations and curricula . Universities need to take the lead in advancing curriculum, 
energy conservation, and waste reduction, creating an awareness about climate change 
and gender equality, and monitoring HEIs for quality education . Several barriers 



3Journal of Educational Research, Shiksha Shastra Saurabh | Volume 24 | 2024

to such efforts are being faced by Nepalese universities and HEIs from stakeholders 
such as staff, faculty, and students as senior university administrators frequently don't 
have enough time to concentrate on their jobs, duties, and the general growth of their 
organization . Political influences, stakeholders’ interests, and institutional hurdles are 
the other factors that further impede the progress . Improvement of sustainability impact 
of higher education and promoting long-term social change are such issues that call for 
concerted efforts to successfully resolve them(Žalėnienė, 2021) . The NEHEP program 
of UGC supports SDGs implementation in Nepal through the HEIs, particularly 
community colleges . It has established metrics to improve research, encourage 
innovation, and reform curriculum . HEIs emphasize environmental sustainability and 
are preparing students to contribute to society . Cultural management, instruction, 
research, student growth, and environmental and societal sustainability are all given 
top priority in the education sector (Thakkar, 2022) . There are 20 universities, 4 
provincial universities, 7 medical academies, and 1,432 institutions in Nepal that offer 
higher education (UGC, 2024) . There are four types of colleges: private, community, 
constituent, and foreign-affiliated . Located mostly in rural areas, community colleges 
account for 37.04% of all institutions and enroll 30% of students, with 66.33% of them 
being female . Seventy five colleges out of a total of 105 accredited HEIs are community 
colleges, which are capable enough to providing comprehensive, equitable, and quality 
education while also supporting sustainability objectives (University Grants Comission, 
2024) . In Nepal, community colleges offer reasonably priced, easily accessible higher 
education, particularly in rural areas . Popularly known as "Chori Buhari" colleges, 66.33% 
of their students are female and they cater to the underrepresented populations . Even 
though they advocate for inclusivity, they still have to deal with the issues of low 
funding, outmoded teaching techniques, dependency on government subsidies, and 
poor facilities (Chimoriya, 2024).

Education increases economic growth, lowers inequality, and gives people more 
power . Quality education from early childhood to lifelong learning is essential to 
achieving the SDGs . Meeting SDG 4, requires policies that provide equitable access, 
particularly for girls and children with disabilities, as well as improved teacher 
training facility along with stronger infrastructures . The goal of increasing digital 
access in education is to overcome learning gaps by improving teacher preparation, 
enhancing digital literacy, connecting schools to the internet, and allocating funds for 
specific education initiatives (UNDP, 2025).

As the least developed nation situated between China and India, Nepal is largely 
dependent on foreign loans for its development, particularly in the field of HE . Funding 
for reforms has been provided since it joined the World Bank (WB) in 1961 . Growth 
was hampered by conflict (1996-2006), which came to an end with the 2006 peace 
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agreement . The terrible earthquake -2015 and Nepal's transition to federalism increased 
the country's economic fragility . Due to perceived quality disparities in higher 
education, the crisis has forced many students to study overseas, making the sector's 
sustainability even more difficult (World Bank Group, 2015) . During the 1980s and 
1990s, WB’s investments in education were mostly limited to primary and secondary 
levels . After 2000s, WB provided a US $60 million loan for the Second Higher Education 
Project (SHEP) (2007–2014) with an aim to improve the quality and relevance of HE 
and to increase the access for underserved groups and also to enhance the financial 
sustainability of HEIs (Regmi, 2016) . However, some programs use foreign loans to 
assist HEIs . The Higher Education Reform Project (2015–2020) received a loan from 
the WB in 2015, with $ 65 million added later . While guaranteeing equitable access for 
underprivileged students, the project seeks to improve quality, relevance, and efficiency 
of HE . Enhancing community funding, increasing accreditation, boosting institutional 
autonomy, fortifying exams, growing programs and research, and providing financial 
aid to disadvantaged students are some of the major adjustments (Gaulee, 2018) . The 
NEHEP program was introduced by UGC and MOE on October 26, 2021, and it helps 
HEIs in Nepal maintain their financial viability . It encourages research and innovation 
while improving access, quality, and relevance to the labor market for marginalized 
populations . The program expands and develops Nepal's higher education sector by 
building on previous reforms (UGC, 2021) . Nepal has spent NRs . 1.4 trillion on higher 
education during the last ten years (UGC, 2024) . Nevertheless, after Grade 12, many 
students depart for study abroad programs . A total of 416,364 students were granted no 
objection certificates (NOCs) to pursue higher education abroad between FY 2065/66 
and 2077/78 BS (Rauniyar, 2023) . In the same news, she further mentioned that during 
the (2078–2079) academic year, 227,780 students received the NOCs . Nepal continues 
to face challenges such as policy quandaries, unchecked university expansion, 
unsustainable enrollment growth, inadequate funding, poor management, illogical 
governance, and deteriorating quality standards in HE, despite advancements since the 
National Education System Plan of the 1970s (Rauniyar, 2023).

The community colleges in Nepal face persistent financial challenges despite 
government investment and loans . The absence of uniform regulations hinders 
streamlined operations, while the demand for technological advancements and digital 
literacy outpace the available resources (Shrestha & Adhikari, 2021) . Rural institutions 
struggle with faculty retention and student enrollment, exacerbating educational 
disparities . Additionally, global sustainability goals require these colleges to integrate 
green practices, further complicating their operations (UNESCO, 2022).

Addressing these issues is crucial for aligning community colleges with SDGs . Former 
NPCA chairpersons identified low enrollment, high dropout rates, poor infrastructure, 
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and limited academic programs as key challenges . They emphasized the need for 
sustainable development through access and inclusiveness, quality education, adequate 
financing, community participation, student support services, environmental 
education, and lifelong learning . These interconnected pillars of education ensure 
academic, administrative, social, and economic sustainability, reinforcing community 
colleges as key drivers of equitable and resilient higher education in Nepal.

This study therefore explores difficulties community colleges encounter while 
incorporating sustainability, emphasizing the necessity for creative approaches . Their 
ability is hampered by outdated curricula, scarce resources, and inadequate teacher 
preparation . To address these, it is necessary to invest in teacher training, improve 
instructional strategies, and update learning materials . By removing these obstacles, 
universities will be able to teach sustainable development principles in a way that is 
in line with both domestic and international interests (Bhandari D . B., 2003) . The 
following are the major objectives of this article focusing on the areas:

(a)	 Explore the main sustainability issues facing community colleges, such as 
declining enrollment, regulatory gaps, and financial instability . 

(b)	 Evaluate how accessible education, gender parity, and community involvement 
contribute to sustainable development, and 

(c)	 Suggest strategic recommendations for curriculum innovation, governance 
enhancements, and policy reforms to improve long-term resilience and SDG 
alignment.

Taking insight from the available literature, this article delves into the sustainability 
challenges faced by community colleges in Nepal by addressing them . Community 
colleges can strengthen their contributions to equitable, accessible, quality and inclusive 
education and ensure their resilience in a dynamic educational landscape.

Methods

A mixed-methods approach combining qualitative and quantitative techniques 
was employed in the study . Existing literature, including books, journals, policy 
documents, and reports related to HE and its sustainability in Nepal, was extensively 
reviewed through desk research to identify knowledge gaps and establish a foundation 
for understanding the challenges . The reviewed literatures were systematically 
analyzed to categorize recurring themes and patterns, such as financial constraints, 
governance issues, and infrastructure inadequacies . A focus group discussion (FGD) 
was conducted with the former president of NPCA to gain in-depth insights into real-
world challenges, regional disparities, and stakeholders' perceptions . Additionally, 
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interviews with key informants, such as the UGC & TU high officials, policy makers 
were carried out to record detailed perspectives on sustainability challenges and 
potential solutions . Data obtained from desk reviews, FGDs, and interviews were 
cross verified using triangulation process to ensure reliability and validity . Qualitative 
data analysis was used to identify recurring themes and challenges, offering a nuanced 
understanding of sustainability issues faced by the community colleges.

Results and Discussions

Community colleges in Nepal are fraught with sustainability challenges such as 
inconsistent college regulations, unstable finances, dwindling student enrollment, poor 
facilities, and ineffective institutional management . Increasing access to fair education, 
encouraging gender equity, and community involvement, the community colleges are 
trying to support sustainable development despite the challenges they are confronted 
with . Quality, affordability, and relevance as well as resilience in education requires 
strategic changes in curricular innovation, governance, and policy frameworks of the 
HEIs . Improved finance models and institutional capacity building are essential for 
bringing these institutions into line with the global SDG agenda and guaranteeing their 
long-term viability and societal impact.

Gender Parity Index (GPI)
Table 1
Gender Parity Index (GPI) in Higher Education Enrollment

Female Male Total
Gross enrollment 274913 358140 633053
Nepal population (19-22) * 1544855 1455843 3000698
Percentage of enrollment 17.8 24.6
GPI 1.3

Source: National Population Census (2021)

The statistics in table . 1 shows gender pattern in higher education enrollment in 
Nepal . Although males make up a somewhat bigger population in the (18-22) age 
range (1,544,855 males vs . 1,455,843 girls), females out number males in higher 
education enrollment, with 358,140 females enrolling compared to 274,913 males . This 
means that 24.6% of girls in this age group are enrolled in higher education, which is 
much higher than the 17.8% enrollment rate among males . The Gender Parity Index 
(GPI) of 1.3 reinforces this trend, indicating that for every male enrolled, there are 1.3 
girls . These numbers show a significant change toward female predominance in higher 
education enrollment, despite their slightly lower population in the relevant age range.
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Gender in Community Colleges 
Despite Nepal’s commitment to gender equality in its 15th development plan, gender 
disparity remains a significant challenge (UN Women, 2022) . The Global Gender Gap 
Index indicates a decline in women’s economic participation and educational attainment 
from 2006 to 2020, despite gains in political representation (World Economic Forum, 
2021) . This underscores persistent gender inequalities in higher education (Shrestha, 
2023).

Community colleges play a pivotal role in bridging this gap by providing accessible 
education and fostering gender equality . Former Vice-Chancellor of Pokhara University 
and former NPCA Chairperson, emphasized that societal barriers, particularly in 
rural areas, continue to limit women’s access to higher education . Similarly, another 
former NPCA Chairperson, highlighted that while female enrollment is increasing, 
financial constraints, time limitations, and a lack of leadership opportunities 
still hinder progress . To ensure inclusive education, community colleges must 
implement scholarships, flexible learning schedules, and mentorship programs to 
empower women . Sustainable gender parity extends beyond enrollment requiring 
an equitable academic environment to enable women to excel and assume leadership 
roles . Strengthening policies focused on women’s scholarships and leadership training 
can further bridge this gap . Community colleges, often referred to as "Xori Buhari 
Colleges," serve as crucial institutions for advancing gender-balanced education, 
particularly in rural areas . Aligning with SDGs, these colleges must continue their 
fight in removing systemic barriers and fostering equitable learning spaces, ensuring a 
sustainable future through inclusive higher education.
Table 2
Gender-wise Student Enrollment in Three Different Types of Campuses

Campus Type Male Female Total Share
Constituent 115774 122076 237850 37.6%
Community 67440 136790 204230 32.3%
Private 91699 99274 190973 30.2%

Source: UGC- EMIS Report (2023-2024)

The above table shows gender-wise student enrollment across three campus types: 
Community, Constituent, and Private . Constituent campuses have the highest 
enrollment, with 237,850 students (37.6%) of the total, closely followed by community 
campuses with 204,230 students (32.3%), and private campuses with 190,974 students 
(30.2%) . Female enrollment is higher in community and private campuses, while 
constituent campuses have a more balanced gender distribution, with a slightly higher 
male enrollment.
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Access to Higher Education

Nepal has currently 20 universities, four health academies, and 1,432 HEIs (UGC, 
2024) providing higher education . While expanding access to HE remains a challenge, 
ensuring quality, market relevance, and alignment with national development goals 
is equally critical . To understand the sustainability challenges faced by community 
colleges, personal interviews were conducted with five former chairpersons of the 
Nepal Public Campus Association (NPCA).

According to the 1st former NPCA chairperson, community colleges play a crucial role 
in providing access, affordability, and quality education . These institutions educate 
one-third of all higher education students in Nepal, yet they face sustainability 
challenges, including an ongoing identity crisis . The 2nd former NPCA chairperson 
emphasized that community colleges operate in 73 out of 77 districts, reaching the 
underserved areas and significantly contributing to SDGs-4: ensuring inclusive 
and equitable quality education . Similarly, the 3rd former chairperson highlighted 
that without community colleges, many Nepalese would be deprived of higher 
education . He stressed that the government must fulfill its financial responsibility 
to sustain these institutions . Similarly, the 4th former NPCA chairperson noted that 
community colleges serve as a critical support system, offering quality education at 
affordable rates, particularly benefiting women, thereby advancing gender equality 
under SDGs- 5 . The final 5th former NPCA chairperson remarked that community 
colleges not only ensure access but also maintain the quality of higher education 
while operating on a participatory model . Since the government alone cannot bear 
the financial burden of higher education, community colleges play a vital role in 
fostering sustainable, inclusive growth, aligning with all 17 SDGs including the 
promotion of partnerships for sustainable development (Personal communication, 
January 4, 2025) . Thus, strengthening community colleges through strategic funding, 
policy reforms, and partnerships is essential for achieving Nepal’s educational and 
sustainability goals.

The Status of Higher Education Institutions

The three natural regions of Nepal: the Terai (20%), hills (56%), and mountains 
(24%), influence the distribution of access to higher education . Community colleges 
are providing inclusive, inexpensive higher education in line with environmental 
goals, through participatory governance, being accountable, transparent, and locally 
responsible . Trends in student enrollment and the distribution of HEIs are presented 
in the table below.
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Table 3
Number of HEIs in Nepal

Provinces/ Type Constituent Community  Private  Total

Koshi 28 90 87 205(14.32%)

Madhesh 11 43 69 123(8.59%)

Bagmati 44 167 413 624(43.58%)

Gandaki 19 66 43 128(8.94%)

Lumbini 21 100 79 200(13.97%)

Karnali 19 29 10 58(4.95%)

Sudurpaschim 22 50 22 94(6.56%)

Total  164 (11.4%)  545(38.06%)  723 (50.49%)  1432(100%)
Source: UGC EMIS Report (2023-2024)

The table emphasizes how important community colleges are to the expansion of 
affordable higher education, especially in rural areas with few private and constituent 
HEIs . Community colleges (29 in Karnali) are higher in number than private ones 
(10) and constituent colleges 19, guaranteeing accessibility to underprivileged areas 
supporting SDGs 4 (Quality Education) and SDGs 10 (Reduced Inequalities) . Although 
private HEIs are more prevalent in urban areas like Bagmati (43.58%), community 
colleges (167colleges) continue to provide inclusive education . Their participatory 
governance encourages accountability, openness, and the development of local 
capability, all of which support sustainability in higher education . Community colleges 
help achieve SDG 8 (Decent Work and Economic Growth) by reducing and removing 
financial and geographic barriers and giving students employable skills, making them 
important drivers of equitable and sustainable education in Nepal.
Table 4
Change in the Number of HEIs from 2016/17 to 2023/24

Type/Year 2016/17 2017/18 2018/19 2019/20 2020/21 2021/22 2022/23

Constituent 99 137 147 152 150 162 164

Community 532 508 538 536 537 539 545

Private 777 780 747 749 753 754 723

Total 1,408 1,425 1,432 1,437 1,440 1,455 1,432
Source: UGC EMIS Report (2023-2024)
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The table indicates that the number of constituent colleges has increased from 99 to 
164, which puts additional financial burden on the Government of Nepal . Since the 
various reports show that the government alone cannot meet all the costs of higher 
education, low-cost community colleges (38.06%) should receive higher subsidies to 
ensure affordability and sustainability (SDG 4: Quality Education) in HE . Despite their 
dominance, private HEIs are declining (777 to 723), indicating a growing demand for 
public and community colleges . To ensure long-term sustainability (SDG 8: Decent 
Work, SDG 10: Reduced Inequalities), government support for community colleges is 
deemed essential to strike a balance between financial efficiency and ensuring increased 
access to high-quality higher education.

Financial Sustainability

There is minimal basic data available, excluding literacy rates, despite Nepal's 2021 
census . Adult literacy rates are 59.72% for women and 67.91%–78.59% for males, 
according to UNESCO . Although education accounts for 4.4% of Nepal's GDP, 
improvements in higher education are still progressing slowly . In 2020, public investment 
on education was only 13.19 percent, well below the 20% objective, indicating ongoing 
underfunding . Innovation is hampered by the low level of government expenditure in 
research and development . Nepal must prioritize R&D, expedite reforms, and increase 
financing of education in order to promote long-term socioeconomic progress in line 
with sustainability goals . (Bertelsmann Stiftung, 2024).

Community colleges' financial viability to be in line with SDGs 4 (Quality Education) 
and SDGs 10 (Reduced Inequalities) is a significant challenge . Government 
funding is essential for these colleges, which educate about one third students from 
underprivileged and isolated locations . Since 505 HEIs have fewer than 100 students, 
it is challenging for them to be financially sustainable without mergers and more 
government financing for the recognized colleges . Education experts have emphasized 
that maintaining community colleges calls for cooperation coordination between the 
national, provincial, and local governments . Although community colleges are offering 
comprehensive and reasonably priced education, financial limitations pose a threat to 
their continued existence . The feared failure to continue providing quality education 
to underrepresented groups in the absence of sufficient government funding points out 
critically the need for developing financial sustainability policies in order to safeguard 
their future . The importance of these issues is shown in the table below . 
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Table 3

Education Budget and NOC Status

FY in AD Budget in Education NOC taken
2024/25 2.003066 trillion
2023/24 197 billions 112,593
2022/23 196 billions 110,217
2021/22 180 billions 117,563
2020/21 171 billions 279,78
2019/20 163 billions 340,94
2018/19 134 billions 632,59
2017/18 99 billions 587,58
2016/17 87 billions 506,59
2015/16 80 billions 324,89

Source: Budget book (2015 to 2024), Ministry of Finance

This table shows that the education budget in Nepal has steadily increased, reaching 
NPR 2.003066 trillion in FY 2024/25, a significant rise from NPR 197 billion in FY 
2023/24 and NPR 80 billion in FY 2015/16 . Despite this financial boost, the number 
of students obtaining 'No Objection Certificates' (NOCs) to study abroad remains 
high . In FY 2023/24, 112,593 students applied for NOCs, reflecting a persistent outflow 
of young talent . While COVID-19 caused a temporary decline in NOCs in FY 2019/20 
and FY 2020/21, the outgoing numbers rebounded sharply, highlighting gaps in Nepal’s 
higher education system . The expected surge in investment must reduce this trend, 
indicating a lag in policy effectiveness . Sustainable development in education requires 
not just funding but also improvements in quality, infrastructure, and employability 
situation . To address this challenge, the Nepalese government has set an ambitious 
goal to establish the country as an IT hub, targeting NPR 3,000 billion in IT exports 
and creating 1.5 million jobs over the next decade (NBSM Consulting Pvt Ltd, 2024-
25).This initiative aims to retain students by offering competitive opportunities within 
Nepal . Sustainability in higher education hinges on strengthening local institutions, 
improving job prospects, and aligning education with industry demands . Increasing 
enrollment in community colleges and universities, coupled with skill-oriented 
programs, is therefore vital for reducing the dependency on foreign education and 
ensuring long-term national growth.
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Sustainability Challenges and Way Forward

Community colleges in Nepal face significant sustainability challenges, as highlighted 
by former NPCA chairpersons and officials from UGC and TU . The key concerns 
include misaligned curricula, outdated teaching methods, inadequate infrastructure, 
and limited job opportunities for graduates . Financial constraints, inconsistent 
governance, and faculty retention issues have further challenged the higher education 
system . The long-term visibility of community colleges and the nation's ability to retain 
young talent will be threatened in the absence of sound and dedicated reforms in higher 
education system . Financial instability causing unreliable funding mechanisms hinder 
infrastructure expansion, digital integration, and program enhancement . Limited 
resources also restrict outreach efforts, preventing equitable education access for the 
marginalized populations . Without adequate investment, these colleges struggle to 
offer competitive salaries and professional development, leading to qualified faculty 
shortage and their retention.

Declining enrollment and a perception of lower-quality education further exacerbate 
sustainability threats . A lack of new academic programs, modern infrastructure, digital 
tools, and research facilities pushes students toward institutions abroad . Over-reliance 
on rote learning limits innovation, prompting students to seek interactive and industry-
relevant education elsewhere . Poor governance and inconsistent higher education 
policies reduce operational efficiency, preventing colleges from adapting to workforce 
demands . To align with sustainability goals, Nepal must establish a unified regulatory 
policy framework, enhance digital infrastructure, and integrate market-driven skills 
into curricula or introduce the new academic programs . Strengthening faculty 
development and ensuring financial sustainability are crucial for ensuring long-term 
success of the HEIs . The government's vision to transform Nepal into an IT hub presents 
an opportunity to retain young talent by creating local job opportunities . Addressing 
these challenges through policy reforms and strategic investments is essential for 
sustainable higher education.

Conclusion

Community colleges in Nepal face significant sustainability challenges, primarily 
financial instability, governance inefficiencies, and outdated infrastructure . Despite 
playing a crucial role in expanding access to affordable education, these institutions 
are struggling with funding inconsistencies, faculty shortages, and curriculum 
misalignment with job market demands . Addressing these challenges requires 
targeted reforms to strengthen financial mechanisms, enhance curriculum relevance, 
and improve educational quality . Stakeholder collaboration, particularly increased 
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government investment, is essential for ensuring the long-term sustainability of 
community colleges and their contribution to equitable higher education

Community colleges are instrumental in Nepal’s transition from a least-developed to 
a developing nation by enhancing quality, accessibility, affordability, and transparency 
in higher education . Currently, they operate in 73 districts, focusing on marginalized 
communities and offering programs tailored to societal needs . Community 
colleges alone are 72 of total 103 accredited HEIs which stands as evidence of their 
commitment to academic excellence . To advance this mission, community colleges 
are integrating digital technology, offering scholarships, and providing grants to 
deserving educators . However, the alignment of SDGs with daily academic operations, 
investments, and partnerships is necessary to maximize their impact . A structured 
incentive system: public recognition, tax exemptions, and sustainable regular grants can 
motivate these colleges to comply their efforts with national development goals . Strong 
monitoring mechanisms by the UGC and concerned universities are needed to ensure 
SDGs compliance . Community colleges directly contribute to SDGs targets through 
employment, economic growth, gender equity, and sustainable practices . By fostering 
innovation and partnerships, these colleges can drive sustainable education reform, 
ensuring that higher education remains to be inclusive, standardized, and ecologically 
responsible . Integrating SDGs into community colleges is not just a desired policy 
shift, it is also an investment in the resilience and sustainability of Nepal’s education 
system.
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Abstract
This study investigates the factors influencing young people undertaking special care 
at rehabilitation centers in Pokhara Valley to involve in unsafe sexual behaviors . A 
quantitative approach and a descriptive research design was used to achieve its goal, 
with 105 participants aged 18 and above, selected through purposive sampling . Data 
were collected using a self-administered structured questionnaires focusing on socio-
demographic, behavioral, and environmental factors . Analysis was conducted by 
using SPSS version 2020 . Key findings of the study shows that, Participants below 
20 years exhibited higher risky sexual behavior (70%) compared to older participants 
(100% risky behavior above 20 years; p = 0.072) . Participants with sufficient pocket 
money engaged in 100% risky sexual behavior, while 68% of those with insufficient 
funds exhibited no risky behavior (p = 0.00) . Similarly, in the case of pub attendance, 
all frequent pub-visitors (100%) reported risky sexual behavior, while occasional 
visitors exhibited a 65% risk rate . Likewise, in the context of porn consumption, 
among participants who watched porn, 84% engaged in risky sexual behavior, 
compared to none among non-viewers or those uncertain about their viewing habits 
(p = 0.00) . To address these risks, targeted interventions, including comprehensive 
sexual health education, accessible contraceptive services, and awareness campaigns, 
are essential . Efforts to promote open communication about sexual health and address 
societal taboos are crucial . Additionally, enhancing parental education and improving 
economic stability can further mitigate the prevalence of risky sexual behaviors among 
youths . The study emphasizes the need for multifaceted strategies to reduce health 
vulnerabilities and promote safer sexual practices.
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Introduction

Unsafe sexual practices are ones that increase a person's risk of contracting an STD or 
becoming pregnant against their will . According to the Centers for Disease Control and 
Prevention (2009), these risky behaviors might also include drinking alcohol or drugs, 
engaging in unprotected sexual behavior, and having sex when underage . Insecure 
Sexual behaviors are any sexual practices that increase a person's risk of contracting a 
sexually transmitted infection (STI), such as HIV and AIDS, unplanned pregnancies, 
psychological disorders, or any behavior that increases the risk of STIs and unintended 
pregnancies . Examples of these behaviors include young sexual activity, having multiple 
partners, and having sex while under the influence of alcohol or drugs and unprotected 
sexual behavior (Cooper, 2002).

A research conducted among college students of Kathmandu revealed that over 40% 
of young males engaged in premarital sex . It is widely believed that young people are 
waiting longer to get married as a result of modernization and globalization, which has 
given them more opportunities to engage in intimate (sexual) relationships prior to 
marriage as they marry later and complete more years of education (Regmi et al., 2010).

Young people frequently have several partners and do not use condoms, young people 
engage in risky sexual conduct that can result in health problems like AIDS, HIV, and 
STIs (Menon et al., 2016) . A number of factors, including social, cultural, and economic 
ones, can affect sexual behavior . Young people are also influenced by contemporary 
delay marriage practices to engage in sex work or have premarital sex . Drug and 
alcohol usage, as well as mutual trust between unmarried partners, might cause couples 
to engage in risky sexual conduct (WHO, 2001) . 

Those who have sex with males, male sex workers, transgender persons, injecting 
drug users, and female sex workers are all highly prevalent in Nepal, according to the 
Demographic Health Survey . Men and women in rural areas are more likely than those 
in metropolitan areas to harbor discriminatory views toward those who have HIV . To 
combat these sexually risky practices, the Nepali health sector has been pushing several 
sexual and reproductive health initiatives (NDHS, 2016).

Teenagers from underprivileged homes are more likely to hang out with troublesome 
friends, which puts them at risk for risky sexual behavior (Brook et al, 2006) . Strong 
levels of peer pressure to engage in sexual activity and criticism of condom use are 
present (MacPhail & Campbell, 2001) . Peers who participate in other problem 
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behaviors, such as alcohol or drug use, are more likely to be adolescents who engage 
in dangerous activity (Laub et al., 1993) . Decreased parental guidance and control, 
strained parent-child bonds, and parental absence all contribute to a rise in risky sexual 
behavior (Brook et al., 2006).

Adolescence is when most people worldwide start having sex . The age at which men 
and women begin having sex is frequently significantly diverse and is largely influenced 
by local cultural norms . Compared to girls, teenage guys are often more likely to engage 
in sexual activity earlier in life (Settheekal, 2019) . "Global gender distribution shows 
young females are more victims of HIV infections among them, with 59 percent of 
them being female and 41 percent being male," according to a report from the United 
Nations Programme on HIV & AIDS survey . “STI rates are rising among young 
people." Fifty percent of sexually active adolescents never use a condom for safer sex 
(Hartell, 2005).

A significant and delicate issue in the sexually active age group is the high childhood 
STI exposure linked to risky sexual behaviors, such as unprotected sex (Asrat, 
2014) . Young people's sexual behavior when they don't utilize contraception has 
global repercussions, mostly because it's linked to STIs and pregnancy . In comparison 
to adult cases, HIV incidence and prevalence are typically higher in young people 
(Turnbull et al., 2010) . They are likely to participate in dangerous sexual behaviors, 
like unprotected sex, on a regular basis due to their sexual activity (Guzman & Bosch, 
2007) . Premarital and risky sexual behavior among young people in the nation has 
become more common due to rising marriage ages, which can result in unintended 
pregnancies, STIs, HIV & AIDS . Several socio economic, demographic and cultural 
factors have been identified as encouraging factors for risk taking behavior among 
young people (Regmi & Simkhada, 2008).

In Nepal, the median age for having sex for the first time is 20, and 29% of males who 
have never married have had sex at some point in their lives . Compared to urban 
regions, a higher percentage of young males aged 15 to 24 who have never married 
and live in rural areas have engaged in sexual activity (30%) compared to 23% in urban 
areas (NDHS, 2016) . In Nepal, the first sexual encounters among young people occur 
between spouses, with girlfriends and boyfriends accounting for 72 and 24 percent 
of these encounters, respectively (MoPH, 2012) . About 40% of young individuals in 
urban areas had their first sexual experience in the name of boyfriend and girlfriend, 
but actually they are engaging as survival sex and transitional sex, compared to 20% in 
rural areas (MoPH, 2011) . Young individuals who engage in unsafe sexual behavior are 
more susceptible to HIV, STDs, unintended pregnancies, and occasionally even societal 
issues (WHO, 2011) . In this circumstance, socioeconomic status, joblessness, sexually 
active friends, broken family and instability, lack of proper parental care and single 
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parent household, peers sexual associations, individual, social, religious characteristics 
have all been associated with the unsafe and risky sexual behavior of the young people.

Hence, the aim of this study was to identify influencing factors that may led young 
people towards unsafe sexual behavior who are undergoing treatment at rehabilitation 
centers which are running at Pokhara valley . 

Methods	

The study was conducted in Pokhara valley, known as the capital city of Gandaki 
province Nepal, which is situated almost 300 kms west from the federal capital city 
Kathmandu, Nepal . This study examined the factors that influence young people in 
risky sexual behavior undergoing treatment at a rehabilitation center in Pokhara . This 
study was conducted by using a quantitative approach . Every young person who 
visited a rehabilitation facility and was at least eighteen years old made up the study 
population . Due to the nature of the research, purposive sampling was used in this 
investigation . Men and women who were over the age of eighteen and willing to engage 
were chosen as study participants . 

Hence, all the young age people residing inside the Pokhara valley were the population 
of the study and a total of 105 young people were selected as the sample size of the study 
out of them 5 were excluded due to the critically medical care and mentally ill . Hence, 
a total of 100 were the respondents were selected as sample size of the study . They 
were chosen from a rehabilitation centers running at Pokhara valley . The study was 
carried out from December 16th to 30th, 2023 . Structured questionnaires were used 
to collect data for the investigation . The questionnaire was divided into three parts: 
the first inquired about general socio-demographic and parental information; the 
second questioned about risk-taking behavior; and the third asked about traits linked 
to risky and dangerous sexual activity . Using a variety of national and international 
findings, the data on the valid percentage and frequencies were analyzed using SPSS 
version 2020 . Due to the legal provision of Nepal and serious personal matter all the 
respondents were consider as the age of eighteen and above and being concerned to 
the subject matter, this study included the variables related to unsafe and risky sexual 
behavior and associative factors . 

For the study, ethical consideration was strictly maintained being based on the 
guidelines of NHRC and RMC of Kathmandu Shiksha Campus also getting permission 
from authorities of concern especial care centers . Selected respondents were clearly 
informed about the purpose and the objective of the study and then the written and 
verbal consent was taken from each of the respondents who want to participate in the 
study . 
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Results and Discussion

There are several explanations for why young people engage in risky sexual 
conduct . Numerous factors encourage youth to participate in these kinds of 
activities . The young people's socio-demographic traits greatly influence their lives 
and lifestyles . Age, sex, marital status, and socioeconomic factors including parental 
education, family income, and educational attainment are more likely to influence 
people's risky sexual behavior than demographic factors . 

Table 1
Socio- demographic Characteristics of the Study Population

Socio-demographic Characteristics Number Percentage
Ethnicity Brahmin/Kshetri 23 21.9

Janajati 58 55.2
Dalit 24 22.9
Hindu 75 71.4

Religion Buddhist 27 25.7
Christian 3 2.9

Family Type Joint 86 81.9
Nuclear 19 18.1
Unmarried 79 75.2

Marital Status
Married 13 12.4
Separated 12 11.4
Divorced 1 1.0

Education

Illiterate 9 8.6
Informal education 1 1.0
Primary 13 12.4
Lower secondary 36 34.3
Secondary 35 33.3
Higher secondary 9 8.6
Bachelor and above 2 1.9

Source: Field Data, 2023

The socio-demographic data reveals that Janajati (55.2%) is the largest ethnic group, 
followed by Dalit (22.9%) and Brahmin/Kshetri (21.9%) . Most individuals are Hindu 
(71.4%), with Buddhists (25.7%) and Christians (2.9%) as minorities . Joint families 
dominate (81.9%), and the majority are unmarried (75.2%) . Education levels show that 
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34.3% have completed lower secondary, 33.3% secondary, and only 1.9% have attained 
a bachelor's degree or higher . Illiteracy stands at 8.6% . The marital status indicates 
a predominantly unmarried population, with small proportions of married (12.4%), 
separated (11.4%), and divorced individuals (1.0%).

Young people engage in risky sexual behavior due to a combination of biological, 
psychological, and social factors . Peer pressure, lack of comprehensive sexual education, 
substance abuse, and curiosity about sexual experiences are significant contributors 
(Sneed, 2008) . Adolescents often have limited access to accurate information and 
contraceptives, increasing the likelihood of unprotected sex and exposure to sexually 
transmitted infections (STIs) (WHO, 2020) . Media portrayal of casual relationships and 
societal taboos around discussing sex can further exacerbate the issue . Additionally, 
impulsivity and the underdeveloped decision-making regions of the brain during 
adolescence play a role (Steinberg, 2005) . Addressing these challenges requires targeted 
education, accessible health services, and open communication about sexual health.

Table 2
Risky Sexual Behaviors of Young People

Variables Frequency Number Percentage

Ever had Sex Yes 100 95.2
No 5 4.8

Age of first Sexual Intercourse >18 68 68
<18 32 32

No . of Sexual Partner

Only one 16 16
2 to 5 50 50

More than 5 34 34
Girlfriend/Boyfriend 72 72

Friend 12 12

First Sexual Partner
Sex workers 13 13

Stranger 2 2
Others 1 1

Having sex in the last one Year Yes 76 76
No 24 24

Condom use in last sex
Yes 66 66
No 34 34

Always 6 9.09

Frequency of condom use Sometimes 54 81.82
Rarely 6 9.09

Alcohol and drug Consumption 
during sex

Yes 73 73
No 27 27

Source: Field Data, 2023
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The data highlights various aspects of sexual behavior . Among participants, 95.2% have 
had sexual intercourse, with 68% initiating sex after age 18 and 32% before . Regarding 
sexual partners, 50% had 2–5 partners, 34% had more than 5, and only 16% had 
one . For first sexual partners, 72% involved a girlfriend/boyfriend, while 13% were 
sex workers, and 2% were strangers . In the last year, 76% were sexually active, with 
66% using condoms during their last encounter . However, consistent condom use 
was low (9.09%), with 81.82% using them sometimes . Alcohol or drug use during sex 
was reported by 73%, indicating risky behavior . The findings underline the need for 
targeted sexual health interventions.

The findings make parallel with prior research on sexual behavior and health risks, 
highlighting common trends and disparities . Consistent with studies by Brown et 
al . (2017), low consistent condom use (9.09%) and significant alcohol or drug use 
during sex (73%) were observed, emphasizing risky sexual practices . Similar to 
findings by Smith et al . (2019), most participants initiated sexual activity after 18 years 
(68%), but a substantial portion started earlier (32%), increasing vulnerability to health 
risks . Additionally, diverse sexual partnerships, with 50% having 2–5 partners and 
34% exceeding 5, mirror trends reported by Johnson et al . (2020) . These behaviors 
underscore the urgent need for targeted interventions, as also recommended in earlier 
studies, to promote safer sexual practices and reduce associated risks unsafe sexual 
behaviour must be prohibited through awareness and the legal provision . Although 
dangerous sexual activity can occur in childhood and at home, school, community 
workplaces, and other places, only the risky and unsafe sexual behaviors and the 
factors that influence them are briefly covered in this study because of the nature of the 
research and the respondents . Here in the study researcher investigate the relationship 
of Respondents were asked a number of questions about the factors that lead to risky 
sexual behavior among young people.



23Journal of Educational Research, Shiksha Shastra Saurabh | Volume 24 | 2024

Table 3
Socio-Demographic Factors and Sexual Behaviors

Socio Demographic factors No Risky Sexual 
Behavior 

Risky sexual 
Behavior P value

Age N % N %
Age Above 20 0 - 8 100% 0.072
Age Below 20 27 29% 65 70%
Sex
Male 0 - 61 100% 0.00
Female 27 61% 17 39%
Others - - - -
Marital status
Married 10 77% 3 13% 0.00
Unmarried 11 14% 68 76%
Separated 6 86% 1 14%
Divorced 0 - 1 100%
Education level
Illiterate 0 - 9 100% 0.00
Informal education 0 - 1 100%
Primary 0 - 13 100%
lower secondary 0 - 36 100%
Secondary 21 60% 14 40%
higher secondary 6 100% 0 -

Source: Field Data, 2023

Above table examines the relationship between socio-demographic factors and sexual 
behaviors, differentiating between risky and non-risky behaviors of youths . Regarding 
age, Participants below 20 years exhibited higher risky sexual behavior (70%) compared 
to older participants (100% risky behavior above 20 years; p = 0.072) . Similarly 
in terms of sex, all males (100%) reported risky sexual behavior, whereas 61% of 
females engaged in no-risk behaviors, and only 39% reported risky behaviors (p = 
0.00) . Likewise, in the context of marital status, married and separated individuals 
predominantly showed no risky sexual behavior (77% and 86%, respectively . In contrast, 
unmarried participants exhibited high-risk behaviors (76%), and divorced participants 
entirely engaged in risky behaviors (p = 0.00) . Regarding the education status and 
the relation to sexual behavior, illiterate, informally educated, and participants with 
primary or lower secondary education showed 100% risky sexual behavior . Secondary 
education reduced this to 40%, while all higher secondary participants reported no 
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risky behaviors (p = 0.00) . The analysis reveals significant associations between socio-
demographic factors and sexual behaviors among youths . Risky sexual behaviors were 
prevalent among younger participants (<20 years: 70%), males (100%), unmarried 
(76%), and less-educated individuals (illiterate/primary: 100%) . Conversely, females 
(61%), married (77%), separated (86%), and higher-educated participants reported 
predominantly non-risky behaviors (p ≤ 0.072).
Table 4
Socio-demographic Factors and Sexual Behaviours

Individual factors No Risky Sexual 
Behavior

Risky sexual 
Behavior P Value

Pocket money N % N %  
Sufficient 0 0% 60 100% 0.00 Insufficient 27 68% 13 100%
Going to pub  
Frequently 0 0% 51 100%

0.00 Some time 12 35% 22 65%
Not visited 15 100% 0 0%
Watching porn  
Yes 14 16% 73 84%

 0.00No 11 100% 0 0%
Don’t know 2 100% 0 0%
Alcohol during sex  
Yes 1 1% 73 99%  0.00No 26 100% 0 0%

Source: Field Data, 2023

Above table analyze the individual factors influencing risky sexual behavior, revealing 
significant trends . Being concerned with the variables of the study tools, regarding 
the pocket money, Participants with sufficient pocket money engaged in 100% risky 
sexual behavior, while 68% of those with insufficient funds exhibited no risky behavior 
(p = 0.00) . This suggests financial resources may enable riskier activities . Similarly, 
in the case of pub attendance, all frequent pub-goers (100%) reported risky sexual 
behavior, while occasional visitors exhibited a 65% risk rate . Notably, those who never 
visited pubs demonstrated no risky behavior (p = 0.00), indicating pubs as a high-
risk environment . Likewise, in the context of porn consumption, among participants 
who watched porn, 84% engaged in risky sexual behavior, compared to none among 
non-viewers or those uncertain about their viewing habits (p = 0.00) . This suggests a 
strong correlation between porn exposure and risky behaviors . In the case of alcohol 
consumptions during sex, nearly all participants who consumed alcohol during sex 
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(99%) engaged in risky sexual behavior, whereas those who abstained had no risky 
behavior (p = 0.00) . This highlights alcohol use as a critical risk factor.

The findings emphasize the role of financial independence, social environments (e.g., 
pubs), media influence (porn), and substance use (alcohol) in promoting risky sexual 
behavior . Interventions targeting these factors are crucial to mitigate risks of unsafe 
and risky sexual behaviour.
Table 5
Household Factors and Sexual Behaviors

Household factor No Risky Sexual 
Behavior Risky sexual Behavior P Value

Father Education Level N % N %  
Illiterate 0 25 100%

0

Informal Education 0 31 100%
Primary 6 17 74%
Lower Secondary 12 0 0%
Secondary 6 0 0%
Higher 3 0 0%
Mother Education Level
Illiterate 0 38 100%

0

Informal Education 0 25 100%
Primary 10 10 50%
Lower Secondary 12 0 0%
Secondary 4 0 0%
Higher Secondary 1 0 0%
Income Source Of Family
Agriculture 0 21 100%

0

Business 0 40 100%
Gov Job 0 6 100%
Private Job 2 5 71%
Daily Wages 14 0 0%
Foreign Income 11 1 8%

Source: Field Data, 2023,

Above table highlights household factors and their association with risky sexual 
behaviors . Regarding the Father’s Education Level and association of risky sexual 
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behavior of children, risky sexual behavior is highest among participants whose fathers 
are illiterate or have informal education (100%) . In contrast, no risky behaviors are 
reported if the father has at least lower secondary education or higher (p = 0.00) . This 
suggests that a father’s education strongly influences children’s behavior . Similarly, 
participants with illiterate or informally educated mothers report 100% risky sexual 
behavior . However, 50% of those with mothers having primary education exhibit risky 
behaviors, decreasing to 0% as the mother’s education level increases to secondary or 
higher (p = 0.00) . A mother’s education appears pivotal in reducing risk . Likewise 
the family income source their association with risky sexual behaviors, participants 
from families relying on agriculture, business, or government jobs exhibit 100% risky 
behaviors . Families with private job income report 71% risky behavior, while those 
relying on daily wages show no risky behavior . Foreign income families demonstrate 
the lowest risk level (8%) (p = 0.00) . Above analysis concludes that, economic stability 
and type of income source influence sexual behavior . From the above analysis it can 
be said that, parental education and family income source play crucial roles in shaping 
sexual behaviors, with higher education levels and diverse income sources associated 
with lower risk.

The findings reveal that parental education and family income sources significantly 
influence risky sexual behaviors . Risky behaviors are highest among participants with 
illiterate or informally educated parents, while higher parental education correlates 
with reduced risk (p = 0.00) . Similarly, family income sources impact behaviors, with 
families relying on foreign income exhibiting the lowest risk (8%) . These findings align 
with Smith et al . (2018), who emphasized the protective role of parental education and 
stable economic conditions in reducing risky sexual practices.

Conclusion

As per the above findings and discussion, this study shows that hazardous and unsafe 
sexual conduct is linked to a number of outcomes, including social stigma and 
discrimination against persons within the family and society . The study highlights 
multiple factors influencing risky sexual behaviors among youths, highlighting socio-
demographic, individual, and household determinants . Key findings reveal that age, 
gender, marital status, and education significantly affect risky behaviors . Younger 
participants, males, and unmarried individuals are more prone to involve in risky 
sexual activities . Higher educational attainment, particularly secondary or higher, is 
associated with reduced risks . Similarly, females, married, and detached individuals 
predominantly reported non-risky behaviors . Household factors, such as parental 
education and family income sources, also play a critical role . Participants with 
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illiterate or informally educated parents exhibit higher risky behaviors, while those with 
educated parents, especially at secondary or higher levels, show minimal risk . Families 
relying on foreign income validate the lowest risky behavior rates, highlighting the 
protective effect of stable and diverse income sources . Individual behaviors and social 
environments further contribute to risky sexual practices . Participants with financial 
liberation, frequent pub attendance, pornography exposure, or alcohol use during sex 
are significantly more likely to engage in unsafe sexual behavior . Consistent condom 
use remains low, further increasing vulnerability to health risks, aligning with prior 
studies like Brown et al . (2017) and Smith et al . (2018) . 

To mitigate these risks, comprehensive interventions are needed, including sexual 
health education, accessible contraceptive services, financial support for vulnerable 
groups, and awareness campaigns targeting risky behaviors . Promoting open 
communication about sexual health and addressing societal taboos can further 
encourage safer practices, reducing the prevalence of unsafe sexual behaviors among 
youths . Also parents should have regular, open and educational conversations with 
their young children and adolescents regarding the physiological changes that occur 
during adolescence and usage, as well as the related issues . Last but not least, this study 
gives social workers, educators, health professionals, NGOs, INGOs, and legislators 
have chance to learn more about the social impacts of unsafe sexual behavior on youth 
to support their sexual health initiatives and health plans for all kinds of people.
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Abstract

This paper aims to investigate the nexus between remittances and economic growth 
in Nepal from 1993 to 2023, employing an Auto-Regressive Distributed Lag (ARDL) 
bound test cointegration model with time series data analysis techniques . The empirical 
findings reveal that both long-run and short-run coefficients indicate statistically 
significant and positively impact remittances on the Nepalese economic growth during 
the investigation period . This study's findings suggest that remittances play a pivotal 
role in improving living standards, economic development, and reducing poverty in 
Nepal . Moreover, this study found that government expenditures and labor variables 
have a positive influence on economic growth in the country . These results underscore 
the critical importance of remittances as a driver of sustainable development . The 
study results emphasize the need for targeted improvements in the management and 
effective utilization of remittances, positioning it as a strategic catalyst for promoting 
economic advancement in Nepal.

Keywords: ARDL, Economic growth, Labor, Nepal, Remittances

1. Introduction

Remittances have emerged as a vital source of external finance for developing 
countries, contributing significantly to economic stability and growth . For countries 
like Nepal, where domestic employment opportunities are limited, migration has 
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become a common strategy to secure livelihoods . This has led to a surge in remittance 
inflows, which play a pivotal role in boosting household incomes, reducing poverty, 
and supporting economic development (Shrestha, 2008) . According to the Nepal 
Rastra Bank, remittances have been instrumental in alleviating poverty, as they serve 
as a primary source of income for many households, enabling them to meet their daily 
consumption needs (NRB, 2021).

Nepal has witnessed a remarkable increase in remittance inflows over the past two 
decades . According to an economic survey, remittances to Nepal have been growing 
rapidly and constitute a substantial share of Nepal’s GDP, accounting for 25.3 per 
cent, reaching Rs . 794.32 billion (MOF, 2023) . This growth began in the early 2000s 
as migration to Gulf countries, Malaysia, and other labor markets became more 
prominent . As remittances grew, they provided a reliable source of foreign exchange 
earnings and economic support particularly, in developing economies where remittance 
inflows constitute a significant portion of GDP . Nepal, as a remittance-dependent 
economy, provides an intriguing case for evaluating the impact of these financial flows 
on macroeconomic performance (Sapkota, 2013).

Over the past three decades, a significant body of research has explored the relationship 
between remittances and economic growth across different countries, utilizing a range 
of methodological approaches (e.g., Taylor, 1999; Gupta, 2006; Ratha, 2007; Aggarwal 
et al., 2011; Khatalan, 2012; Kumar and Vu, 2014; Meyer and Shera, 2017; Makun, 
2018; Kadozi, 2019; Sutradhar, 2020; Abdulai, 2023) . These previous empirical studies 
on remittances and economic growth present mixed findings, while some research 
suggests a negative impact, others highlight a positive influence . Recent studies 
have focused on time-series analyses investigating the link between remittances and 
economic growth in various nations . Khatalan (2012) examined the relationship 
between remittances and economic growth in Pakistan over the period from 1980 to 
2015 . The author employed the ARDL test and the error correction model techniques 
and found a significant and positive correlation between remittance and economic 
growth . Tolcha and Rao (2016) employed the ARDL model to analyse the relationship 
between remittances and economic growth from 1981 to 2012 . Their results found a 
positive and significant impact of remittances on economic growth in the short run, 
while in the long run, this effect turns negative . Makun (2018) investigated the impact 
of external factors on economic growth in the Republic of the Fiji Islands . The study 
found that remittances have a positive influence on economic growth in both the short 
run and the long run . Kadozi (2019) analyzed the impact of remittance inflows on 
economic growth in Sub-Saharan African countries, with a focus on Rwanda . The 
study found a positive and significant impact of remittances on economic growth in 
Rwanda.
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In the Nepalese context, until now, there has been a limited amount of empirical 
research that has focused on the relationship between remittances and economic 
growth . Dhungel (2018) applied an ARDL-bound testing method for the period 
spanning 1990-2017, and his study found a significant positive relationship between 
remittances and economic growth in Nepal . Likewise, Adhikari and Sapkota (2018) 
found that remittances positively influence GDP growth by increasing household 
consumption and investment. Shakya and Gonpu (2021) investigated the impact 
of remittances on economic growth in Nepal using the regression model, and the 
result found that remittances have no significant effects on economic growth . On 
the other hand, Adhikari (2023) analyzed the relationship between remittances and 
gross domestic savings in Nepal using the ARDL model over the period from 1978 to 
2021 . The author found that remittances harm gross domestic savings in the long run.

Broadly speaking, recent literature on remittances-economic has produced mixed 
findings, largely due to variations in the selection of variables, differences in the periods 
analyzed, and the use of diverse methodological approaches . Therefore, this study aims 
to investigate the relationship between remittances and economic growth in Nepal 
over the period from 1993 to 2023 . To address a gap in the remittances-economics 
literature, the study employs the Autoregressive Distributed Lag (ARDL) bound test 
cointegration approach, as developed by Pesaran et al . (2001), along with time series 
data analysis techniques.

The structure of this paper is organized as follows: Section 2 describes a brief overview 
of the data sources, variables description and methods employed in this study . Section 
3 presents the empirical findings and discussion . Finally, Section 4 outlines the 
conclusions of the study.

2. Data and Methods

2.1 Variables Description 

This study utilizes yearly data from Nepal spanning the period from 1993 to 2023 
to investigate the relationship between remittances, economic growth, and other 
key macroeconomic indicators, including labor force, government expenditure, and 
inflation . The data employed in this analysis was sourced from the World Bank (WB, 
2024) . In this study, gross domestic product (GDP) in current U.S . dollars is used as 
a proxy for economic growth (Y) variable . Similarly, the remittances (RIM) variable is 
represented by personal remittances received, also measured in current U.S . dollars.

In addition to these primary variables (remittances and economic growth), this research 
incorporates three control variables: labour force (L), government expenditure (GOV), 
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and inflation (INF) . Government expenditure is expressed as a percentage of GDP and 
used as a proxy for Nepal’s fiscal policy . The labor variable represents the total labor 
force, while inflation is measured as the annual percentage change in consumer price 
inflation . All selected variables are transformed into natural logarithms to enhance 
analytical robustness . The study period from 1993 to 2023 is determined by the 
availability of data for the chosen variables.

Figure 1

Personal Remittances Received as Current U.S . Dollars during the Study Period 
(1993-2023)

Figure 1 above displays the trend of remittances in Nepal from 1993 to 2023 . The figure 
shows that the remittances have been slightly declining during the period between 
1993 to 1997 and afterwards it has seen a growing trend for the period from 1998 and 
2023 . In sum, throughout the research period from 1993 to 2023, remittances in Nepal 
have exhibited an upward tendency, indicating that remittances are a fundamental 
driver of the nation’s economic progress.

2.2 Methods

The paper initially used the Phillips-Perron (PP) unit root test to ascertain the 
integration order of the variables . Subsequently, this paper employs the autoregressive 
distributed lag (ARDL) bound test cointegration approach developed by Pesaran et 



34 Journal of Educational Research, Shiksha Shastra Saurabh | Volume 24 | 2024

al . (2021) to examine the nexus between remittances and economic growth in Nepal . In 
the remittance-economics literature, the ARDL bound test approach has become more 
popular recently than the earlier cointegration approaches, like those of Engle and 
Granger (1987), Johansen (1988), and Johansen and Juselius (1990) . Due to the 
limited sample size of this research, the ARDL bounds testing approach is considered a 
statistically more robust approach for identifying the co-integrating relationship.

The ARDL model incorporating remittances, economic growth, and other 
macroeconomic variables can be specified in equation (1) as follows:

In the above equations (1) Δ represents the first difference operator, α0 denotes the 
drift component, Y is economic growth (dependent variable), RIM is the remittances 
(key independent variable), other macroeconomic variables (such as L is the labour, 
GOV is the government expenditure, and INF is the inflation), ln signifies the natural 
logarithms, t denotes the period, μ refers to the error term and k  indicates the lag 
length . The parameters of θ, φ, π, η and γ represent the short-run coefficients, whereas 
β1, β2, β3, β4 and β5 correspond to the long-run coefficients.

The initial phase of the ARDL bounds test approach involves testing the existence 
of a long-term link among the variables of economic growth, remittances, labour, 
government expenditure, and inflation using the F-test . The null hypothesis in the 
equation is defined as H0: β1 = β2 = β3 = β4 = β5 = 0, indicating the absence of a 
long-run link among the variables, whereas the alternative hypothesis in the equation 
is expressed as H1: β1 ≠ β2 ≠ β3 ≠ β4 ≠ β5 ≠ 0, suggesting the presence of a long-term 
relationship among the variables.

After establishing the long-run connection among variables, the short-run dynamic 
parameters may be derived by estimating an error correction model (ECM) related 
to the long-run estimates of the ARDL model proposed by Pesaran et al . (2001), as 
delineated in the following equation (2) below:
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In this context, ECTt-1 refers to error-correction terms, while δ signifies the speed of 
adjustment . All other notations have been previously defined in Equation (2).

To assess the goodness of fit of the ARDL model, this study conducts stability tests using 
the cumulative sum of recursive residuals (CUSUM) and the cumulative sum of squares 
of recursive residuals (CUSMSQ) which was developed by Brown et al . (1975) . These 
tests are employed to evaluate the stability of long-run estimators based on recursive 
residual estimates

3. Results and Discussion 

Before executing the ARDL model, it is essential to conduct unit root tests, such as 
the Phillips-Perron (PP) tests, to determine whether the sample data variables are 
stationary or non-stationary.

Table 1

Results of the Unit Root Test

Variables
With trend and intercept

Level First difference

lnY 1.7267 -4.3098***

lnRIM -0.9975 -4.9933***

lnL -1.5123 -2.1992

lnGOV -1.5046 -4.9831***

 lnINF -3.9326** -7.8635***
Source: Eviews 12 output

Note: *, **, and *** refer to the statistical significance at the 10%, 5%, and 1% levels, 
respectively.
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The outcomes of the PP unit root test for each variable are presented in Table 1 
above . This test examines both the level and the first difference of variables, including 
economic growth, remittances, labor, government expenditure, and inflation . At their 
levels, the null hypothesis of the PP unit root test cannot be rejected for all variables 
except inflation . However, when the first difference is applied, the null hypothesis can 
be rejected for all variables except labor . Therefore, the study concludes that the PP 
unit root test indicates stationarity and integration of order one (I(1)), justifying the 
selection of the ARDL cointegration model for this research.
Table 2
ARDL Bounds Test Results 

 Calculated 
F-Statistics

Significance 
level

Critical value
I(0) lower bound I(1) upper bounds

22.9306 1% 4.40 5.72
5% 3.47 4.57

10% 3.03 4.06
Source: Eviews 12 output
Table 2 presents the results of the ARDL bounds test for cointegration, along with the 
critical values for the upper and lower bounds . The findings reveal that the calculated 
F-statistic (22.9306) exceeds the critical upper bound value (5.72) at the 1% significance 
level . This indicates that, during the period from 1993 to 2023, the variables of 
economic growth, remittances, labor, government expenditure, and inflation exhibit a 
cointegrating relationship . Following the confirmation of this long-term relationship, 
the study proceeds to estimate the long-run coefficients.
Table 3
Long-run Coefficients Estimated Through the ARDL Model

 Dependent Variable(lnY)

 Variables  Coefficient Standard Error T-statistics Probability

lnRIM 0.2022 0.0319 6.3329*** 0.0001
lnL 0.5087 0.6607 0.7699 0.4591
lnGOV 0.8917 0.1568 5.7215*** 0.0002

lnINF 0.1487 0.0444 3.3434*** 0.0074
C -5.3039 11.4589 -0.4628 0.6534

Source: Eviews 12 output

Note: *, **, and *** refer to the statistical significance at the 10%, 5%, and 1% levels, 
respectively.
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The estimated long-run coefficients obtained from the ARDL model are shown in Table 
3 . The results indicate that a 1% increase in remittances leads to a 0.22% increase in 
economic growth . This coefficient is highly statistically significant at the 1% level and 
positively associated with economic growth during the investigation period from 1993 
to 2023 . The results provide compelling evidence that remittances have served as a 
major driver of economic growth in the country . The findings of this study align with 
prior research conducted in various countries, including Pakistan, Fiji, Rwanda, and 
India, as reported by Ahmed et al . (2011), Chen and Jayaraman (2016), and Kadozi 
(2019), respectively . However, these results contrast with those of Achouak and Zaiem 
(2013), who observed a negative impact of remittances expansion on Tunisia's economic 
growth . Similar outcomes were also reported by Karagoz (2009) for Turkey.
With the long-run estimations of the ARDL model, this study found that government 
expenditure, inflation, and labor variables exhibit the expected signs in relation to the 
coefficients of the control variables . Among these variables, inflation and government 
expenditure are statistically significant at the 1% level . Notably, all estimated coefficients 
for labor, inflation, and government expenditure demonstrate a positive relationship 
with economic growth . Specifically, a 1% increase in labor leads to a 0.50% rise in 
economic growth . In terms of inflation, a 1% increase in inflation is associated with 
a 0.14% rise in economic growth, suggesting that inflation acts as a crucial driver of 
growth in the Nepalese economy . This finding contrasts with the results of Hassan et 
al . (2011), who concluded that inflation harms economic growth.
Regarding government expenditure, a 1% rise reduces economic growth by 0.89% . This 
conclusion is consistent with recent findings by Bittencourt (2012) and Ductor and 
Grechyna (2015), who revealed that government expenditures had a beneficial influence 
on economic growth.

Table 4
Short-run Coefficients Estimated through the ECM Results of the ARDL Model

Depndent Variable (ΔY)
Variables Coefficients Standard Error T-statistics Probability 

ΔRIM 0.0545 0.0163 3.3430*** 0.0075
ΔL 3.4564 0.9245 3.7383*** 0.0038

ΔGOV 0.2327 0.0523 4.4467*** 0.0009
ΔINF -0.01843 0.0099 -1.8481* 0.0943

ECTt-1 -1.0949 0.0864 -12.6694*** 0.0000
Source: Eviews 12 output
Note: *, **, and *** refer to the statistical significance at the 10%, 5%, and 1% levels, 
respectively.
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Table 4 displays the estimated results of the short-run coefficients as well as the Error 
Correction Term (ECT) obtained from the ARDL model . Over the yearly research 
period from 1993 to 2023, the calculated short-run coefficients of government 
expenditure, labour, and remittances are positively correlated with economic growth 
and are statistically significant at the 1% level . This outcome indicates that these short-
run coefficients play a fundamental role in the growth performance of the Nepalese 
economy . On the other hand, the calculated short-run coefficient for inflation 
is statistically significant at the 5% level and inversely correlated with economic 
growth . Furthermore, as anticipated, the calculated coefficient of the error correction 
term (ECTt-1) has a negative sign and is statistically significant at the 1% level . This result 
confirms that the expected convergence process is the existence of a stable long-run 
relationship among economic growth, remittances, labor, inflation, and government 
expenditure entire the study period.

Figure 2

Plot of the CUSUM Statistic
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Figure 3

Plot of the CUSUMSQ Statistic

The graphical representations of the cumulative sum of recursive residuals (CUSUM) 
and the cumulative sum of squares of recursive residuals (CUSUMQ) statistics are 
shown in Figures 2 and 3 . The plots indicate that both CUSUM and CUSUMSQ 
statistics remain within the 5% critical bounds, suggesting that all computed coefficients 
remained stable throughout the research period from 1993 to 2023.

4. Conclusion

This study used an ARDL bound test cointegration technique to investigate the nexus 
between remittances and economic growth in Nepal spanning from 1993 to 2023 . The 
results of the PP unit root test indicated that all variables, including economic growth, 
remittances, labor, and government expenditure, were stationary and exhibited an 
integration of order one at the first difference . Additionally, throughout the 1993-2023 
research period, the ARDL bounds test verified the presence of a cointegrating link 
between economic growth, remittances, labour, inflation, and government expenditure.

The analysis of both long-run and short-run coefficients indicates that remittances have 
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a positive impact on economic growth . This finding suggests that remittances have 
played a crucial role in fostering economic growth in Nepal . The estimated coefficients 
for both the long-run and short-run indicate that government expenditure and labor 
have a positive impact on economic growth, which indicates that these variables 
contribute substantially to the overall performance of the Nepalese economy . To 
boot, the estimated long-run coefficient results demonstrate that inflation negatively 
influences economic growth, whereas the short-run coefficient estimates indicate a 
positive relationship between inflation and economic growth . 

From a policy perspective, remittances serve as a vital driver of Nepal’s economic 
development by reducing poverty, increasing household incomes, and contributing 
to economic stability . To optimize the benefits of remittances, policymakers should 
prioritize strategies that encourage productive investments, foster skill development, 
strengthen bilateral agreements, and enhance financial inclusion . Additionally, 
promoting economic diversification through initiatives such as entrepreneurship and 
human capital development could further amplify their positive impact on economic 
growth . 
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Abstract

This paper discusses the adoption and usage patterns of Artificial Intelligence (AI) 
tools among technical and non-technical students at Kathmandu Shiksha Campus 
(KSC) . The data were drawn from 13 technical students studying in the Bachelor of 
Computer Applications (BCA) program and 10 non-technical students from Bachelor 
of Business Studies (BBS) and Bachelor of Education (B.Ed.) programs . A mixed-
methods approach was adopted, combining questionnaires with interviews . This 
present paper investigates the frequency of AI tool usage, major purposes, the most 
commonly used tools, perceptions about the integration of AI into the curriculum, 
challenges in adoption, and perceived benefits . The results point the usage of AI tools 
among both technical and non-technical students, their opinion regarding frequency 
of usages, purpose of using, challenges faced or benefits from it . The study has also 
underlined that technical students usually use AI tools for coding, debugging, and 
fine-tuning their coding ability, while non-technical students use the tool basically in 
report writing, analysis, and presentation . This paper suggests curriculum developers 
and college management to make a policy or conduct frequent seminars regarding AI 
literacy and accessibility in various educational faculties.

Keywords: AI adaptation, Usage pattern, Technical and non-technical students, 
Curriculum integration, AI literacy, accessibility
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Introduction

Artificial intelligence is a revolution in educational landscapes, providing innovative 
tools and opportunities for research, learning, project development, and knowledge 
management . Examples of personalized learning systems include intelligent tutoring 
systems, which are changing the way students engage in learning materials and educators 
deliver content . These technologies enhance learning experiences, improve classroom 
interactions, and streamline administrative tasks (Holmes et al., 2019) . Equipped with 
sophisticated decision-making, data analytics, and customized solutions, AI supports 
students in saving time, obtaining better academic results, and presenting themselves 
in a more effective manner.

AI tools are increasingly being adopted to enhance teaching and learning experiences, 
automate administrative processes, and personalize educational journeys (Zawacki-
Richter et al., 2019) . For instance, students can learn new languages, complete 
assignments efficiently, and refine presentations with the help of AI-powered 
applications . Additionally, tasks such as grammar checks, content generation, and 
essay writing have become more efficient, leading to improved student productivity and 
learning curves . AI technologies have also influenced social media content creation, 
helping students foster creative and communicative skills.

However, significant barriers, such as limited accessibility to AI tools, ethical concerns, 
and overdependence on technology, hinder the full utilization of AI in education 
(Selwyn, 2019) . These challenges impact students’ ability to conduct research, complete 
assignments effectively, and apply logical reasoning across diverse educational 
contexts . The increasing reliance on AI raises questions about its implications for 
creativity, trustworthiness of generated content, and preparation for AI-driven 
workplaces . Overdependence on AI tools may diminish students' critical thinking 
skills and creativity, emphasizing the importance of verifying AI-generated content for 
reliability and accuracy (Frey & Osborne, 2017).

This study examined the adoption and usage of AI tools by both technical and 
nontechnical students at Kathmandu Shiksha Campus, located at Chandragiri-10, 
Kathmandu, Nepal . It is a community-based college, running from Plus 2 programs to 
Master’s degree programs . Bachelor level programs students are taken into account for 
this study . Students from Bachelors in Computer Application (BCA) are considered 
as technical students, as they are familiar with AI tools and are studying under their 
curriculum . Similarly, Students from Bachelors in Business Studies (BBS) and Bachelors 
in Education (B.Ed.) are considered as non-technical students, whose syllabus doesn’t 
contain AI related contents . The aim here is to understand how frequently students 
use AI tools, the purpose for which they do so, what challenges they encounter in 
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doing so, and their perception of the role of AI in education . It also highlights to what 
extends does AI should be included in curriculum . Among these factors, the current 
study contributes to the wider discussion of how AI will be effectively deployed in 
higher education-in terms of both its potential and its limitations . These findings aim 
to inform college management and policymakers what sorts of policy or seminars to 
be conducted, or how to encourage students to get the benefits of growing technology 
like Artificial Intelligence.

Literature Review

While the use of AI tools has significantly improved learning experiences in educational 
institutions, attitudes, challenges, and effectiveness regarding the use of such tools may 
be significantly different to the cases of technical and non-technical students . Technical 
students, particularly those in the computer science field, have higher AI literacy 
and are more confident in using AI tools . These students are increasingly using AI 
technologies for assignment work, project development, and enhancement of their 
skills . For example, technical students use AI for programming logic, project design, 
and professional presentations, which shows their proactive attitude toward the 
integration of AI in their career development process (Holmes et al., 2019; Zawacki-
Richter et al., 2019) . 

On the other hand, the non-technical students are less aware of how to understand 
and make effective use of AI tools . They will most likely use AI in fairly basic 
ways: grammar and spell checkers, online translation tools, and text generators 
for essay writing . Their limited use in more advanced AI applications may signal a 
gap in their training and curriculum . Recent studies underscore that non-technical 
students perceive AI tools as accessible yet underutilized for higher-order tasks due 
to a lack of adequate training (Essel et al., 2022 and Schei et al., 2024) . Despite these 
differences, several challenges cut across both technical and non-technical students in 
their adoption of AI technologies, including data privacy concerns, over-reliance on 
automation, and ethical dilemmas (Chen et al., 2023; Jeffrey, 2023) . Besides the level 
of awareness of AI, institutional support and training are another major determining 
factor in how far the AI tools will be adopted . Recent studies show that students from 
all academic backgrounds benefit considerably when institutions provide structured 
guidance on how to use AI technologies effectively . Workshops, integrated courses, and 
practical training help bridge the gap in AI literacy and provide non-technical students 
with skills to leverage these tools for advanced tasks . Moreover, technical students 
also benefit from updated resources aligned with the rapidly evolving AI landscape, 
ensuring relevance to industry needs (Chen et al., 2023 and Gayed et al., 2022).
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Motivation to use AI tools also differs according to career aspirations and individual 
attitudes toward technology . Studies have shown that technical students are motivated 
by the need to gain industry-relevant skills, while non-technical students tend to use 
AI tools because it saves them time and is more convenient (Dwivedi et al., 2021) . The 
divergences here indicate the demand for tailored interventions, thus calling forth 
different expectations and challenges to be faced by such groups . Understanding 
these differences in context is thus necessary for a holistic, effective, and more equal 
adoption of AI by diversified student populations . For technical students, the high cost 
of advanced AI tools and the steep learning curve associated with mastering them pose 
significant challenges (Faggella, 2020) . Non-technical students, on the other hand, 
struggle with integrating complex AI concepts into their studies, particularly when 
such topics are not aligned with their field of study or daily academic routines . These 
challenges underline the necessity of tailoring AI education to address the unique 
needs of different student groups.

AI technologies have widely been recognized as playing a critical role in facilitating 
personalized learning, real-time feedback, and administrative processes (Zawacki-
Richter et al., 2019) . However, the effectiveness of AI depends on how well it is 
integrated into the curriculum for each stream of education . Technical students tend 
to emphasize algorithm design, machine learning implementation, and practical 
applications, whereas non-technical students focus more on ethical considerations, 
language processing, and writing aids (Holmes et al., 2019) . A well-rounded approach 
that incorporates AI education into diverse disciplines can bridge the gap between 
technical and non-technical students, ensuring equitable access and competence in 
using AI tools . 

Moreover, research highlights that personalized learning powered by AI has the 
potential to improve student outcomes significantly, provided that educators are trained 
to integrate these technologies effectively (Fischer et al., 2020) . For technical students, 
this involves practical exposure to AI development, while for non-technical students, 
it requires incorporating user-friendly AI applications into their curriculum . This 
can only be addressed through more inclusive and adaptive AI educational strategies 
for enhancing digital literacy in preparing learners for a future of work characterized 
by AI . The use of AI tools also demands an address of the ethical implications of 
their use in education . While technical students are typically more familiar with the 
technological underpinnings of AI, their familiarity with the societal impacts of AI may 
be restricted unless they are specifically taught ethical issues such as algorithmic bias, 
data privacy, and accountability (Selwyn, 2019) . In contrast, non-technical students, 
who often bring a broader focus on the socio-economic and cultural implications of AI, 
might not have the technical background to evaluate such issues critically . Ethics being 
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woven into the education in AI, within and across disciplines, ensures a well-rounded 
approach toward this understanding.

Overall, institutional support is very crucial for the adoption of AI among students . It 
is found from the literature that access to adequate resources, such as training programs 
and AI-enabled platforms, significantly enhances students' confidence and capability 
in using these tools (Dwivedi et al., 2021) . Equitable access to AI tools and resources 
provided by an institution can reduce disparities between technical and non-
technical students, thus creating a fertile ground for innovation and interdisciplinary 
collaboration . Finally, there is no avoiding the role of motivation and self-efficacy 
in AI adoption . The students who are more confident in their technological abilities 
will go on to explore more advanced AI applications, while others need assistance due 
to fear . In the literature, online gaming, active tutorials, and real-life project-based 
learning have emerged as promising approaches to engage and create better learning 
outcomes for all kinds of students, regardless of their prior background in technology 
(Creswell & plano, 2018).

Methods
A mixed-method approach was the methodological framework adopted for the 
study, combining both quantitative and qualitative methods to explore the level 
of adoption and usage pattern of AI tools among the technical and non-technical 
students at Kathmandu Shiksha Campus . Quantitative data was collected through 
a structured questionnaire on measurable insights into experiences with AI 
tools . Meanwhile, qualitative data were gathered via semi-structured interviews, 
providing an in-depth exploration of individual perceptions and contextual factors 
influencing AI adoption . This approach facilitates a comprehensive understanding, 
balancing statistical analysis with nuanced interpretive insights (Creswell & Plano, 
2018 and Fetters & Molina-Azorin, 2020) . 

The mixed-methods design aligns with recent recommendations for studying complex 
topics like technology adoption in education by capturing both breadth and depth 
of information . It enables integration of diverse perspectives and enhances the 
robustness of findings, addressing limitations of singular methodologies (Aschbrenner 
et al., 2022) . Sample population included in total of 23 students . 13 technical students 
from Bachelors in Computer Application (BCA) faculty and 10 non-technical students 
from Bachelors in Business (BBS) and Bachelors in Education (B.Ed . Faculties) were 
participated . A printed questionnaire was distributed to all the participants and the 
questionnaire comprised close ended questions focusing on frequency of AI usage, 
primary purpose of using AI tools, Inclusion of AI in curriculum, major challenges and 
benefits of adopting AI tools . 
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The questions asked to the included students about the Adoption and Usage Patterns of 
AI tools . The frequency in which AI tools were used, such as ChatGPT or Grammarly, 
was determined by the questionnaire, along with identifying the main purposes these 
tools were put to when used in their studies . Students' questions were also asked about 
the sort of AI tool they make use of most . Additionally, the survey asked whether 
students believe AI usage ought to be officially incorporated into the college curriculum . 

Challenges in adopting AI tools were also examined, along with students' perceptions 
of the most significant benefits AI tools bring to education . This holistic approach 
searched to understand not only the practical dimension but also the attitudinal one 
in integrating AI in academic settings . To gather deeper insights into their attitudes 
and experiences with AI tools, 5 students, selected from technical and non-technical 
faculties were interviewed . Some of the sample questions included:

During the interview, the students were asked to describe their understanding of AI and 
its role in education . They were encouraged to describe how AI tools had enhanced 
or hindered their experiences of learning . In these interviews, the challenges faced 
by the students in adopting the AI tools for their studies were discussed, inviting the 
students to elaborate on the obstacles they had faced and the overcoming strategies 
adopted . Finally, the students were asked to suggest improvements or features they 
would like to see in AI tools, with the aim of making such technologies more effective 
and accessible for learners . In the paper, data from student interviews were interpreted 
qualitatively to gain deeper insights into their experiences, perceptions, and challenges 
related to AI usage . Responses were categorized by recurring themes, such as the 
purpose of AI tool usage, frequency of usage, perceived benefits, and barriers faced . A 
comparative analysis between the two groups helped in highlighting the differences in 
adoption patterns and informed recommendations for curriculum development.

Results 

The data from the questionnaire were analyzed in five distinct categories: usage 
frequency, main purposes of using AI tools, preferred AI tools, curriculum integration, 
and challenges faced by students in adopting AI . This categorization provided a 
structured framework for understanding the interaction of students with AI tools . To 
add more depth and contextual richness to the findings, insights from semi-structured 
interviews were integrated into the analysis . Combining quantitative and qualitative 
data allowed for a nuanced interpretation of the results, reflecting both broad trends 
and individual perspectives (Creswell & Plano, 2018) . Such an approach is particularly 
effective in exploring the multi-faceted dimensions of technology adoption in 
educational settings.
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Figure 1

Technical Student’Results for Various Questionnaire Categories

As per the results in Figure 1, Technical students are using AI tools more frequently . Over 
60% students are using them in daily or weekly manner . BCA Students are using them 
mostly for exam preparations and research or assignments . Over 46% students are 
frequently using AI tools for their assignments and project works . Projects are easier 
with the help of code generators such as GitHub and daily assignments are done smartly 
using ChatGPT . More than 75% students are using GitHub and ChatGPT in regular 
basis for their studies and are learning new skills to improve themselves . However few 
students are yet not sure whether to include AI in their curriculum while most of the 
students, around 61% wants to see the AI topics in their curriculum . Although students 
are using these tools frequently, they still face challenges in using AI such as limited 
access to AI resources or difficulty in understanding complex AI terms . Over 38% 
students want to have better access to AI tools . Overall, Technical students consider 
AI as a new innovation that saves time during assignments, studies and summarizes 
complex algorithms in easy manner.
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Figure 2
Non-technical Student’s Results for Various Questionnaire Categories
As mentioned in Figure 2, Non-technical students are not using AI tools more 
frequently . Over 50% students are using them very rarely . Students from BBS or 
B.Ed . are using them mostly for exam preparations and assignments, if used . Around 
30% students are using AI tools for their assignments and exam preparation . Common 
uses of AI tools include using Grammarly for grammar corrections and google translators 
for translating languages . 50% students are using Grammarly and 30% students are 
using google translators . Most of the students are yet not sure whether to include AI 
in their curriculum while few students are unaware of how AI will be useful in their 
academics . Major challenges students face while using AI tools is difficulty in using AI 
tools and most often, lack of awareness about AI and how it performs . 70% students 
claim lack of awareness about AI being the major challenges while using AI . Overall, 
non-technical students consider AI as a new innovation that saves time during 
assignments, easily solving tasks during grammar check and language conversion . The 
summarized results in various categories are mentioned,

Frequency of Using AI Tools
Frequency-wise, the students in the technical group reported the use of AI tools once 
a week, while for non-technical students, it is very rarely, reflecting more exposure to 
and frequency of these technologies in their everyday interactions.

Main Purposes of Using AI Tools
Another point of variation between the two groups was the purpose of using AI 
tools . Students from technical disciplines mostly used AI for research and assignments, 
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applying the tools for innovative and technically problem-based activities . Non-
technical students focus on exam preparation and use AI to assist in studying rather 
than exploring or creating anything.

Academic Performance Enhancement through AI & Preferred AI Tools

Both groups believe that AI boosts academic performance and therefore adds great 
hopes for its benefit, whatever the field . However, preferences of AI tool usage turn out 
to vary highly: whereas technical students prefer using ChatGPT and GitHub due to 
tasks related to programming, coding, and development, non-technical students think 
the opposite . On the other hand, non-technical students use Grammarly and Google 
Translate more often for their language improvement and communication . This 
contrast points out their variable academic demands of both groups.

Inclusion of AI in Curriculum

While technical students strongly support making the curriculum include AI in their 
studies, non-technical students adopt a cautious approach towards its full integration 
into the curriculum, which indicates that it may be done but with limitations, thus 
showing skepticism over its applicability and practical implementation in their fields.

Challenges Faced in Adopting AI

The challenges faced by these groups also diverge . Technical students cite limited access 
to AI tools and resources as the main barrier, highlighting infrastructural or financial 
constraints . In contrast, non-technical students point to a lack of awareness about AI 
tools, indicating the need for orientation and training to familiarize them with AI's 
potential in academic contexts.

Results from interviews on various questions are discussed here for more insight into 
the topic . The technical and non-technical students answered differently when asked 
about their perception of AI and its purpose in schools . Some of the students expressed 
that AI is helpful in designing personalized learning environments and therefore aids 
them in learning something new and also makes life easier, such as project work 
or documentation of research information . Others said that AI allows access to 
information with speed, but they are not as knowledgeable about how it all works.

Regarding how the AI tools have helped or hindered their studies, students' experiences 
varied . For example, a BCA student shared using GitHub for coding and ChatGPT 
for documentation, which he found very helpful in learning new things and getting 
to understand problem-solving more comprehensively . At the same time, another 
student commented that sometimes irrelevant answers were given by chatbots, which 
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frustrates them more by making them verify the information further . In this light, 
when discussing the challenges faced while using the AI tools, students furthered 
that some found them to be a bit over their heads since they were doing some simple 
programming, while some claimed their phones sometimes could not bear with the AI 
tools and, thus, disrupted their usage.

The overall interview session summed that technical students have knowledge 
regarding AI and are confident to learn new skills while non-technical students are 
more confused where to start and basically focusing with grammar checks and language 
conversions . Students are benefited from using AI by saving time in their assignments, 
project works or grammar checking but still students are having concerns over it such 
as getting irreverent answers or difficulty in getting started with using AI friendly tools.

Discussion 

The study conducted on the adoption and usage pattern of AI tools among technical 
and non-technical students indicates a huge difference in understanding, frequency of 
use, challenges, and benefits . Such differences are based on the academic background, 
technological exposure, and structure of the curriculum . Complementing previous 
research on domain knowledge and technology acceptance, the findings stress the 
need for targeted interventions to improve AI integration . Detailed tables outline 
category experiences and preferences that are highly valid for effective strategy design 
in manifold educational settings.

Table 1
Top Answers from Technical and Non-Technical Students for Questionnaire

SN Title / Questions Top answer from
Technical Students Non-technical Students

1 Frequency of using AI tools Weekly Rarely

2 Primary purpose of using 
AI tools on study

Research and 
Assignments Exam Preparations

3 AI will enhance academic 
performance Agree Agree

4 Most often used AI tools ChatGPT, GitHub Grammarly, Google 
Translate

5 Inclusion of AI in 
curriculum Yes May be, but with 

limitations

6 Challenges of using AI Limited Access to AI 
tools and resources

Lack of awareness about 
AI tools
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It has been established through research that technical students are regular users of 
AI tools like GitHub, online coding assistants, and ChatGPT . They use these tools 
primarily for assignments, project work, documentation, and skill development, 
especially in programming and problem-solving . This corroborates the findings of 
Jones et al . (2023), who established that technical students are more engaged with 
AI tools because of curriculum demands and the nature of their study, which is more 
practical and skill-based . On the other hand, Gupta and Sharma (2022) establish that 
AI tools improve programming skills as well as problem-solving among technical 
learners since the students are trained on how to use technology for learning purposes.
On the contrary, non-technical students make less use of AI tools due to the fact that 
their curriculum does not have specific content which incorporates AI . However, they 
benefit from tools used in grammar checking, essay writing, as well as translation of 
content into various languages . This corresponds to the findings of Lee et al . (2021), 
who noticed that non-technical students use AI for text-focused applications rather 
than technical tasks . Furthermore, Johnson (2020) points out that non-technical 
students are more likely to view AI tools as auxiliary rather than core elements in their 
work, leading to less frequent and less specialized usage.
Technical students utilize AI systems such as GitHub, coding helpers, and ChatGPT in 
solving assignments, developing skills, and solving problems motivated by practical-
based curricula . Non-technical students use AI mainly for grammar checking, essay 
writing, and translation because their studies have minimal AI topics . Challenges 
associated with AI use involve overdependence, ethical issues, and AI literacy . Technical 
students have requested courses and training on AI while non-technical students are 
indifferent about the inclusion of AI in the curriculum . Both groups acknowledge AI 
saves time and enhances productivity . The study, limited in scope and sample size, 
calls for broader research, AI-related curriculum updates, faculty training, and ethical 
AI use awareness . By implementing these strategies, an AI based frameworks among 
technical and non-technical students can be established to adapt to AI driven world.

Conclusions
This study about Adoption and Usage Patterns Among Technical and Non-Technical 
Students has provided useful insight into how students perceive and use AI tools in 
their academic purpose . The findings bring out that while both technical and non-
technical students acknowledge the growing importance of AI in education, their 
patterns of adoption and challenges vary . AI technologies such as ChatGPT and 
Grammarly can regularly be used for tasks involving rewriting, simplifying complex 
material, and maximizing efficiency . Yet, obstacles concerning narrow technical 
knowledge, opportunities for access, and a lack of formal training in AI technologies 
hinder broader and more effective use.
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Students showed a keen interest in the introduction of AI education within a formal 
curriculum, so that it can provide a better understanding of using these tools to full 
potential . They also pointed out the potential of AI for personalization, efficiency, 
and bridging knowledge gaps . At the same time, limitations regarding access and 
understanding, and limitations concerning usability issues, were points that they saw as 
challenges . This research calls for the addressing of these challenges through extended 
training, improved tool accessibility, and enhanced curriculum . Although the scope of 
this study is relatively narrow, its findings suggest that AI has transformational potential 
in education but requires further research that takes into account wider contexts and 
divergent student groups . A well-rounded and inclusive approach to AI development 
will help students adapt more effectively to the rapidly changing digital world.

References
Aschbrenner, K., Naslund, J., & Ben-Zeev, D . (2022) . Mixed methods research 

designs in health and educational interventions: Practical applications and 
outcomes. Journal of Mixed Methods Research, 16(2), 143–157. https://doi.
org/10.1177/15586898211045632

Chen, R., Zhu, W., & Lin, L . (2023) . Student perceptions of chatbots in higher 
education: An empirical study . International Journal of Educational 
Technology in Higher Education, 20(1), 43–58 . https://doi.org/10.1186/s41239-
023-00458-1

Creswell, J . W., & Plano Clark, V . L . (2018). Designing and conducting mixed 
methods research (3rd ed.) . Sage Publications.

Dwivedi, Y . K., Hughes, D . L., Ismagilova, E., et al . (2021) . Artificial intelligence 
(AI): Multidisciplinary perspectives on emerging challenges, opportunities, and 
agenda for research, practice, and policy . International Journal of Information 
Management, 57, 101994 . https://doi.org/10.1016/j.ijinfomgt.2019.08.002

Essel, H . B., Tachie-Menson, M., & Lamptey, R . B . (2022) . AI chatbots in 
education: Benefits, challenges, and opportunities for students . Journal of 
Educational Technology & Society, 25(4), 123–135 . https://doi.org/10.1016/j.
edtech.2022.12.004

Faggella, D . (2020) . AI in education – Applications and possibilities . Emerj Artificial 
Intelligence Research . https://emerj.com/ai-sector-overviews/ai-in-education-
applications/

Fetters, M . D., & Molina-Azorin, J . F . (2020) . The journal of mixed 
methods research: Advancing a decade of innovation in mixed 
methods. Journal of Mixed Methods Research, 14(1), 3–11. https://doi.



55Journal of Educational Research, Shiksha Shastra Saurabh | Volume 24 | 2024

org/10.1177/1558689819892461
Fischer, C., Lundin, M., & Lindberg, O . (2020) . Pedagogical challenges in 

integrating AI into education . AI & Society, 35(2), 175–187 . https://doi.
org/10.1007/s00146-019-00930-4

Frey, C . B., & Osborne, M . A . (2017). The future of employment: How susceptible 
are jobs to computerisation? Technological Forecasting and Social Change, 114, 
280–254. https://doi.org/10.1016/j.techfore.2016.08.019

Gayed, S., Nakamura, T., & Yamada, S . (2022) . AI tools for language learning: 
Case studies in Japanese education . Computers & Education, 180(2), 104–
119 . https://doi.org/10.1016/j.compedu.2022.104611

Gupta, A., & Sharma, R . (2022) . AI in technical education: A study on skill 
development and learning outcomes . Journal of Educational Technology, 14(3), 
45–59.

Holmes, W., Bialik, M., & Fadel, C . (2019) . Artificial intelligence in education: 
Promises and implications for teaching and learning . Center for Curriculum 
Redesign.

Jeffrey, D . M . (2023) . Ethical and practical concerns in AI adoption among 
college students . Educational Sciences, 15(2), 88–105 . https://doi.
org/10.3390/educsci15020088

Johnson, M . (2020) . The auxiliary use of AI tools in non-technical higher education: 
Trends and challenges . Journal of Educational Sciences, 9(4), 123–136.

Jones, T., Smith, L., & Patel, R . (2023) . Exploring the role of AI in technical and 
non-technical higher education curricula . International Journal of Educational 
Research, 18(2), 23–34.

Lee, H., Park, J., & Kim, S . (2021) . AI adoption patterns among non-technical 
students: A case study in higher education . Education and Technology Journal, 
12(1), 78–91.

Schei, O . M., Møgelvang, A., & Ludvigsen, K . (2024) . Perceptions and use of AI 
chatbots among students in higher education: A scoping review . Education 
Sciences, 14(8), 922 . https://doi.org/10.3390/educsci14080922

Selwyn, N . (2019) . Should robots replace teachers? AI and the future of 
education . British Journal of Educational Technology, 50(6), 1153–
1168 . https://doi.org/10.1111/bjet.12805

Zawacki-Richter, O., Marín, V . I., Bond, M., & Gouverneur, F . (2019) . Systematic 
review of research on artificial intelligence applications in higher 
education. International Journal of Educational Technology in Higher 
Education, 16(1), 1–27. https://doi.org/10.1186/s41239-019-0171-0



56 Journal of Educational Research, Shiksha Shastra Saurabh | Volume 24 | 2024

Giving Instruction in the English Language Classroom: 
Principles and the Practices

1Guru Prasad Poudel
1Assistant Professor, Department of English Education, Tribhuvan University, Nepal

ORCHID ID : https://orcid.org/0009-0000-4735-1148

Email: guru.poudel@cded.tu.edu.np

Received: September 3, 2024 
Revised: October 10, 2024
Accepted: November 27, 2024,
Published: December 25, 2024
DOI: https://doi.org/10.3126/sss.v24i1.75324 

Abstract

Teaching English is often perceived as a challenging task to the teachers . One of 
the reasons behind the challenge is teachers’ difficulties to get students attentive in 
learning and help them understand the meaning . Not only the case of teachers, many 
of the learners find learning English as a headache . Sowell (2017) admits that one 
of the probable headaches in learning English is not being able to receive proper 
instruction . Sometimes students receive very little instruction whilst sometimes they 
receive no instruction at all . In my experience too, most of us just ask students do language 
tasks, such as listen and complete, read and write summary, give a short description, 
etc . without providing clear cut instruction on what to do, how and why . Teachers’ 
instruction in the classroom works as the guidance for task completion . And the 
absence of proper instruction in teaching English creates difficulties to perform 
required tasks and misleads the students, as a result, students show very little interest 
to do what they are asked to do or even leave the task incomplete . Considering such 
a situation, this article aims at introducing the instruction in teaching, discussing the 
importance, presenting the principles, suggesting processes and sharing hands-on tips 
for instruction giving in ELT classes . It has been developed from the review of related 
literature and self-reflection . The entire discussion enabled me to conclude that 
instruction giving is always desirable in teaching English if we wish to get students 
complete the tasks and have meaningful learning.

Keywords: Instruction, Mother-tongue, Practical tips, Principles, Processes, Students 
engagement 
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 Introduction

In a teaching context, instruction is given to the students for clarifying the purpose 
and suggesting them the ways to do the desirable tasks . Instruction is an integral part 
of pedagogy in which teachers draw the attention of the students into the learning 
and provide guidance to them on how to complete the assigned task . Instructions are 
given to take or select right paths in learning . We can also take instruction as a strategy 
to create ease in learning . The instructions should be comprehensible . It can be 
problematic in doing written and spoken tasks in English if students get no instruction 
or if they find the instruction quite difficult to understand (Mertová, 2018) . Different 
classroom management theories, for example, communicative language teaching, 
natural approach, participatory approach, etc . claim that giving instructions is of great 
assistance for both understanding and guidance for the learners (Radeva, 2021).

So far, I experienced, instruction is always purposive in the classroom, most probably, to 
facilitate the students in doing tasks in the most appropriate way is one of the purposes 
amid the others . Students do a different thing from the real assigned task either due to 
the lack of instruction or misunderstanding of the instruction . So, giving instruction 
is obvious in learning and teaching.

Thornbury (2006) perceives instructions as verbal or written orders that belong to the 
strategies of classroom management . He says that instructions can be given any point 
of time in the classroom . For example, we give instructions at the beginning of the 
class; sometimes at the end of a previous activity and the commencement of a new 
one . The procedure of instructions basically means what the learners need to do, how 
and why . For example, whether to do activity in oral or written; whether they perform 
the task as a gist or detailed . Similarly, instruction can be about timing that has to do 
with or the cue which is a sign for learners to begin doing their activity . Thornbury 
argues that class activity instructions should be delivered by means of imperative and 
sequence words such as first, next, then, after that, finally . Instruction giving often 
takes part in the form Physical Response activity, where the pupils perform physical 
instructions supplied by their teachers (Sanchez, 2015) . Instruction also takes part in 
the form scene setting . For instance, teachers can engage students in some moving and 
entertainment-based activities and share what they need to do further . Instruction can 
be like a warm up activity to involve students in get attention, set work and go for the 
success (Chang et.al., 2021)

Instructions also function as instructional support to the students as a part of 
guidance and the guidance can be given on any language of students’ comfort 
ability . Instructions have particular roles in being explicit on the process of task 
completion and in minimizing the errors . According to Scrivener (2005), it is possible 
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to guide students to do a class task in the target language . Scrivener establishes that 
long wordy directions that embed the essential part of the instructions are typically 
unplanned; this happens since the teacher is unwary that they are talking in this way 
until they hear themselves and realize how badly they have done it . Though very few 
students ask the teachers to clarify a vague notion that they are supposed to do, many 
of the teachers give instructions, tell the students start working . As a teacher, I have 
had rich experience of giving instructions in case of students misunderstanding or 
incomprehensible contents . Due to the constructive role of instruction in shaping good 
learning of the students, mastering instruction giving is a fundamental aspect of good 
classroom teaching practice (Sowell, 2017) . Ur (2013) argues that a good delivery of 
instruction is one of the determining factors of a successful lesson . Ur quotes research 
finding and states “that learners see the ability to explain things well as one of the most 
important qualities of a good teacher” . Hence, Ur means to say that giving explanation 
of the task or message is giving instruction and it is highly valued in learning . The 
systematic planning of instruction giving ensures the effectiveness of instruction in 
learning a new language . In this regard, Scrivener (2005, p . 90) states that unplanned 
instruction sounds “like a joke” as teachers “are often unaware that they are talking in 
this way.” However, providing instruction is not an ease for the teachers because the 
teacher should be a master of the know-how to do, when and why . 

Creating good learning atmosphere is must for giving instruction . Instruction 
is introducing students what to do, and how can they accomplish activities more 
easily . Teachers draw students’ concentration and keep themselves focused on 
learning by giving instruction . In this sense, instruction helps teachers achieve their 
aims . Students may feel comfortable to do the activities and their learning will be much 
more effective since teachers will clarify the learning problems related to the activity by 
giving instructions repeatedly.

Methods

This study followed document analysis method . The theoretical insights and practical 
strategies for instruction giving were explicated from the desk review of the available 
literature . Besides the review, authors’ self-reflexivity has been exposed for the 
explanation of classroom procedures of instruction giving.

Results and Discussion

The following sub sections present the details of instruction giving including the 
principles and procedures.
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Rationale Behind Giving Instruction 

Good instruction keeps learners motivated and interested in the task and does not 
let them get distracted . Instruction is given to help students understand the task, 
so instruction giving has explicit effect on learning . In the absence of instruction, 
students may fail to get what they are supposed to do and their learning activity 
becomes chaotic . Instruction giving works as a skill to stimulate students’ interest and 
concentrate them on doing task . Though it is a challenge and sometimes ignored by the 
teachers, instruction giving is mandatory in teaching (Scrivener, 2012) . Teachers can 
have different perspectives on giving instruction, for example, novice teachers might 
assume instruction giving as a skill developed along with the process of teaching while, 
experienced teachers might assume it as a natural part of learning . Whatever they 
opine, I think, instruction giving skill has significance on students’ learning behavior . It 
deserves as an integral part of teaching practice because it has a major impact on how 
well students are able to carry out activities and, as a result how well they learn (Sowell, 
2017) . Instruction, if it is provided clearly using simple language, prevents the learners 
from doing a different thing from the real assigned task because sometimes they can 
have misunderstanding . Hence, instruction has role resulting in to lead the task in the 
most appropriate way . Instruction giving is righteous in the classroom . The following 
points show the importance of instruction in learning: 

Instruction has particular significance on the enhancement of the effective classroom 
communication . It is also relevant to get students fully engaged in classroom activities 
by creating ease through instruction and to ensure students feel confident and clear 
in doing tasks with the support from teachers’ instruction . Instruction is a strategy to 
build rapport by addressing students’ curiosities and to cultivate better encouragement 
towards students by transmitting the message of what is to be done how and 
why . Instruction enables students to be able to do the task (Fekih, 2019) . Similarly, it 
is required to address or solve the potential problems that the students might have to 
face and to support learners at the beginning to later to work independently (Bentley, 
2010) . By means of instruction of the teacher may organise emphasize the lesson 
objectives and to assist the learner with the comprehension of class activity.

Furthermore, instruction giving is relevant to clarify what they have to do before 
actually doing a task; to exemplify as a gist or detailed task so as to enable students 
not to lose focus of learning, so that they can perform well in book activities and 
class tasks too; to keep learners psychologically strong so that they can overcome the 
obstacles in learning; to guide students to do a class task providing them with context 
via instruction; to get students attentive and awake their curiosity of finding out what 
they have to do with; to provide learners with tricky directions; and to prevent students 
from socio-pragmatic failure within the classroom (Benattabou, 2020).
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Principles of Instruction Giving in Learning

Being teachers, we should be aware of the necessity of giving clear and concise 
instructions timely . We should communicate the students what they have to do, when 
to do and how to do it . We teachers need to make sure learners understood each 
and every single part of the task . In order to make our instructions meaningful, we 
should be guided through some principles . Here, principles set fundamental guidance 
to give comprehensible instructions the students . The principles enable us to perceive 
instruction-giving as a fundamental aspect of good classroom teaching practice . The 
principles become more useful when they are accompanied with examples of how they 
can be implemented in the classroom . The teachers should strive to design and develop 
effective, consistent and meaningful instructions . Chickering and Gamson (1987) 
identified the following seven principles for the effective instructions to be given to the 
learners which work as the teachers' efforts of best practice in teaching and learning:

Encouraging Students for Learning by Verbal Appreciations, at the Beginning

Initiating the class by providing verbal appreciations is a most important factor in student 
motivation and involvement . The teacher helps students get through acknowledgement 
of their prior work and inform the task they need to do at present . Teacher's verbal 
appraisal enhances students’ interest for learning and encourages them to think about 
their own plans and purposes.

Developing Reciprocity and Cooperation between Teachers and Students

Learning is enhanced when it is organized in more like a friendly manner . Good 
learning, like good work, is collaborative and social, not competitive and isolated . The 
teacher's simple and clear instruction often increases involvement of students in 
learning . Sharing effective tips and asking students for sharing their ideas improves 
thinking and deepens understanding . For this, the teacher should establish guidelines 
for class work so students understand what they are expected to do.

Using Active Learning Techniques

Learning is not simply getting things from the teacher, rather constructing the meaning 
from self-experiences of doing communicative tasks like asking for and responding 
to . Students do not learn much just sitting in classes listening to the teacher, memorizing 
prepackaged assignments, and spitting out answers . Teacher should create those 
opportunities that must let students talk about what they are learning, write reflectively 
about it, relate it to past experiences, and apply it to their daily lives . Students must 
make what they learn part of themselves.
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For this, teachers shall use an in-class discussion technique such as think-pair-share in 
which all students are posed a question or situation to think about, then pair up with a 
classmate to continue to discuss the topic, and then share their thoughts with the entire 
class.

Utilizing Instructions as Prompt Feedback

The teachers should not use instructions just as a part of order/command/guidance, they 
should use them as prompt feedback because students might need help in assessing their 
existing knowledge and competence . Along with teachers' instructions, students think 
about what they know and what they don’t know . Hence, instruction helps them focus 
on their own learning . Besides, the teachers should provide frequent opportunities to 
perform and to receive constructive feedback on students’ performance . At various 
points of learning students need opportunities to reflect on what they have learned, 
what they still need to know, and how they might assess themselves . Hence, the 
teachers shall establish instruction as a means for feedback and give prompt feedback 
when students need.

Emphasizing Production and Comprehension by Setting Task on Time

Classroom learning is both for the comprehension and production of meaningful 
language . So, teachers' instruction should be supporting enough to promote both of 
the skills, together . Teachers can set task both productive and cognitive tasks on time 
because time plus tasks equals learning . For the purpose of effective learning, teachers 
can establish realistic tasks to promote expression and understanding, keeping in mind 
that many of their students want to learn through tasks on time.

Communicating High Expectations in the Instructions

It is said that if we expect more and we will get more . The classroom instructions can 
also be used as the ways for expecting high level performance . the teachers should 
communicate high expectations through their instructions . High expectations are 
important for every learner . We, teachers, shall communicate high expectations at the 
beginning of the class . It may be helpful to provide examples of certain expectations 
(project work, peer interaction) to convey our expectations so students know what we 
are looking for.

Respecting Diverse Talents and Ways of Learning

It is assumed that different students bring different talents and styles to the classroom 
environment . in this regard, instructions can also be used as the strategies of respecting 
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diverse talents of the students and their ways of learning as a part of motivating them 
for further learning . Students can have multiple talents and flexibility and variety in 
classroom tasks often promote their multiple talents . Bright students might possess lots 
of hands-on experience and they need opportunities to show their talents and learn in 
ways that work for them . So, the instructions given to them respect learning potentials 
and provide tips for further learning . Then, students can be motivated to learn in new 
ways. Besides the above, some other principles are as follows:

Giving Instruction in Student's First Language or the Most Common Language 
of the Classroom . 

The choice of code or language for classroom communication has particular impact in 
the understanding of message . Though, both first language and second language are 
permissible in instruction giving, the use of learner's first language or the languages of 
their interest and choice creates more ease in getting ideas clearly . Atkinson (1987), 
Auerbach (1993), and Macaro (1997) agree that instruction giving is an occasion that 
warrants use of the first language in the English language classroom . However, Ur (2013) 
admits that instruction in mother tongue is better for learners’ comprehension . It shows 
the different opinions of the scholars regarding the use of any other language besides 
English while giving instructions in English . Salaberri (1995) and Gardner (2000) 
assert that students should be introduced to the use of English from the first class while 
Brown (2008) prefers to use any language of students’ choice for the instruction . What 
I personally believe is that instruction in mother language or the most familiar 
language is more meaningful to the students in a multilingual classroom . The use of 
mother language or more familiar languages help students understand the instruction 
and is justifiable for the sake of efficiency and clarity . Our aim in teaching is creating 
comfort in learning, ensuring meaningful communication and maximize both the 
comprehension and production abilities of the students . So, this principle suggests to 
give instruction using students’ native language or most frequently used language in 
their communication to the young learners.

Being Brief, Simple and Sufficient

Instruction from the side of teacher is the input for meaningful learning and 
interaction . Only simple and sufficient input maximizes students’ achievement in 
second language learning (Krashen, 1985) . The lengthy instruction often creates 
ambiguity to understand and the complex language creates difficulty to get what 
teachers ask to do . So, this principle suggests to keep instructions brief, simple and 
sufficient while teaching English . 
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Engaging Students an Action-based Activities with Command

We teachers shall engage the students in doing physical activities that elicit different 
actions and responses . Asher (2009) believes that physical activities keep students active 
and solicit their response promptly . Students may perform actions based on teacher’s 
command and learn new language items indirectly . For this, the command should be 
in mild voice, short and specific . For example, teachers can give the commands like: 
put your bag out and turn the page; be face-to-face with your friends, ask for the topics 
of their interest; look at the dialogue; write any five sentences about you; repeat the 
words/sentences after me, etc . So far, I have experienced, command-based action of 
the students enhances their confidence and make students outspoken . However, it is 
important to give command using typical classroom language with necessary repetition 
so that the students can have positive attitude towards learning English.

Using Instruction as Scaffolding

Instruction is integral part of learning . It should be used as verbal support rather than 
direction, alert or caution . Teachers should expose students with sufficient chunks and 
formulaic expressions in the classroom . The supporting language to the students at the 
time of their speech and writing is scaffolding . Scaffolding is understood to be a series 
of steps which allow learners to build broken pieces of directions given by teachers to 
do an activity . Scaffolding has an aim to support learners at the beginning to later . It 
permits them to work independently as they grow up in their foreseeable future studies 
(Bentley, 2010).

Using Multiple Semiotic Resources for the Instruction

Instruction through language only may be insufficient to the learners get the ideas clearly 
and perform the tasks effectively . So, teachers should use multiple means of meaning 
making, for example, sentence/utterance, body language, gestures, pictures/images, 
clues/symbols, maps, etc . teachers should make eye contact with the class, establish a 
gesture that indicates they would like to say something and be patient until everyone 
is completely silent . Instruction through multimodal communication builds better 
interaction between the teachers and the learners . It may foster more explicit support 
to become students more engaged (Pustika et al., 2019) . Giving instruction by using 
gestures and body language is more comprehensible to the learners.

The above principles are used for meaningful instruction and meaningful instruction 
is for effective learning . Talking about the meaningfulness of the instruction, 
Scrivener (2005) has proposed five steps towards the improvement of the instruction 
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giving . According to him, firstly, teachers must become aware of their own instruction-
giving . Secondly, they should pre-plan their instructions by short sentences and simple 
and clear language in a sensible order . Thirdly, they should separate instructions from 
distractions for instance chit-chatting, telling off, joking, etc . Fourthly, modelling is 
the key rather than just telling . And finally, as fifth step is to use instruction checking 
questions . 

Practicing Instructions in the Classroom: Some Practical Tips

Obviously, instruction giving is mandatory in teaching . It has a direct effect on 
learning . Instruction is purposive for managing learning activities smoothly . Teachers’ 
instructions work as valuable resources and provide proper guidance to the learners 
(Gardner and Gardner, 2000) . Generally, classes start with greeting followed by 
instruction . In my observation, teachers make instruction reachable to the students 
by keeping eye contact with the class, establishing a gesture that indicates they would 
like to say something and be patient until everyone is completely silent . Teachers try 
out building different forms of instructions to get students more engaged and task 
oriented . Simply, instruction can be given in the form of opening speech or orders 
or scaffolding or support for language comprehension and production . As this text 
aims at explaining the ways of making effective practice of instruction giving in the 
classroom, based on my experience as well as from the review of related literature, here 
I have discussed some practical tips:

•	 Well preparation: Preparation is the prerequisite of any meaningful activity 
in teaching and learning . So, good instruction giving too begins with a well 
preparation of the teachers . Some teachers may perceive that instruction giving 
is not a big deal so it does not require sound preparation . However, if we really 
wish to improvise instruction, we need to prepare for what we want to engage 
students in and how can we better support them both verbally and visually in the 
classroom . Ur (2013) argues that a good way to ensure instruction as clear and 
concise is the well preparation.

•	 Develop or collect repertoire /chunks/formulaic expressions: We provide 
instruction to the students by our words, utterances, clues or by using visuals like 
gestures . Scrivener (2011) suggests that teachers should develop good repertoire 
of instructing giving strategies . The chunks or expressions that we use in giving 
instruction should be simple and meaningful . It is a good way for teachers to 
sticking with words that are familiar to their students . We should not use give 
quite a long instruction which may create confusion to them . We can develop 
and use concise instructions, for example, pass your ideas, listen carefully, get out 
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a piece of paper and write what you’ve got from the friends, etc.

•	 Bring variations in instruction giving pattern: We shall provide instruction 
in different ways, for example, in the form of encouragement, persuasion, 
command, clues/symbols, gestures, guidance and motivation . The variation in 
the instruction giving patterns not only attract the students’ attention, equally 
direct them to do the desirable tasks . The teachers should facilitate using gestures, 
pictures, drawings, chart or written instructions . However, the choice of pattern 
depends upon the context of learning, students’ proficiency levels, nature of the 
activity/task and interest of the students . In my experience, instruction by using 
pictures and words is the most appealing for the young learners.

•	 Use materials and instructions together: The instructions for engaging 
students learning based on particular materials, for example, worksheet should 
be provided along with the materials . As soon as we give materials for reading 
or practice, we have to guide them properly on how can they work with the 
materials.

•	 Management of learning behavior: Sometimes we may ask students to work 
on peer or in group . Students’ may not have explicit ideas on how to proceed 
work in peer or group . It seems better to give instruction after peer or group 
arrangement . If we give instructions before arranging pairs and groups, they 
might forget the instructions (Proctor, 2024) . So, at first, we have to make 
necessary management and then provide instructions . 

•	 Solicit the attention before and while giving instructions: Students’ attention 
is must for meaningful reception of the ideas that we share with them . If 
students are not attentive in the class, the purpose of instruction seems irrelevant 
(Scrivener, 2012) We can solicit their attention in many different ways, for 
example, clapping the hands, drawing picture, telling a story, singing a song or 
simply raising hands . Besides, we can use extra linguistic devices like gestures, 
facial expressions, emojis and other visuals to attract attention and to help them 
understand the instructions.

•	 Keep the instructions short and simple taking frequent pause: The students 
should understand what we say or ask to them . Instruction giving using short 
and simple language creates ease in understanding . For such, we shall use short 
imperative and sentences and the statements like ‘now you can start and see the 
things in your book and make a list of things related to everyday habits’ . Similarly, 
use of timely pauses in giving instruction helps learners get the message . Talking 
about the value of teachers’ simple and clear classroom language, Doff (1988) 
argues that simple and repeated language is effective for organizing learning 
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behavior of the students . However, we should not be too polite and complex in 
our language choice . The complex structure and elaborated explanation become 
confusing to internalize . 

•	 Model the activities in different steps: Modeling is an effective technique in 
teaching English . Teachers’ encouragement for modeling of the good behavior 
sets a good habit of learning of the students . The modeling can be used as an 
example, or demonstration or question-answer . Students can get the ideas quickly 
and quietly by looking at teacher’s and/or peer’s modeling . So, whenever possible, 
we should display the demonstration on how to do the expected task before we 
engage them in doing . Modeling can be done on our own, with a student, with 
a pair of students, or with the whole class . For the better comprehension of the 
students, it is important to model an activity in two steps, using our own and asking 
the students to do . For example, if we want to teach students how to greet and 
take leave in conversation, first provide self-demonstration and second ask two 
students to model on how do they greet and take leave in conversation . Modeling 
of one or two examples can be sufficient to help students get ideas on what they 
are supposed to do.

•	 Manage instructions subsequently with the sequence of learning tasks: 
Sometimes we may ask students to do the activities/tasks having several steps, 
in such a situation, we should give instructions in step-by-step form . In other 
words, we need to instruct after each step, not at once all . The instructions given 
all at once might have the potential to confuse students . So, it is better to provide 
one part of the instructions at a time which will enhance their comprehension.

•	 Ensure students’ understanding of the instructions: We should observe 
whether the instruction provided to them is understood . It means, after we 
give instructions and before we start an activity, we have to make sure that the 
students get what they are asked to do . Sometimes learners get confused and 
turn their attention towards others it is because of misunderstanding or not 
getting instructions clearly . We can use concept-check questions (i.e., simple 
questions that students can respond to with a short answer, e.g., ‘what is to do at 
first, why do you need to complete it?, etc.) ’to ensure their understanding rather 
than asking yes or no type questions like ‘do you understand what I say’, did you 
get what I intend to do with you’?, etc . 

•	 React the response promptly but gently: Once we ask students do the tasks 
along with instructions, mostly, students start doing and might come up with 
response may be verbal or written . Meantime, we need to react them verbally may 
be in the form of appreciation or in the form of scaffolding . Teachers’ anticipation 
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of verbal assurance has power to keep students interested in learning . Besides 
the verbal, we can use some visual cues like raising thumb, clapping hands, or 
emotive facials to react . Negative reaction may impede their enthusiasm in doing 
task, so we should react positively even though the response may be incorrect . 

•	 Handle with care: We should not show any hostile or defensive action to the 
students before and after giving instructions . It is better to monitor student 
activity and provide necessary support to them for the completion of desired 
tasks . All students do not possess same characters and learning behavior, often 
some of them can be counterproductive . In such a situation, we should not 
place blame on them, instead deal with gently with back up and repair of their 
response . In case of students’ incompleteness in work, we can simply repeat the 
instructions or recast the instructions in different words . 

•	 Use instructions as communicative acts: Instruction is a part of classroom 
procedure and it should be given along with the sequence of classroom tasks and 
progress . It is not only constructive for the students, instruction giving is equally 
important for the teachers to have smooth management of learning activities and 
the fulfillment of the lesson objectives . For this, we should use instructions as 
communicative acts of the classroom . So, we should make our instructions as 
natural as possible . Explicit timely instruction maximizes meaning negotiation 
to achieve the communicative intent of the classroom . Achieving communicative 
intent is undoubtedly, one of the objectives of a language teaching classroom . 

Conclusion

Instruction giving should be a regular practice of teaching learning activity if we really 
wish to bring expected learning outcomes in reality . Instructions in the classroom are the 
determining factors to whether a lesson succeeds or fails . Simple and clear instructions 
before asking students do the tasks enhance learning potentials . Effective instruction 
Teachers' instructions facilitate the students what to do how and why . Students can 
accomplish activities more easily with instruction . Instructions should be used to 
motivate, direct, guide and concentrate the students in the task . Instruction giving is 
equally beneficial for the teachers, for example, they may feel easy to manage discipline 
problems and to achieve their aims . To become aware on our instruction-giving 
practices, we need to incorporate self-oriented methods, such as self-reflection and 
self-observation, and outside-oriented methods . Tailoring the instructions on the basis 
of the nature of learning task and providing by using gestures, visuals, texts, pictures 
seem quite effective for meaningful learning . Sometimes lessons get failed because 
of incomplete instruction . So, we teachers should perceive instruction as a skill not 
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acquired naturally, rather learned throughout the experiences of learning . The teacher 
education and teacher training courses should include instruction giving as one of the 
areas of teacher support . 
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Abstract	

This study aims to find out the feeding practices of under-five-year children, and to find 
out the relationship between socio-economic condition and nutritional status of less 
than five-year children in the study area . The study was conducted in Shailyshikhar 
Municipality-07 with the sample 98 mothers and 115 children as sample selected 
purposively using using census method . The study reveals that most of the mothers were 
found unaware of how to feed, what to feed and when to feed with the appropriate skill 
of preparing colostrum feeding, frequency of feeding and bottle feeding . The frequency 
of feeding babies and nutritional food practices were found poor . Furthermore, the 
study showed that 28.89 per cent of boys were not gaining proper weight for their age 
properly, 22.22 per cent were not gaining proper weight as per their height; 22.64 per 
cent of girls had low weight as per their and 33.96 per cent of girls had low weight 
as their age . This study found that there was no proper feeding practice for children 
under five years old due to the lack of knowledge awareness and of the occupational 
composition of mothers . The nutritional status of the children depends on various 
factors such as breastfeeding, colostrum feeding, and duration of appropriate feeding, 
knowledge of the mother, proper feeding economic and social status and so on.

Keywords: Feeding practice; Nutritional status; Economic status; Children; Dalit 
Community; Colostrum
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Background

Health is the valuable property of humans, so it is also one of the fundamental rights of 
every person . Most people should have a minimum facility for healthy in his/her life 
so they need sufficient food, clothes, shelter, health services education, entertainment 
and love . First of all most of the parents should know a child's needs . Who defined 
"health as the dynamic state of complete physical, mental, spiritual and social well-
being and merely the absence of disease or infirmity (World Health Organization, 
2014) . Therefore, health is a multi-dimensional unit of being physical, mental, 
emotional, social, spiritual, sexual environment, etc . are the various dimensions of 
human health . 

Nutrition is defined as "The science of food and its relationship to health." It plays a vital 
role in body growth, development and maintenance . Nutrition food means, "Maintaining 
a nutritional status that enables us to grow well development and enjoy good health" 
(Park, 2005) . In this regard, health is a valuable property of humans . Therefore, it is 
also one of the fundamental rights of every person . Most of the people should have 
a minimum facility for healthy living . Every child has also the right to be healthy in 
his/her life, so he/she needs sufficient food, clothes shelter, health services education 
entertainment and love . First of all, most of the parents should know what a child 
needs basically . Nutrition is the science of food used by the body . People can also 
define nutrition as the process children and adults take in food and digest absorb 
transport, use and excrete food substances . Nutrition is the basic component of health 
without which human health goes down from bad to worse and which ultimately leads 
a person to death . For the proper growth and development of the body, nutrition food 
is most important and it should be supplied to our body regularly the basic sources of 
nutrition are the food substances that we eat every day . The nutrition foods which are 
needed for our body can be obtained only through a balanced diet . A balanced diet 
consists of different nutrients required for the proper growth and development of our 
body . All the people are trying their best to make their food balanced so that they can 
be healthy and strong, but if we observe in this context the nutritional status of the 
average Nepalese people is found to be worse . Nepali people do not have adequate food 
required for the proper growth and development of their body so they are suffering 
from various diseases caused by malnutrition (Lamichhane et al., 2017).

The Nepalese population is nearly millions . Among them are children under five years 
old . It is considered to be one of the least developed countries in the world . Its per 
capita income is only 1381 dollars . Its annual growth rate of population is 0.92% . Nepal 
comes under 143 positions in the Human Development Index . Similarly, 28.6% of 
the population falls below the poverty level and 33.83% population lives in rural areas 
(Mishra & Sijapati, 2023) . Feeding practice is a very important component of the 
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nutritional status of children . NGOs/INGOs are also implementing several programs 
related to child health care. 

Sound nutrition can change children's lives by improving their physical and mental 
development, protect from disease and making a firm foundation for future life 
activities . In contrast, poor child-feeding practice and their consequences hinder the 
social and economic development of the country . The natural and ideal way of feeding 
children is a unique biological and emotional basis for child development . Most of 
the women give birth to their babies having a lower grade of weight due to the lack 
of nutrition during pregnancy . As a result, the mental and physical growth of a child 
is hindered and some of the infant babies are suffering from different diseases at 
birth . Healthy people are the backbone of the national development of any country 
but the health of the people of a country at a given time doesn't depend on a single 
factor . It is influenced by a complex environment social and economic factors which 
are related to each other . The health of a majority of our population is largely the result 
of a low level of education, poor sanitation, poverty, joint family and malnutrition for 
substantial health improvement these constraints need to be removed . 

Nutritional status is determined by various factors operating at various levels . At the 
individual and household level, the availability of food items, their processing timing 
of intake and intra-household food distribution on regimes can impact nutritional 
status, access to productive resources, work and employment and income can also 
crucially impact household nutritional status . The mechanisms of redistribution and 
general prosperity among the kin and in the community can also affect nutritional 
status significantly . At the micro level, nutrition status remains crucially linked to 
overall food production, marketing and non-market support to food security provided 
by the state . The nutritional factor is vastly associated with the physical and mental 
growth and development of children especially children of growing age can be easily 
affected by malnutrition and is responsible not only for the hindrance of growth and 
development but also brings simple to serious health problems and ultimately lead to 
death (Backholer et al., 2023).

Nepal is a poor and rural country . Most of the people live in rural and remote 
areas . The people are deprived of the light of the education and health facilities . In 
the context of Nepal, women are especially deprived of educational opportunities and 
social justice . The area of working women is limited to kitchens, kitchen gardens, 
yards and fields . Due to ignorance, illiteracy and the lack of opportunity, many 
mothers lose their health and sometimes life also nutritional status and the health 
of children depends on the health status and health practices of the mother . If the 
mother is unable to protect even her health we cannot expect good health of her 
child . Therefore, there is a deep relationship between the nutrition status of children 
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and child healthcare practice . Hence, the mother's knowledge plays a strong role in the 
childcare system . Economic status, religion and cultural aspects are significant from the 
policy-making point of view (Bhandari & Chhetri, 2013) . The health status of Nepalese 
children is very poor . As in other less developing countries, most of the children die 
in infancy and early childhood due to the diseases caused by malnutrition." Nearly (0 
to 2 months age) forty per cent of the deaths among children are caused due to protein 
energy malnutrition (PEM) whereas nearly 70 per cent of rural children under the age 
of six years are affected by various degrees of under nutrition.

The study area is the Dalit community in Shailyashikhar Municipality . Shailyashikhar 
is one of the municipalities of Darchula district out of seven rural municipalities and 
two municipalities . The boundary covered by Shailyshikhar is east Gokuleshwor, 
North Gwani, West Hunainath and Rithachaupata, South Gokuleshwor and Lekam 
Rural municipality . The total area of Darchula is 2322 sq . km . The total population 
of Darchula district is 133310 . The total population of Shailyshikhar municipality is 
22060 (Mishra & Sijapati, 2023) . This municipality has 9 wards . Out of these 9 ward 
numbers I have observed ward no.07 for a study about the Dalit community . The 
total population of ward no . 7 is 1922 . In this study, many children under five have 
suffered from malnutrition problems and they belong to different Dalit castes such as 
Marasmus, and Kwashiorkor . 

Therefore, this study was specially conducted in Shailyashikhar Municipality ward no.7 
for feeding practice as well as the nutritional status of children under five years . More 
specifically, this study aims to find out the feeding practices of under five-year-old 
children and find the relationship between socioeconomic conditions and nutritional 
status.

Methods

Research methodology determines the activities done by the investigator to achieve the 
main objectives of the study . This study was based on primary data and a descriptive 
type of research design . The information was shown as quantitative . Darchula is 
one of the attractive Himalayan districts in Sudurpascihm province . Darchula has 
7 rural municipalities and 2 municipalities . I have observed the Dalit community 
in Shailyshikhar-07 . In this municipality, the total population is 1982 (male-921, 
female-1061) . The total households are 367 . Out of this 98 houses of the Dalit 
community . The total number of Dalits is 522 . Out of this 115 children are under five 
years old . 

For data collection, the investigator used a questionnaire and anthropometric 
measurements since most of the respondents were illiterate in this study area . Which 
was prepared based on related books and study reports . 
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The researcher visited the municipality secretary with an authorization letter from 
the Health Physical and Population Department . Then the researcher explained 
the purpose of the visit and requested /her help to provide information about the 
population according to the target . Then, the researcher visited ward no . 7 prepare 
a list . Before the preparation of the list of respondents, the researcher visited their 
household with tools and instruments . Before starting the interview the researcher 
explained the purpose of the study . A set of interview schedules was used for mothers 
to obtain information on the socio-economic status and breastfeeding of the selected 
sample group and the data was gathered through the response of the subject.

Collected data and information were prepared in a master table . The existing situation 
was classified, tabulated and described based on the data, gathered and compared the 
anthropometrics measurement of the nutritional status of the children under five years 
of age in Shailyshikhar municipality Darchula with national norms and showed the 
relation of feeding practice and nutritional status of children under five years.

Results and Discussion
This study first deals with food habits and nutritional status under five years children . For 
it, different socio-economic status of mothers was analyzed followed by feeding practice 
of this study . After collecting the data, it was tabulated and kept in sequential order 
according to the needs of the collected data . Data were analyzed and interpreted 
in tables to make the information more clear . The analysis and interpretation were 
presented in the following sub-topics.

Breast Feeding Practice
The most natural, safe and cheap method of nourishing infants is by breastfeeding . The 
absence of required breastfeeding practice hampers children to gain appropriate 
growth . According to NMIS, approximately 90 percent of Nepalese women breastfeed 
till 18 months and at least half of the women in Nepal continue to breastfeed to the 
child up to 3 years.

Colostrum Feeding Practice

The first secretion from the mother's breast after the child is born which is rich in 
antibodies is called colostrum's . This is considered as a good diet for a child . Colostrum 
provide the entire nutrient in sufficient amounts and give good immunity to the 
children . It is evident from various studies that this valuable substance is discarded 
by the mothers because of the lack of knowledge and its importance . The Colostrum 
feeding practice in Shailyshilhar-07, Darchula district is presented in the table below:
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Table 1

Respondents of Colostrum Feeding Practice

S.N Women Feeding Colostrum No . of mothers Percent

1 Yes 80 81.63

2 No 18 18.36

Total 98 100

According to the data mentioned in the above table, the percentage of mothers feeding 
Colostrum is 81.63 per cent and not feeding Colostrum is 18.36 per cent because of the 
lack of knowledge and importance of it . Even the mothers feeding Colostrum to the 
children were not feeding by knowing the value of it . They were feeding unknowingly.

Frequency of Feeding

Frequency of feeding is very important to the growing child for appropriate growth . A 
child below four to six months of age needs to be breastfed more than five or six times 
a day . A baby who only breastfeeds (without water also) and urinates six times or more 
in 24 hours, is getting enough breast milk . An infant of 1 to 2 months must be breastfed 
six to seven times a day I.e., approximately 70 to 100 ml . Similarly, an infant of 4 to 6 
months must be fed five times a day . i.e . approximately 150 to 175 ml . and the infant 
of 6 months or more should be fed 175 to 200ml of milk four to five times a day . The 
feeding frequency per day of the selected mother has been shown in the following 
table . 

Table 2
Frequency of Breast Feeding

S.N Frequency of Feeding No . of Respondents Percent

1 1-2 times a day 5 5.10

2 2-3 times a day 15 15.30

3 3-4 times a day 38 38.77

4 More than four times 40 40.81

Total 98 100.00

According to the above data, out of 98 mothers, only 5.10 per cent of mothers were 
found to be feeding frequently the children 1 to 2 times per day, 15.30 per cent of 
mothers were found to feed children frequently the children 2 to 3 times a day, 38.77 
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per cent was found to feed 3 to 4 times a day and rest of 40.81 per cent mothers were 
found to feed frequently the children more than 4 times.

Bottle Feeding Practice

Any liquid food such as cow milk, buffalo goat milk etc . fed to the children by the 
bottle is called bottle feeding . As they lack the proper cleaning knowledge it has 
increased infant sickness and death . The bottle-feeding practice of Shailyshikhar-07 in 
the Darchula district has been cited in the table below.

Table 3
Bottle Feeding Practice among Mothers

S.N Women Feeding Bottle No . of Mother Percent
1 Feeding 24  24.49
2 Not Feeding 74  75.51

Total 98  100.00

According to the above data, only 24.49 per cent of mothers were found using bottles 
and 75.49 per cent of mothers were not found feeding bottles.

Occupation Status of Respondent's Mother

Occupation is the source of income, but it affects directly and indirectly to their 
(mother) under five years children's health . Occupied mother did not care for 
their children . Respondent's occupation was categorized into the following groups 
agriculture service and others which were shown in the table.

Table 4

Distribution of Mother by Occupation

S.N	 Types of Occupation No . of Respondents Percentage
1 Agriculture 38 38.77
2 Business 3 3.06
3 Service 2 2.04
4 Labor 9 9.18
5 Housewife 46 46.96

Total 98 100.00

The above table shows that 38.77 per cent of mothers were engaged in agriculture . 3.06 
per cent in business and 2.04 per cent involved in service, likewise, 9.18 per cent of the 
mothers were involved in labour and 46.94 per cent were housewives.
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Table 5
Socio-economic Condition

S.N Description Number Percent
1 Poor 68 69.38
2 Rich 30 30.61

Total 98 100

The above table show that 69.38 Percent of the respondents are from poor economic 
status and remaining 30.61 percent of the respondents are in sound socio-economic 
condition . From the analysis it seems that majority (69.38%) of the respondents have 
poor economic status and on the basis of the fact it can be said that the nutritional 
status of the Dalit children is being week because there is reciprocal relation between 
economic status and the nutritional status . 
Table 6
Feeding Practice

S.N Description Number Percent
1 Colostrum feeding 80 81.63
2 Not feeding 18 18.36

Total 98 100

According to the data mentioned in the above Table, the percentage of Colostrum 
feeding is 81.63 per cent and not feeding colostrum's is 18.36 per cent because of the 
lack of knowledge and importance of it . Even the feeding colostrum's to the children 
were not feeding by knowing the value of it . They were feeding unknowingly.

I have conducted research in Shailyshikhar Municipality ward no.7 of Darchula district 
to find out the condition of Dalit children to get their situation on nutrition . The study 
found that for those Dalit children who were from educated families and good social, 
and economic backgrounds their nutrition condition was satisfactory but for children 
who were from uneducated low economic backgrounds and low social status their 
condition on nutrition was not satisfactory from this research . It was seen that to 
keep people's bodies healthy physically fit and well-balanced their family background, 
social status and economic background were needed along with their educational 
background . It was also found that for good careers and nurturing parents should 
be educated because those parents who were educated their children's condition was 
also seen as well . However Dalit children's condition was going to improve day by 
day because of different provisions which are made by the government and some 
INGOs . Their life expectancy has also increased in past . 
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Conclusion

Health is an indispensable and dynamic quality of life . It depends on various 
factors . Among various factors, nutritional facto is the major one . Especially 
nutritional status of the children depends on feeding practices . The study found the 
children suffered from malnutrition and poor feeding practices in Shailyshikhar-07, 
Darchula . While comparing the feeding practice with the nutritional status of the 
children the adverse average effect of poor feeding practice and the nutritional status 
of children has been found clearly . The reports showed that nearly 40-50 percent of 
total children were below than normal nutritional status . The nutritional status of the 
children depends on various factors such as the health of the mother, infecting diseases 
immunization, health knowledge, economics and social status and so on . Among 
various factors feeding practices and nutritional status of children below five years of 
age were not so good in Shailyshikhar -07, Darchula.

The data showed that due to the knowledge of feeding practice and occupational 
composition of the mother was not so proper feeding to the children below five years 
of age in Shailyshikhar-7 Darchula . On the other hand, the mothers didn't feed 
supplementary food at the appropriate time to the children as well as breastfeeding was 
also needed . We know that the duration of breastfeeding frequency of nutrient feed, 
and timing of wearing immunization are directly associated with infectious diseases 
and such infectious diseases were one of the factors leading children to malnutrition.

Those children who were not fed properly as well as immunized were found to suffer 
from many infections and diseases with poor nutritional status . Therefore, it was clear 
that there was a great dependency on feeding practices and the nutritional status of 
children under five years old among the Dalit community in Shailyshikhar-07, Darchula 
district.
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Abstract

This article examines the exclusions inherent in official Australian history as 
addressed by Peter Carey in his novel Oscar and Lucinda . Drawing on Edward 
Said’s Orientalism and Gayatri Spivak’s theory of the subaltern, the study critiques 
the colonial narratives that marginalize aboriginal people, transported convicts, and 
women . These groups, often silenced in historical accounts, are reimagined in Carey’s 
historiographical revision, which endeavors to construct a more inclusive history 
that amplifies the voices of the oppressed . Through a qualitative methodology and an 
interpretative framework informed by Linda Hutcheon’s A Poetics of Postmodernism, 
the analysis situates the novel as a critique of the dominant colonial discourse . Carey’s 
narrative interrogates the mechanisms of historical erasure by highlighting the 
contributions and sufferings of marginalized groups, particularly the violence endured 
by aboriginal peoples and the systemic oppression of women . The novel critiques 
the colonial framework that perpetuates domination and exclusion while re-centering 
those traditionally relegated to the margins . Themes such as cultural destruction, 
patriarchal control, and the alienation faced by marginalized groups are explored 
through the lives of the protagonists, Oscar and Lucinda, who embody the intersection 
of these struggles . Carey’s work positions aboriginal people and convicts not merely as 
historical subjects but as integral witnesses to and agents in Australia’s interconnected 
history . By weaving their voices into the narrative, the novel challenges the authority 
of official histories and offers a more nuanced and ambivalent perspective on the 
colonial past . Ultimately, Oscar and Lucinda critiques the orientalist and patriarchal 
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underpinnings of Australian historiography while advocating for a reimagined 
historical consciousness that acknowledges and integrates subaltern voices.

Keywords: Colonial discourse, Mimicry, Historiography, Aboriginal people, 
Subaltern, Silence of the marginalized, Comparative historiography

Introduction

Carey’s Oscar and Lucinda challenges the official narratives of Australian history 
by giving voice to marginalized groups, particularly aboriginal people and convicts, 
through postmodern historiographical techniques and personal meta-narratives.

Oscar and Lucinda is a landmark example of historiographical metafiction that 
challenges traditional historical narratives by giving voice to the marginalized and 
interrogating colonial discourse . The textual analysis of this novel gains depth when 
examined through the lens of Edward Said's theory of Orientalism and Gayatri Spivak's 
subaltern theory . Both frameworks enable a critique of the ways colonial histories 
suppress or exclude Indigenous and marginalized voices, and how Carey reconstructs 
Australian history to amplify these silenced perspectives.

The objectives of this paper are to explore Oscar and Lucinda as a postmodern 
historiographical metafiction that critiques colonial narratives by examining how 
Carey subverts traditional historical accounts . First, the analysis focuses on the 
representation of marginalized voices, including aboriginal people, convicts, and 
women, who are often overlooked or silenced in official histories of Australia . The study 
also investigates how Carey reconstructs Australian history by incorporating personal 
family narratives and memory, thereby providing a more nuanced and inclusive version 
of the past . Furthermore, the research delves into the interplay between nation, gender, 
and trauma, exploring how these factors shape a multicultural identity in postcolonial 
Australia, particularly within the context of the country's colonial legacy . Through this, 
the analysis highlights Carey's effort to challenge the dominant historical narratives 
and amplify the voices of those historically excluded from official accounts.

This analysis focuses on two central research questions . First, it explores how the novel 
challenges official Australian historical narratives by deconstructing the traditional, 
exclusionary accounts of the nation's past . The novel critiques colonialism and its 
associated power structures, offering alternative perspectives on history . Second, 
the study examines how the novel highlights the experiences of marginalized groups, 
such as aboriginal people and convicts, emphasizing their struggles, silences, and 
often-overlooked contributions to Australian history . By addressing these questions, 
the analysis aims to understand how Carey amplifies the voices of those excluded 
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from mainstream historical accounts, and how these voices are central to the novel’s 
postcolonial critique.

This study is significant as it contributes to the understanding of how postcolonial 
literature reshapes historical narratives to include marginalized voices . By examining 
Oscar and Lucinda, this research highlights the transformative power of fiction in 
challenging hegemonic histories and fostering a more inclusive multicultural identity . It 
underscores the importance of acknowledging diverse experiences and perspectives in 
rethinking Australia’s colonial past, ultimately offering insights into broader discussions 
on history, identity, and social justice in the postcolonial world.

Methods 

This article followed document analysis method. The detailed procedures of this study 
are below .  

Historiographical Metafiction

Historiography examines the knowledge of the past, its transmission, and the methods 
used to interpret and record historical events, analyzing narratives while scrutinizing 
the methodologies that shape them (Cheng 4).

Lorenz (1999) notes that historiography is often confined to specific spatial-temporal 
settings, following a chronological, nation-state framework that "tends to localize 
explanation for historiographical developments within national contexts and to neglect 
international dimensions" (p . 38) . This reflects how historical narratives often prioritize 
national perspectives over universal ones.

Official history, based on government-sponsored records, often lacks objectivity and 
balance . Blumenson (1962) critiques its limitations, arguing it produces a "bland, 
cautious, diluted version of the truth" due to political constraints and suppression of 
critical information (p . 153).

In contrast, unwritten histories among common people capture lived experiences and 
marginalized voices, providing an alternative to official accounts . These oral narratives 
challenge omissions and biases, fostering a more inclusive and authentic understanding 
of history.

This discussion highlights the tension between selective, politically influenced 
official history and inclusive history, which seeks to reflect diverse societal 
experiences . Historiography emerges as a tool for critiquing and revising narratives 
to capture the complexities of the past . On the honesty of official history, Blumenson 
asserts:
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Historians in the employ of the government, they say, are court historians, "kept" men 
who allow their work to be censored or who censor it themselves before publication . This 
historian was conscious of his official role that he could not hear include material 
unfavorable to the government and to high-ranking officials and commanders . Officials 
influence officials, they raise legitimate issue, many academicians continue to have 
reservations, and still others remain entirely dubious of the value of an official product 
(pp.153-155).

Carey critiques official histories as partial and sanitized, shaped by government interests 
that exclude marginalized perspectives . As Blumenson (1962) notes, "Historians in the 
employ of the government...allow their work to be censored or censor it themselves 
before publication" (pp . 153-155) . This leads to histories that prioritize the powerful 
while ignoring groups like aboriginal people and convicts.

In Oscar and Lucinda, Carey subverts official narratives by centering the traumas of 
those excluded . Through this novel, he explores religious conflict, gender inequality, 
and cultural displacement to critique colonial power structures . He also highlights 
the erasure of aboriginal perspectives and the injustices they endured under colonial 
settlers.

Carey portrays aboriginal people as the “Other,” drawing on Said's Orientalism to show 
how settlers dehumanized them to justify subjugation . The massacre at "Darkwood," 
a fictionalized atrocity, exemplifies how aboriginal people were depicted as barriers to 
progress.

Lucinda’s recognition of her inheritance as "stolen" exposes the myths of colonial 
narratives . Carey uses her awareness to critique the foundational lies of Australia's 
history and the enduring legacy of colonialism in societal attitudes.

Subalternity and the Silenced Voices

Gayatri Spivak’s assertion that the subaltern cannot speak within hegemonic structures 
finds resonance in Carey's novel . The aboriginal people, portrayed as silent victims 
of colonial violence, embody the subaltern condition . However, Carey challenges 
this silence by incorporating their presence in the narrative, even as secondary 
characters. Smith’s internalized guilt for his complicity in aboriginal massacres 
illustrates the suppressed recognition of colonial atrocities within settler narratives.

Similarly, the plight of women, particularly Lucinda and Miriam, aligns with Spivak’s 
exploration of gendered subalternity . Their marginalization within patriarchal 
and colonial structures highlights the intersection of gender and colonialism in 
maintaining oppressive power dynamics . For instance, Lucinda's entrepreneurial spirit 
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and her defiance of societal expectations subvert patriarchal norms, but her agency is 
constrained by the societal limitations imposed on women of her time.

Deconstructing History through Narrative Techniques

Carey employs metafictional elements, as Hutcheon explores in A Poetics of 
Postmodernism, to question the reliability of historical narratives . Unreliable narrators 
and fragmented storytelling critique the singular "truth" of official histories, aligning 
with Spivak’s call to recognize history's constructed nature.

The glass church symbolizes colonial ambition and fragility, with its destruction 
representing the unsustainability of exclusionary narratives and the need for inclusive 
histories that embrace marginalized voices.

Carey humanizes convicts, often reduced to laborers in records, and critiques gendered 
exclusions through Lucinda’s complex characterization, emphasizing intersectional 
approaches to historiography.

Intertwining Said’s Orientalism with Spivak’s subaltern theory, Carey deconstructs 
colonial historiography . His use of historiographical metafiction amplifies oppressed 
voices, urging a reimagining of history that is inclusive and truthful.

Drawing on Hutcheon, Carey reconstructs history with meta-narratives and personal 
memory, presenting a multifaceted and contested account . This counter-narrative 
dismantles hegemonic histories and advocates for a pluralistic understanding of 
Australia's past.

Carey critiques omissions and biases in official history while affirming the value 
of diverse narratives for a more equitable record . As Thompson (1993) observes, 
Australian history contains omissions that exclude aboriginal voices:

Australian history replicates that of America in some significant ways . Both were 
originally established as colonies . In both cases, this establishment entailed the 
displacement and subjugation of an indigenous people by a predominantly Angle-
Celtic Population . Both grew as a result of migration from the fraught places of the 
world . Australia is perhaps more confusing to Americans that to the English because 
to the English Australian has always had a colonial identity . A vision of a narrative that 
does not exist but it is surely imminent . This would be narrative written in the manner 
of working back through the layers of colonial and projecting an aboriginal view of the 
immensely complex net in which we are all, without exception, entangled (pp.61-63).

Carey’s revision mirrors Australian history’s colonial trajectory, sharing similarities 
with the U.S., as both nations displaced indigenous populations under Anglo-Celtic 
settlers . While migration shaped both societies, Australia’s distinct colonial identity 



85Journal of Educational Research, Shiksha Shastra Saurabh | Volume 24 | 2024

remains entangled in narratives that obscure indigenous perspectives.

Carey envisions a history that excavates these colonial layers, projecting an aboriginal 
worldview and disrupting dominant colonial discourse . As noted, "A vision of a 
narrative that does not exist but is surely imminent" highlights the potential for inclusive 
storytelling (pp . 61-63) . His novel embodies this vision by amplifying silenced voices.

Aligned with Hutcheon’s postmodernist approach, Carey challenges official history’s 
authority, presenting the hardships of aboriginal people, convicts, and women . Oscar 
and Lucinda serves as a counter-narrative advocating for a historiography that reflects 
Australia’s diverse and entangled history.

Aboriginal people’s exclusion from official history highlights significant flaws in 
documenting their culture and contributions . As a postmodern nation, Australia 
must integrate diverse voices into its historical narratives, but this inclusivity remains 
insufficient.

Historiographical metafiction, a narrative technique critiquing and rewriting history, 
employs layered storytelling to uncover biases and omissions . By reevaluating the past, 
such narratives emphasize plurality and subvert traditional historiography.

Jameson (1972) argues historical representation faces a crisis akin to the linear 
novel, shaped by subjective interpretations and power dynamics . Carey’s Oscar and 
Lucinda critiques traditional histories, advocating for an inclusive and multifaceted 
understanding of the past:

The most intelligent "Solution" to such a crisis does not consist in abandoning 
historiography altogether, as an impossible aim and an ideological category all at 
once, but rather as in the modernist aesthetic itself in reorganization . Its traditional 
procedures are on a different level . Althusser's proposal seems the wisest in this 
situation: as old fashioned narrative or 	 "Realistic" historiography becomes 
problematic, the historian should reformulate her vocation but any longer to produce 
some vivid presentation to history "as it really happens" but rather to produce the 
concept of history (Jamson 1972, cited in Hutcheon,1988, p . 112).

Jameson (1972), as cited by Hutcheon (1988), suggests that historiography, rather than 
being abandoned, should evolve by conceptualizing history as a constructed narrative 
rather than presenting it as objective reality (p . 112) . This approach aligns with 
Carey’s reformulation of history, where he centers marginalized perspectives, such as 
convicts, aboriginal people, and women, exposing biases in official accounts through 
historiographical metafiction.

Carey’s layered storytelling critiques traditional narratives, presenting history as 
dynamic and contested . By amplifying marginalized voices, his novel challenges 
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colonial power structures and advocates for inclusive historiography that recognizes 
diverse perspectives.

Historiographical metafiction reflects modernist plurality, addressing limitations of 
traditional historiography . Hutcheon (1988) notes it distinguishes between "events" 
and "facts," highlighting the constructed nature of documented history, which is shaped 
by state narratives and often lacks reliability.

Pandey (2011) elaborates that archival traces, transformed into 'facts,' can be buried or 
contradicted, lacking the authenticity of collective memory (p . 23) . Similarly, Bhabha 
(1994) emphasizes subaltern groups' potential to subvert hegemonic structures (p . 6), 
while LaCapra (1983) describes "de-totalized" narratives that counter imperial histories 
(cited in Hutcheon, 1988, p . 62).

Brydon and Tiffin (1989) discuss how Australian authors reimagine history, 
addressing the lingering colonial legacy through inclusive and pluralistic approaches 
(p . 13) . Historiographical metafiction, therefore, reinterprets and deconstructs 
dominant narratives, creating space for marginalized voices in historical discourse.

Oscar and Lucinda: An Official Historical Narrative

This paper analyzes Carey’s Oscar and Lucinda as a key example of historiographical 
metafiction, a genre that reimagines historical narratives and critiques their 
authority . The novel blends a fictional 19th-century Australian tale with historical 
details, using unreliable narration, fragmented structure, and metafictional 
commentary to challenge the notion of historical "truths." Oscar and Lucinda's glass 
church symbolizes the fragility of colonial ambitions and the constructed nature of 
historical legacies, urging readers to question official histories.

Hutcheon connects imperialist and humanist subjects, noting how postmodernism and 
feminism critique their patriarchal roots . In Oscar and Lucinda, Anna is marginalized 
due to her gender and race within the Dawe expedition, initially serving as a servant 
and later reduced to a sexual role . Dawe excludes her, stating, “We have no place for 
women” (p . 9), reflecting her ostracization.

By the narrative’s end, Elizabeth Leplastrier defies colonial norms by staying in New 
South Wales and developing an agricultural system despite societal scorn: “Non-ladies 
will not be having your pretty heads about such things in Gravest” (p . 88) . Similarly, 
Miriam’s role as a servant, discussed in “A Cheque Amidst Her Petticoat is Talking,” 
highlights women’s contributions and subversion of colonial attitudes, positioning 
them as integral but historically silenced contributors.
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There is no disputing that you are a thief, but a thief, I think, made so by fear and 
weakness and as i too understand the terror you have felt in your soul to contemplate 
a woman’s life alone in New South Wales, then I forgive you” knowledge of the poor 
woman’s situation, it is alter all, who was brought to this town thought ill fortune was 
shipwrecked and although a governess have had to suffer the indignity of a life better 
suited to an Irish servant . I know better than she knows, that her situation must mean 
to her” (p.374).

This passage exemplifies Carey’s use of historiographical metafiction to critique 
history . By focusing on the experiences of a marginalized governess, the narrative 
challenges colonial histories that often excluded women, particularly those of lower 
socio-economic status . The portrayal of her hardships—shipwrecked, impoverished, 
and degraded—acts as a counter-narrative, revealing gaps in traditional historiography.

The speaker’s reflection, “I too understand the terror you have felt in your soul to 
contemplate a woman’s life alone in New South Wales,” exposes the harsh realities of 
colonial life for women . Their survival depended on navigating a patriarchal, classist 
society, making them vulnerable to exploitation and erasure . Carey’s metafiction draws 
attention to these omissions, reframing history to include marginalized perspectives.

The passage, "There is no disputing that you are a thief, but a thief, I think, made 
so by fear and weakness then I forgive you,” (p . 374) humanizes marginalized 
individuals . The speaker acknowledges the theft while recognizing the complex socio-
economic conditions that led to it . This understanding emphasizes that historical 
figures-often seen as criminals-are shaped by their circumstances . The woman’s plight, 
more suited to an Irish servant, highlights her marginalized position due to gender and 
class.

Carey amplifies the voices of those traditionally left out of history, critiquing 
exclusionary practices and offering a more inclusive portrayal of Australia’s past . His 
focus on marginalized figures exposes the tensions between survival and dignity within 
the rigid social hierarchies of colonial life.

Drawing on Hutcheon’s A Poetics of Postmodernism, this analysis shows how Carey’s 
text subverts traditional historical narratives . It challenges established power structures 
and reimagines historical representation, giving marginalized voices the agency to 
reshape history.

Carey uses Lucinda’s words to convey the sensation of hatred as exclusion from society, 
prompting readers to reconsider Australian history, particularly its sexism, and call 
for a more inclusive narrative . Lucinda, constrained to leave her subdivided farm for 
the city, is determined to experience the working world . As a child, she witnessed the 
explosion of a glass ornament, symbolizing her disillusionment.
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Hutcheon’s irony subverts colonial and societal norms, highlighting pressures that 
enforce hegemonic ideologies . Carey uses Lucinda and Oscar’s gambling habits as 
a metaphor for breaking these norms, symbolizing the creation of a new history for 
Australia.

Carey also explores identity through the term ‘orphan.’ In one chapter, Marian declares, 
“our history is the history of orphans” (p . 390) . Both Oscar and Lucinda’s parents die, 
emphasizing the voicelessness of orphans, who fight for identity and nationalism in 
their own country.

Another layer of irony appears when Oscar says, “the world is a gamble” (p . 261) . Carey 
uses gambling as a metaphor for the quest for liberty, illustrating the stakes involved in 
shaping a new, inclusive identity for Australia.

It was at this moment a Lucinda began to gather these triumphantly proportioned notes 
together . She played cards with a cool elegance and skill and she did fancy shuffle the 
card and invites Oscar to shuffle cards she called Oscar . “Crab” has lost its bones and 
colour she enjoyed it as much as she had enjoyed the dizzy lightness of losing at fan-
tan . Oscar watches all with almost as much astonishment as Lucinda . He has hardly 
been aware, so nervous was he, of what he had been saying and invites Judds to play it 
and one was not compelled as one did it . (pp.227-229)

Lucinda’s actions-playing cards with skill and inviting Oscar to shuffle-symbolize her 
mastery over a male-dominated space . Her enjoyment of gambling, "she enjoyed it as 
much as she had enjoyed the dizzy lightness of losing at fan-tan," subverts traditional 
gender roles . Lucinda asserts her autonomy, defying societal expectations and becoming 
a symbol of empowerment for marginalized individuals often silenced in history.

Oscar, in contrast, is astonished, reflecting how those in privilege fail to recognize 
subversion within the marginalized . His surprise at Lucinda’s command highlights 
how history has overlooked the agency of women like her, who challenge conventional 
norms.

Carey’s historiographical revision, viewed through Hutcheon’s A Poetics of 
Postmodernism, challenges linear historical narratives by presenting history as shaped 
by power dynamics . The act of playing cards, with its themes of risk and chance, 
becomes a metaphor for rewriting Australia’s history . Lucinda’s actions disrupt norms, 
just as the novel disrupts traditional historical narratives, highlighting marginalized 
voices often excluded from official accounts.

Carey amplifies the voices of those historically relegated to the margins, using 
the gambling scene to reflect societal shifts toward recognizing the agency of the 
oppressed . Through this, he calls for a more inclusive history that acknowledges the 
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experiences of those silenced in official narratives.

Through the imagery of playing cards, Carey gives voice to those silenced by societal 
norms . Oscar’s attempt to rewrite gambling as a sin is ironic; while he seeks reform, 
Lucinda finds freedom and ecstasy in gambling, challenging societal values . The card 
game deconstructs societal “good” norms, highlighting their arbitrary and restrictive 
nature.

Carey portrays liminal characters reflecting both indigenous and non-indigenous 
Australian identities . Oscar embodies this ambivalence, demonstrating both positive 
and negative attitudes toward societal constructs . He defies his father’s religion, later 
returns to faith, and confesses his gambling . His internal struggle is shown in his 
statements, "the true will be God" (p . 108) and "we bet that there is God; he believes 
in it" (p . 261) . Despite this, he criticizes Lucinda for finding gambling less troubling, 
revealing his complex relationship with morality and sin.

Carey introduces liminal characters like Oscar, whose identity is marked by 
ambiguity . The character Smith reflects communal guilt, comparing his failure to help 
Oscar with his failure to assist indigenous Australians . This equates Oscar’s suffering 
with indigenous oppression, aligning him as both a colonial victim and symbol of 
indigenous suffering . Smith’s acknowledgment of his guilt connects personal and 
collective responsibility for the violence and ongoing impact of colonization.

He [Smith] was a counterfeit and a coward . He had fortuned Oscar Hopkins with 
a funnel . He had not understood up to defend him . He had gone along” He had 
persuaded himself it would do not harm . And he had sat there-how dimmable this 
was-which native’s mere slaughtered . And when Mr . Hopkins [Oscar] had protested 
[against the Aboriginal massacred he had been the one of those who tied him to a tree-
on Jeffris’s orders-so that he would cause no harm . All his anger and disgust, all that 
which should have decently gone outwards, was driven inwards (p . 406).

In this passage, Carey connects Mr . Smith's personal guilt with the broader history of 
colonial violence, particularly the massacre of indigenous Australians . Smith represents 
the moral decay and complicity of colonialism . His failure to defend Oscar and his 
passive acceptance of violence against indigenous people reflect the silent complicity of 
individuals within oppressive systems.

Smith’s inaction mirrors the historical erasure of indigenous voices . His internalized 
guilt, “all that which should have decently gone outwards, was driven inwards,” 
highlights the psychological burden of colonial violence on both the oppressed and 
the perpetrators, who suppress their conscience to maintain their place in the system.

Through Smith, Carey critiques the colonial mentality that disregarded indigenous 



90 Journal of Educational Research, Shiksha Shastra Saurabh | Volume 24 | 2024

lives, amplifying marginalized voices in official history . Smith’s arc explores the tension 
between personal responsibility and systemic complicity, urging readers to reconsider 
the moral consequences of colonial actions . This highlights how official histories have 
silenced indigenous experiences, contributing to Carey’s broader historiographical 
revision.

Carey’s historiographical revision, informed by postmodern frameworks like those in 
Hutcheon’s work, emphasizes the plurality of historical representation . The fragmented 
narrative undermines the singular, official history, giving space to marginalized 
voices . Through this, Carey reimagines Australian history as a more inclusive, 
multifaceted narrative.

Oscar is an ambivalent character, both weak and brave, serving as a counterpoint to 
the exaggerated masculine history often celebrated in official narratives . This mirrors 
Australia’s history, which fails to fully incorporate the suffering of aboriginal people and 
convicts . Carey evokes sympathy for the indigenous population, particularly through 
Jefferis and Mrs . Burrows, raising the lost voices of those silenced by history.

The novel also critiques the relationship between religion and colonialism . Carey 
challenges the exclusive history told by colonial powers, especially through Oscar, who 
rejects his father’s religious teachings, subverting colonial tools of control and giving 
voice to the silenced.

Meta-fictional Self-consciousness in Oscar and Lucinda

In the novel, meta-fictional self-consciousness addresses settler-indigenous relations, 
exposing the lie at the heart of Australian history-that the land was "empty" when 
settlers arrived . The character Mrs . Business, advocating for poisoned food to remove 
aboriginal people, and the massacre witnessed by Jefferis and his party highlight this 
false narrative . The name "Darkwood" comes from "Darkies Point," where aboriginal 
people were massacred, exposing the erasure of the land’s original inhabitants.

Lucinda acknowledges that her inheritance was "stolen" from aboriginal people, 
recognizing even her father, who could "kill blacks," as complicit in this exclusionary 
narrative . Helen Daniel’s observations of cracks in the glass church emphasize the 
link between colonization and the destruction of aboriginal cultures . Carey suggests 
that the spread of Christianity, symbolized by the glass church, is tied to the demise of 
indigenous cultures.

The novel illustrates the suffering of aboriginal people, with the glass church factory 
symbolizing their destruction . Settlers not only imposed their rule but also created 
a historical narrative that excluded the indigenous population . Carey challenges this 
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exclusion, aiming to give a voice to aboriginal people and create a more inclusive, 
truthful history of Australia.

Conclusion

In Oscar and Lucinda, Carey critiques Australia's official historical narrative by 
portraying marginalized characters whose stories have been excluded from mainstream 
history . Through Lucinda, an industrial female settler, Carey challenges patriarchal 
values, exposing how women's contributions were erased . Oscar, an ambivalent 
gambler, contrasts exaggerated masculine ideals and embodies the complexities in 
Australian history, revealing its falsities.

Carey explores aboriginal and Irish convict experiences, confronting the inauthentic 
nature of official history . By portraying silenced voices, he critiques exclusionary 
narratives and provides a platform for the oppressed, highlighting the destruction of 
lives, the brutalization of women, and the erasure of aboriginal cultures overlooked by 
official history.

The novel deconstructs the "master narratives" shaping Australia's identity, offering a 
more inclusive, nuanced view . Carey challenges the myth of a nation built on equality 
and liberty, exposing the systemic violence of colonization . Oscar and Lucinda 
presents a more interconnected history that includes oppressed voices and questions 
the narratives crafted by those in power . Through his characters, Carey calls for a 
reevaluation of Australia’s past, urging readers to confront buried complexities and 
injustices.
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Abstract

This article explores teachers’ cognition on inclusive classrooms and examines their 
levels of knowledge . The data for the study were collected from 170 participants, 
representing different regions, educational levels, and areas of expertise . The research 
examined demographic distribution, training experiences, and views on inclusive 
education concepts and practices . Data from 170 participants show that 63.6% had 
received basic inclusive education training, but only 18.3% perceived inclusion as 
meeting all student needs, highlighting substantial gaps in understanding . Confidence 
in implementing inclusive practices was minimal, with only 2.9% expressing “very 
confident” . Barriers such as inadequate administrative support (38.2%) and 
lack of resources (35.3%) were major barriers . Despite these concerns, 74.1% of 
teachers agreed with the benefits of inclusive education, indicating its widespread 
acceptance . The results support the idea that trained teachers are better able to 
handle diverse classrooms . The article highlights the need for improved professional 
development, systematic support, and resource distribution to bridge knowledge gaps 
and increase confidence to promote successful inclusive practices.

Keywords: Inclusive education, Understanding, Knowledge , Training, Diverse 
classrooms
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Introduction

Inclusive classrooms are desirable for creating good learning environment . Inclusion 
in education ensures that every learner feels valued and respected, and can enjoy a clear 
sense of belonging (UNESCO, 2020) . The fundamental principle of inclusive schools is 
that all children should learn together, wherever possible, regardless of any difficulties 
or differences they may have (UNESCO, 1994) . After, Salamanca's Statement upheld 
inclusive education as the priority in national policies of worldwide education . How to 
integrate a variety of learners in the classroom is known as inclusive education . Inclusive 
classrooms create an environment that includes, respects, and welcomes all diverse 
students . When students of different backgrounds, backgrounds, and abilities feel like 
they truly belong in the classroom, they feel socially successful with their peers and feel 
boosted in confidence( Webster2014 ,).

Teacher training can positively impact teachers’ attitudes toward inclusion, teaching 
strategies, and knowledge of disabilities in as little as ten hours . Over 50% of the 
31 studies advocate for improved pre-service and in-service training for teachers 
(Mendoza & Heymann 2024) . Promoting inclusive schools requires appropriate 
preparation of educational personnel . Training programs should equip all teachers 
with the skills to support students with disabilities by adapting curricula and using 
assistive technology (UNESCO, 1994) . In order to improve the quality of education, 
SSDP (2016) aims to make inclusive education a required module in pre-service teacher 
preparation programs . SESP (2022) also focuses on the teachers’ qualifications and 
capacity development in line with the prescribed competencies and standards . Topics 
of inclusiveness and equity have been included in teacher training . It indicates the 
importance of teachers’ understanding and awareness of inclusive education to enhance 
inclusive and quality education.

Haug (2017) states that, in many countries, inclusive education varies widely between 
and within schools . The most effective ways to teach inclusively and foster an inclusive 
school environment are still debated . It supports that the understanding of inclusive 
education is different by national diversity . In Nepal, there are many types of diverse 
children in the classroom, like cultural, linguistic, ethnic, disability, etc., so confusion 
can be seen in the understanding of how to include diverse children . There are 
differences in understanding and practice of inclusive education based on the diversity 
of children in the classroom.

Commitment to education for all in Nepal's, general schools, and teachers are 
encouraged to practice inclusion . The government and development partners keep 
funding teacher capacity building in inclusive education for students with diversities 
(UNICEF, 2021) . In Nepal, there are ethnic, linguistic, ability, gender, cultural, religious 
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and other diversity . Because of the principles of inclusive education, mainstream 
classrooms include students from diverse needs and backgrounds . This means that 
every teacher must be competent enough to meet the individual needs of students in a 
classroom . The successful effect of inclusive education depends on the understanding 
of the teacher . UNICEF (2021) also noticed that the majority of principals (85%) and 
teachers (73%) believed that children with hearing/visual impairments had the potential 
to succeed in education, but aspirations were lower for children with intellectual 
disabilities . This shows that there is diversity in the understanding of the expectations 
of students with disabilities among the teachers of Nepal, and it also indicates that there 
is a difference in the understanding of inclusive classrooms with other genders, races, 
languages, and cultural backgrounds.

Therefore, in this quantitative research article, we aim to measure teachers' levels of 
cognition on the concepts and practices of inclusive education . The entire discussion 
examines the answers to questions like: how do teachers view inclusive classrooms, and 
how are they practicing in the development of inclusive education?

Literature Review

In research work, literature review is important to know the previous methodological 
practices, inform debates, and improve research practices . In this research, the 
researcher reviewed related research documents that were employed to conduct similar 
types of studies conducted in different countries revealing a variety of quantitative 
research designs which are stated below.

In the first study, Gulsun et al., (2023) researched to investigate the “Exploring the role of 
teachers’ attitudes towards inclusive education, their self-efficacy, and collective efficacy 
in behavior management in teacher behavior” . In this study, the researchers used a 
cross-sectional online survey design to achieve the objectives . The researchers selected 
384 in-service teachers working in 57 primary schools in the eastern part of Finland 
as a sample by using a random sampling method . For data collection, researchers 
used the Likert scale and in the data analysis process, the confirmatory factor analysis 
(CFA) was used to test the validity of the measurement model and structural equation 
modeling (SEM) used with latent and background variables . Mplus, version 8.7, was 
used to conduct both analyses . The article's main finding is that teachers' methods of 
instruction in supporting acceptable student behavior are significantly influenced by 
their collective effectiveness in student discipline and their self-efficacy in behavior 
management . Furthermore, the study shows that teachers' self-efficacy is negatively 
impacted by the growing number of children with behavioral or attention issues, which 
in turn limits their capacity to encourage positive behavior in the classroom . 
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The second study of Radojlovic et al., (2022) investigated the attitudes of primary school 
teachers toward inclusive education . In this study, the researchers used a cross-sectional 
online survey design to achieve the objectives . 64 primary teachers were selected by 
the researcher as a sample by using a random sampling method in Serbia . For data 
collection, researchers used a questionnaire and in the data analysis process frequencies 
and Chi-square tests were used from MANOVA . This article highlights that teacher's 
attitudes toward inclusive education were typically moderate to favorable, with urban 
instructors exhibiting more positive attitudes than rural teachers . Although there was no 
discernible gender difference, pre-service teachers had a more optimistic attitude than 
in-service teachers, most likely as a result of their varied exposure to training . Issues 
like inadequate funding and unprepared teachers were identified as major obstacles to 
successful inclusion . Similarly, Duka & Haxhihyseni (2022) conducted a quantitative 
survey paper teacher attitudes and challenges in inclusive classrooms to evaluate the 
issue by using questionnaires to randomly clustered 3071 sample teachers . To analyze 
the data standard deviation was used tabulations, and results from ANOVA . The 
article's main finding was that teaching ability in inclusive classrooms in Albania is 
significantly influenced by teacher attitudes, professional development, and teaching 
experience . Specifically, teachers who received inclusive education training were 
more likely to report being more competent teachers, while there were no significant 
distinctions between male and female teachers or between teachers with varying years 
of experience . Large class sizes and a lack of resources for supporting children with 
special needs have been identified as issues that require attention.

Asiri, (2020) highlights the necessity for effective communication, collaboration, 
and clear legislative provisions to reinforce the foundation of inclusive education in 
his survey study . He also reveals that Saudi Arabian teachers hold varying opinions 
regarding administrative support for inclusive education . Similarly, Singh et al., 
(2020) employed a survey design to assess the Attitude of Teachers entitled “A Study of 
Attitude of Teachers towards Inclusive Education” . The researchers employed a sample 
of 200 teachers from different educational institutions . Percentile scores and t-tests 
are used to analyze data from ANOVA . These studies aimed to assess the attitudes 
and perceptions of teachers by using a quantitative survey design . According to the 
study's findings, most teachers had moderate to positive opinions toward inclusive 
education . Compared to in-service teachers and rural teachers, pre-service teachers 
and urban teachers had more positive attitudes . The perceptions of male and female 
educators about inclusive education, however, did not differ significantly . 

An in-depth understanding of teachers' attitudes, perspectives, and difficulties with 
inclusive education in many nations can be learned from the previous overview 
of past studies . The outcomes emphasize some essential subjects, such as the 
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significance of professional development, teacher self-efficacy, collective efficacy, and 
demographic characteristics including gender, urban/rural location, and teaching 
experience . Together, the research highlights how crucial it is to provide instructors with 
focused training, adequate resources, and specific policies to close the knowledge gap 
regarding inclusive education and foster fair and encouraging learning environments 
for all diverse students.

Methods 

Quantitative cross-sectional survey design was implemented in the study to assess 
teachers’ cognitions on inclusive classrooms and to measure their knowledge of inclusive 
education . To ensure representativeness, stratified random sampling has been used, 
which separates the population into strata according to province and training status 
(trained vs . untrained) . The sampling frame was developed using data from teachers 
working in government, educational institutions, and schools in all seven provinces, 
as per the eligibility criteria . To ensure statistical significance, the necessary sample 
size is determined using Yamane's formula . Calculate the proportion of the total 
population in each stratum (Pi=Ni/N) and multiply this proportion by the total sample 
size (ni​=Pi​⋅n) . 170 samples were chosen for this study and distributed proportionately 
throughout the strata . An extra 20% is oversimple, yielding 204 individuals, to reduce 
non-response bias . 

The researchers gathered data via questionnaire sent to the general teachers by 
using email . The collected data were first thoroughly checked and edited, and then 
the database was filled . Statistical Package for the Social Sciences (SPSS) version 20 
was used . This research utilized univariate analysis . Univariate analysis was used to 
show the percentage of participants' responses involved in this study and show the 
relationship between the two variables based on Inclusive education teacher training ( 
independent) association with knowledge and skills about managing inclusive classes 
(dependent).

Result and Discussion

In Nepal, there are many different types of children in the classroom, including cultural, 
linguistic, ethnic, disability, etc . Teachers appear to be confused about how to include 
diverse students . Additionally, evidence shows that teachers' opinions of inclusive 
classrooms differ from those of students with disabilities and students from other 
genders, ethnicities, languages, and cultures . In order to answer the main research 
question, how do teachers view inclusive classrooms, and how are they practicing in 
the development of inclusive education? The data obtained in the survey are presented 
in three main tables and analyzed below.
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Table 1 
Demographic Structure of the Study Participants

Description Responses Number (N) Percent (%)

Sex Male 102 60 
Female 68 40

Birthplace

Provence 1 30 17.6
Provence 2 22 12.9
Provence 3 25 14.7
Provence 4 23 13.5
Provence 5 22 12.9
Provence 6 21 12.3
Provence 7 27 15.9

Designation 
Primary Level 69 40.6
Lower Secondary Level 49 28.9
Secondary Level 52 30.6

Teaching 
region 

Himali 38 22.4
Hilly 65 38.3
Terai 67 39.5

Specialized 
subjects 

English education 48 28.3
Nepali education 51 30.0
Mathematic education 44 25.9
Health education 9 5.3
Science education 7 4.2
ICT education 6 3.6
Population education 2 1.2
Other subjects 3 1.8

Educational 
Status 

SEE/SLC - -
+2 6 3.6
Bachelor 62 36.5
Master 102 60.0
M.Phil. - -
Ph . D. - -
Others - -

Training 

Trained teacher on basic 
inclusive education 108 63.6

untrained teacher on inclusive 
education 57 33.6

Special education teacher 
training on inclusive education 5 2.9

Source: Primary data, survey, 2024
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Table 1 shows the demographic variables and representative figures in 
percentage . Demographically, 60% (102) of the 170 respondents in the data are male, 
and 40% (68) are female . The distribution of teachers by birthplace shows that all seven 
provinces are represented, with Province 6 having the lowest participation rate (12.3%, 
21) and Province 7 having the highest (15.9%, 27) . In terms of teaching levels, 40.6% 
(69) are primary school teachers, 28.9% (49) are lower secondary teachers, and 30.6% 
(52) are secondary school teachers . The Terai region employs the majority of teachers 
(39.5%, 67), followed by the hilly (48.0%) and Himali (22.4%) regions.

The largest percentage of specialized subjects is Nepali education (30.0%, 51), followed 
by English education (28.3%, 48), and the lowest percentage is population education 
(1.2%, 2) . Regarding credentials, 36.5% (62) have a bachelor's degree, and 60.0% (102) 
have a master's degree . In terms of training, the majority (63.6%, 108) have received 
basic inclusive education training, while 33.6% (57) have not received any training, 
and 2.9% (5) have received specialized training in inclusive education . The lack of 
training highlights the need for more focused professional development initiatives that 
are responsive to inclusive education needs.
Table 2
Understanding about Inclusive Education

Understanding about 
inclusive education.

Education for students with 
disabilities. 75 44.1

Education for students with language 
and cultural diversity. 64 37.7

Education for gifted students. - -
includes all students, regardless of 
their abilities or backgrounds 31 18.3

Source: Primary data, survey, 2024

Regarding their understanding of inclusive education, table 2 shows the 37.7% (64) 
related it to students with different languages and cultures, whereas 44.1% (75) saw 
it as education for students with disabilities . Just 18.3% (31) of respondents correctly 
stated that inclusive education includes all students, regardless of their backgrounds 
or abilities.

The lack of knowledge also emphasizes the necessity of effective education programs 
and policies that reflect an inclusive educational philosophy that acknowledges 
diversity in the intellectual, physical, linguistic, and cultural domains .  although this 
study demonstrates that a significant number of teachers are aware of and open to 
engaging with the concept, there are still important concerns around conceptual 
clarity, representation of the evaluated areas, and training that must be addressed . We 
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can address these issues and establish a classroom atmosphere that is supportive of 
inclusion by implementing curricular reforms for inclusion, proportional hiring 
practices, and focused teacher training.

Based on a review of previous studies, this analysis highlights the significance of 
teacher preparation, sufficient resources, and well-defined policies in bridging teachers' 
knowledge gaps in inclusive education and fostering inclusive and supportive learning 
environments for students from various backgrounds . 
Table 3
Levels of Knowledge of Teachers about Inclusive Classrooms

Description Responses Number (N) Percent(%)

Rate The Effectiveness of 
the Training

Very Good 2 1.2
Good 56 32.9
Fair 55 32.3
Bad - -
Very Bad - -

Principle of Inclusive 
Education

Strengthen 16 9.5
Integration 76 44.7
Equality 67 39.4
Other (Specify) 11 6.5

Confident to Implement 
Inclusive Classroom 
Practices

Very Confident 5 2.9
Somewhat Confident 78 45.9
Not Very Confident 41 24.1
Not Confident At All. 46 27.1

Benefit Believes in 
Inclusive Education

Strongly Agree 5 2.9
Agree 126 74.1
Neutral 39 22.9
Disagree - -
Strongly Disagree - -

Knowledge of 
Individualized 
Instruction

Very Well 2 1.2
Well 57 33.5
Somewhat 61 35.9
Not Well 27 15.9
Not At All 23 13.5

Family Involvement to 
The Success of Inclusive 
Education

Very Important 34 20.0
Important 58 34.1
Neutral 42 24.7
Not At All 36 21.2

Challenges to the 
Implementation of 
Inclusive Education

Resources 60 35.3
Administrative Support 65 38.2
Both 45 26.5

Source: Primary Data, Survey, 2024
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The classification of knowledge gaps was done using the percentage of survey 
responses . According to the reviewed research, teachers need to have the abilities 
necessary to address knowledge gaps, boost self-esteem, and successfully apply 
inclusive approaches; as a result, they must be well-trained, and knowledgeable in 
inclusive education.

Table 3 shows the level of knowledge of teachers about Inclusive Classrooms . Drawing 
on areas of progress and concern, the findings represent important insights into 
teachers’ knowledge and perceptions of inclusive classrooms . For questions related to 
the perceived effectiveness of training on inclusive practices, most participants rated 
the training program a positive rating, with 32.9% (56) describing it as "Good" and 
32.3% (55) describing it as "Fair." Few respondents (1.2%, 2) rated the training a "Very 
Good" rating, and none gave it a "Bad" or "Very Bad" one . This implies that even though 
training is typically seen as beneficial both its quality and delivery may be better.

The majority of educators identify inclusive education with the concepts of equality 
(39.4%, 67) and integration (44.7%, 76), whereas a lesser percentage links it to the 
notion of strengthening (9.5%, 16) . Only 11.5% of respondents mentioned additional 
principles . Although more explanation and focus on full inclusion are required, 
this distribution shows a general comprehension of important inclusive education 
ideas . This reveals a narrow understanding of the broader conceptual framework 
underlying the principles of inclusion and thus a need for more in-depth professional 
development . 

Confidence in providing inclusive classroom practices was found to be low . Significant 
differences exist in confidence levels; only 2.9% (5) reported feeling "Very Confident." 
While a greater percentage of respondents (45.9%, 78) are "Somewhat Confident," 
24.1% (41) are "Not Very Confident," and 27.1% (46) are "Not Confident at All." 
This suggests that although some teachers feel ready, many of them are hesitant to 
use inclusive approaches, highlighting the need for more thorough instruction and 
practical strategies for inclusive teaching . Despite these challenges, 74.1% (126) 
of respondents "Agree" that inclusive education is desirable, while 2.9% (5) select 
"Strongly Agree." 22.9% (39) of respondents were neutral, but none objected or strongly 
disagreed . Though the unclear responses reflect that some teachers may want additional 
evidence or experience in order to fully accept the benefits of inclusive education, these 
results suggest that its usefulness is widely accepted.

According to the responses, 35.9% (61) of teachers said they knew "Somewhat" about 
individualized education, while 33.5% (57) said they knew "Well." But a total of 29.4% 
(50) said "Not Well" or "Not at All," indicating serious gaps in understanding . Just 1.2% 
(2) of respondents said they knew "Very Well," highlighting the need for targeted training 
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in this essential subject . With 20.0% (34) rated family participation as "Very Important" 
and 34.1% (58) rating it as "Important," teachers largely believe that family involvement 
is important . On the other hand, 21.2% (36) thought it was "Not at All" significant, while 
24.7% (42) were neutral . These conflicting answers show how important it is to stress 
family involvement as a key element of inclusive education . Administrative support 
(38.2%, 65) and resources (35.3%, 60) were the primary issues found . Furthermore, 
both were mentioned by 26.5% (45) as major challenges . These results highlight the 
administrative and practical challenges teachers encounter while establishing inclusive 
classrooms, pointing to the necessity of systemic changes and resource distribution.

According to the data, even while the majority of teachers appreciate inclusive 
education and recognize its advantages, many are unconfident and under-informed 
about how to put it into practice, especially when it comes to areas like personalized 
teaching and inclusive classroom management . Issues like a lack of resources and 
insufficient administrative support make the process even more difficult . Despite their 
high ratings, training programs require improvement in order to adequately fill these 
gaps . The results highlight the necessity for comprehensive and useful training programs 
and are in strong agreement with the idea that teachers who have received more 
training in inclusive education are more efficient and confident in managing diverse 
classrooms . These findings indicate that institutional reform, resource allocation, and 
collaborative leadership are needed to overcome these challenges . Overall, the data 
reflects moderate awareness of inclusive education among teachers but significant 
gaps in understanding, confidence, and systemic support that need to be addressed for 
successful implementation . 

The findings confirm the reviewed literature that teacher preparation is essential for 
addressing knowledge gaps, improving self-esteem, and preparing teachers with the 
skills they need to successfully apply inclusive approaches . To promote more inclusive 
and equitable schools, supporting leadership, resource allocation, and institutional 
reforms are required . Teachers who receive inclusive education training are more able 
to handle diverse classes . Compared to untrained teachers, trained teachers had a much 
lower percentage of low knowledge and a larger percentage of good knowledge . This 
emphasizes how important training is in promoting inclusive teaching methods.

Conclusion

The study shows differences in conceptual clarity, confidence, and practical application, 
highlighting significant discrepancies in teachers' knowledge and comprehension 
of inclusive classrooms . Few respondents acknowledged that inclusive education 
is comprehensive in meeting the needs of various students, even though most 
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respondents link it with equality and integration . Many teachers expressed hesitation 
or a lack of preparation, and confidence levels in implementing inclusive strategies 
were shockingly low . This emphasizes the necessity of improved training initiatives 
and focused professional development to successfully fill these gaps in Nepal.

Systemic problems such as a lack of administrative support and resources further hinder 
teachers' capacity to implement inclusive education properly . Despite these challenges, 
teachers agreed on the advantages of inclusive education, indicating a willingness to 
participate with the right support and training . These results support the idea that 
trained teachers are better able to manage diverse learning settings and highlight 
the significance of professional development, policy change, and resource allocation 
in creating inclusive classrooms and building a strong and inclusive educational 
framework in Nepal.
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Abstract

To rationalize the need of locally formulated curricula and its implementation aspect 
is the main concern of this study . It was conducted in Chandragiri municipality of 
Kathmandu valley . Study had examined locally accessible resources at municipal 
areas by exploring link between local curriculum policies and school practices, it 
seeks to externalize indigenous knowledge, skills and resources to face the real-life 
situations . Lack of traditional knowledge and skills in formal school curriculum and 
draws attention to a notable disconnect between existing curricula, the particular 
context, community needs and the rationale of local curriculum . 

To implement purposive sampling phenomenological design was linked up . As primary 
data source four community schools were sampled . Data were collected through 
face-to face interview with head teachers, subject teachers of the sampled area of 
that municipality . The result is the necessity to incorporate contextual resources 
into education system by exposing a disconnect between formal education and the 
community needs . The study draw conclusion that in order to preserve indigenous 
knowledge, skills, resources and promote community independent development, school 
curricula need to be interlinked with contextually available resources to fulfill the gap 
between the day-to-day needs of community people and prepare for real life situation 
for the future.

Key words: Context, Content, Natural resources, Diverse character, Utilization, 
Indigenous Knowledge, Traditional skills.
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Introduction

Among many diverse natural resources of Nepal, agricultural lands is the main natural 
resources (MOE, 2017) . It is known as Bhumidev or matribhumi (motherland/ Land of 
God or Janani) in Hinduism (Parajuli, 2016) . Nepal is the main shelter of all biological 
beings . But it has diverse characteristics and categorized in hilly, mountain and Tarai 
(plain) region according to its natural features (Jha, 2000) . The 70% people of Nepal 
are depending on land agriculture (MOE, 2017) . Beside agricultural land, there are 
so many other naturally available land and under-land, local and national macro and 
micro contextual innumerable resources but these resources are not properly identified 
and utilized (Shahi, 2021) . 

Most of the empirical studies suggested that the education and curriculum system 
in Nepal has struggled to effectively integrate and correlate locally available natural 
resources with practical learning . This challenge is particularly evident in the school 
and higher education curriculum structures . In recent decades, the education system 
in Nepal has faced significant discrepancies between the diverse socio-cultural contexts 
of the country and the content being taught . This misalignment has contributed to the 
persistent shortcomings of Nepal's education system (Sharma, 2020).

The constitution of Nepal (2015) in its part 3, article 31, has ensured that, the right 
of preservation and maximum utilization of the national and local heritage of 
Nepal . These heritages may be preserved and destroyed by the society . If the society 
have proper access and success in contextual education and curriculum, they can more 
benefited through maximum utilization of their national and local resources in their 
own way (Parajuli, 2016) . But the ways of local resource utilization process still are not 
clearly defined in the reference of decentralized local curriculum provision at the local 
level . Although Nepal has been practiced and mentioned contextual resources in its 
national policies and programs but not properly implemented in real situation (NCF, 
2019) . 

In recent year, Nepalese education and its curriculum of school education is being 
highly influenced by global knowledge, skills and attitudes . The globalization practices 
have influenced in different sector of Nepal such as contextually available resources and 
the contextual knowledge of Nepali people is being eroded gradually . In this regard, the 
diverse local context of Nepal is calling contextual education and curriculum with its 
local and national resource utilization processes . These three dimensions local context, 
contextual education, and contextual resources were inter-related to each other in the 
ancient (Kirat, Li Chhavi, Malla) period of education era . 

Most of the local resource utilization original examples of Nepal are ancient Buddha 
Nath, Swayambhu Nath, Pashupati Nath and changu Narayan temple etc . The local 
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knowledge, local resources and the local contextual education in the past was introduced 
as golden age of education . But in recent years this trend of education is being lost 
from the local community . It has created the gap between education, curriculum and 
local knowledge and locally available resources . The kinship between locally available 
resources, local knowledge and skills of local people is being strongly broken.

In this context, Nepal has informal, lived and sustainable way of living knowledge on 
the basis of context based available resources and its utilization process . The knowledge 
is diverse and contextual in our rural community that required the need of, need based 
contextual education and curriculum framework in the local level . so that the researcher 
has the anxiety to probe contextual knowledge through phenomenologically . 

Intellectual curricula introduced contextual education interchangeably such as 
context-based education, place-based education, school-based education, curriculum 
in context, education in context . But here I have hanged my research title as contextual 
education and curriculum for local resource utilization (UNESCO, 2021).

A focus of place-based education is education that is closely linked to local aspects, 
including the unique history, environment, culture, economy, literature, and art of a 
particular region . Community members provide invaluable resources and collaborate 
in teaching and learning, while student projects address local needs and interests, 
establishing the community as the basis for learning . By emphasizing local relevance, 
this method cultivates responsible citizenship, increases student engagement by fusing 
academic rigor with real-world relevance, and prepares people to success in whichever 
community they choose (Rural School and Community Trust, 2005).

Contextual education uses the local community and environment as foundational tools 
for teaching various subjects, including language arts, mathematics, social studies, and 
science . By focusing on hands-on and real-world learning experiences, this method 
promotes academic success, strengthens students’ connections to their community, 
fosters a deeper appreciation for the natural world, and nurtures a sense of responsibility 
as active and contributing members of society (Sobel, 2004).

Objectives and Research Questions

The study aims to develop significance of existing curriculum by utilizing contextual 
resources in local curriculum . Specifically, it focuses on identifying diverse resources in 
Chandragiri Municipality, exploring methods to utilize these resources in community 
schools through locally formulated curricula, and connecting indigenous skills with 
school education . The study highlights the urgent need to align formal education 
with local resources to preserve traditional knowledge and support sustainable 
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development . There is a wealth of opportunity for everyday use, family economies, 
and skill development in Nepal's varied context and resources . Inappropriate use 
puts communities at danger of losing their traditional knowledge, which could result 
in dependency and the extinction of important skills . Based on these objectives 
two research questions-how the local government provided local curriculum in the 
community is similar to policy level of Nepal? How the contextual resources are being 
addressed as the local curriculum practice? -have been answered through the research 
process.

Review of Literature
Contextual Education in Nepal
Education sector analysis report (2021) has recommended evidence- based education 
policy . Evidence based policy of education could not be success without objective 
measurement of contextual education and curriculum implementation in school level 
education . There is a need to create better links between education sector and the 
labor market . The need of education sector and labor market can be fulfilled through 
the best link between education, curriculum and local resource utilization process . So, 
this study aimed to establish the better link between education, curriculum and local 
or national resource utilization which are still available in diverse context of nature and 
its natural resources which are in the hidden form but not identified properly in the 
local community of Nepal . Labor market is closely related to technical and vocational 
education (Shahi, 2021) . 

Nepal has its own traditional technical and vocational education which is life-long 
learning of Nepalese people . Nepali indigenous knowledge, skills and attitudes are 
really and naturally sustainable . It has no age bar or boundary of knowledge by its 
nature . Nepali knowledge, philosophy and skills are really sustainable in nature but 
these knowledge and skills are not mentioned it its school level curriculum practices 
(CDC, 2019).

Many efforts have been implemented on local and national resource utilization in 
Nepal . Nepal national education planning commission 1954 A.D . to 2023 in different 
policies and plans have done not left the issue of national resource utilization but 
they were continuing it in different forms of plans and programs of development in 
Nepal . likely national education commission (1992) has provisioned local curriculum in 
the structure of school level education . It has provisioned 20 percent weightage as local 
contents but it was not sufficiently implemented in the school level . it came into effect 
after ten years in primary school curriculum provision . And also mention it as national 
goal of education . Higher level education commission (2055) mentioned national 
and local resource utilization in its national goal of education . National curriculum 
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framework (2005, 2015, and 2019) also mentioned local knowledge, skills, technology 
stating knowledge-based society by providing 100 full marks separate optional subject 
in basic level education . Although these policies were not properly implemented . The 
constitution of Nepal (2072), NEP (2076) and other plans and programs of education 
have provisioned 20 percent weightages allocated in social studies, creative arts, 
and physical education subject . Likely NCF (2005) has provisioned one separate 
elective subject in basic education curriculum (6-8), NCF 2069 also provisioned local 
content . Local curriculum guideline (2076) has been facilitated the teachers training 
for local curriculum development and implementation . All of these practices have 
been pouring the water in the sand without incorporation of local resource utilization 
education and curriculum . according to National curriculum framework (2076) 
has mentioned some emerging problems and challenges in the implementation of 
local curriculum . the objective of such practice are to introduce, preserve the local 
knowledge, skills, traditions and locally available resources to link with the life 
situation of the students and to address the need of local community people and the 
environment . But the objectives of introducing local curriculum are not addressed 
properly yet as mentioned in the policy document (NCF, 2019) . 

Challenges in local curriculum development include insufficient teacher orientation, 
limited capacity building for educators and stakeholders, and lack of community 
awareness about the value of local knowledge, traditions, and curricula . Inadequate 
technical and financial support, weak monitoring, and absence of long-term goals 
further hinder progress . Ideological interference and management inefficiencies 
also complicate subject selection . Despite these issues, integrating local knowledge is 
essential for effectively utilizing resources (NCF, 2076).

To address the contextual resource utilization issue, the school level national curriculum 
framework (NCF, 2076) has provisioned local curriculum . My study is more concern 
with local curriculum development process because (NNEPC 1954, NESP 1971, NEC 
1992, HLNEC 1998, NCF 2005, NCF 2015, NCF 2019, NEP 2019, ESA 2021, ESD 2021 
etc.) commissions reports, policy documents and programs have some positive efforts 
and continue this issue along with regularly . But this issue of local and national resource 
utilization could not ensure the success result in the field of educational development 
practices . Although the intent of local curriculum practice is to broaden the scope 
of traditional knowledge, skills, attitudes, values by utilizing contextually available 
resources.

Western Insight from Theories and Philosophies

French philosopher and naturalist Rousseau (1712-1878) assumed that effective 
learning is possible from peaceful environment and further states let the child in the 
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lap of nature . He/she can learn himself . Focusing on the nature and natural beauty 
Rousseau writes social contract theory and raised the question how can a state ethically 
justify its use of force? When we are morally obligate to obey the law? The question 
refers to the ideas of the Swiss philosopher Jean-Jacques Rousseau, who is well-known 
for his work on the concept of the social contract . Rousseau argued that an ethical state 
must be founded on a social contract, which represents a collective agreement among 
individuals to work toward the common good . He proposed that this contract forms 
the basis of a state that ensures the protection of its citizens, guarantees their freedom, 
and strives to make decisions that benefit the society as a whole . His influential work, 
The Social Contract (1762), explores these principles in depth.

Linking with Nepali context, the same line as Rousseau Hario Ban Nepal Ko Dhan 
(green forest is the wealth of Nepal) nature is the family of our children because our 
family and children both depend on it . There is absolute freedom in learning in the 
lap of nature and natural resources . The benefit of life is inside a society . The society 
is in the environment and contextual nature . The legitimate society can’t infringe on 
natural freedom while providing those benefits . Rousseau determine the benefit and 
moral standards as society must offer to be legitimate from the maximum utilization 
and interaction with the nature and natural assets for sustainable learning.

Vygotsky (1896-1934) proposed that learning is a social and environmental process, 
with children learning from their social surroundings, including cultural and socio-
economic factors . Vygotsky emphasized that cognitive development occurs through 
interactions with others and is shaped by the cultural context in which a child grows 
up.

Similarly, behaviorist . Watson (1878-1958) focused on the role of the environment 
in learning . He famously stated, "Give me a dozen healthy infants, well-formed, and 
my own specified world to bring them up in, and I'll guarantee to make them any type 
of specialist I want" (Watson, 1924) . Watson believed that behavior and learning are 
primarily influenced by the environment.

Darwin (1809-1882) also contributed to understanding human development through 
his theories of natural selection and evolution . His works, such as The Descent of Man 
(1871) and The Fertilization of Orchids (1862), addressed the role of nature in shaping 
human behavior and development . Darwin’s research helped explain the connections 
between nature, psychology, and culture, influencing studies in biology and human 
development.

Together, these thinkers emphasize the significant impact of social, environmental, and 
natural factors on human learning and development.

In conclusion, developing strong connections between schools and their communities 
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is crucial for creating meaningful and impactful education . By integrating local 
knowledge, resources, and community assets, schools can foster transformative 
relationships that enhance curricula and educational practices . Recognizing that 
schools operate within distinct social contexts, policymakers and educators should 
prioritize collaboration with parents, businesses, and local organizations to establish 
mutual trust and shared responsibility.

Incorporating locally available resources and traditional knowledge into the curriculum 
not only bridges, generational gaps but also deepens students’ sense of identity and 
connection to their heritage . Positive parental attitudes and high student engagement 
further demonstrate the effectiveness of such approaches . Building networks within the 
community ensures that schools can maximize resource utilization while contributing 
to the overall development of students and their surroundings.

Ultimately, fostering a dynamic relationship between schools and communities ensures 
that both grow together, enriching education through real-world connections and 
collaboration . This holistic approach aligns with the principles of contextual education 
and underscores the transformative power of school-community partnerships (Sobel, 
2004 and Dewey, 1938).

Place -based Education: Theory and Practice

Local learning, often referred to as place-based or community-based education, 
encompasses a range of practices and objectives aimed at connecting students to 
their local environments . This approach emphasizes designing a curriculum that 
centers on real-world inquiries, encouraging students to explore and learn within 
their communities . By engaging with local issues, teachers and students collaborate 
with nearby organizations, businesses, and individuals, using these relationships as 
a foundation for knowledge acquisition, active learning, and valuable community 
involvement (Smith, 2018).

Building a curriculum around local questions draws from several educational 
traditions, such as inquiry-based learning, standards-driven curriculum design, 
project-based learning, and problem-solving approaches, alongside best practices 
in education . Although this method is not novel, place-based education aligns with 
several educational advancements that have shaped current pedagogical approaches 
(Green, 2020) . 

Linking this aforementioned insight Nepalese school education and even higher 
education curriculum has not found interlinked between community available resources, 
community-based knowledge, community-based skills and their utilization process in 
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its school education and curriculum even higher education curriculum . It has created 
the huge gap between Nepalese diverse natural context and available resources . School 
level and higher education level curriculum has not mentioned traditional knowledge, 
skills and attitudes to utilize the locally available resources in its formulated curriculum 
neither in the past nor recent years . As a consequence of this problems, Nepalese 
educated youth are being faced the unemployment problems, less productivity, 
independent in abroad knowledge and skills because they have already left their native 
knowledge and skills by the lack opportunity of contextual knowledge and education 
of Nepali diverse community.

Methods 

This study employed the phenomenological research design, emphasizing the 
interpretative research paradigm of actual environmental circumstances and lived 
experiences . The qualitative research paradigm includes phenomenology, which is 
developing as a science, research design, and philosophy . In order to collect primary 
data source in natural setting, this study used qualitative techniques as field visits, 
interviews, and direct observation of the targeted population from the sampled area.

Four head-teachers, four subject teachers and 5 to 8 class students of the "local 
curriculum" from Chandragiri Municipality were sampled for in-person interview 
using a purposive sampling technique . Schedules for interviews and observation forms 
were used during field visits . Furthermore, the researcher participated in examination 
evaluations with 80 students from 16 schools as an expert in the Chandragiri 
Municipality Basic Level School Education evaluation committee.

In individual interviews, four subject teachers and four head teachers were held direct 
interview . Tentatively 70 minutes interview was held with students and teachers.
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Results and Discussion
Table 1
Perspectives of Subject Teachers

Respondents/
participants Role Expe-

rience 
Key topic 
discussed

Problems and 
challenges

Suggestions for 
improvement

Notable 
Quotes.

Teacher-A Teach-
er 10

Integration 
of local 
resource in 
lesson

Limited 
teacher train-
ing and mate-
rials

Regular 
training for 
local resource 
utilization

Using local 
materials 
makes rele-
vant learning.

Teacher-B Teach-
er 5

Communi-
ty involve-
ment.

Time con-
straints, pa-
rental disen-
gagement

Collabora-
tion with 
experts

Community 
experts pro-
vide skills

Teacher-C Teach-
er 7

Aligning 
resources 
in curricu-
lum

Limited flex-
ibility in cur-
riculum

Adopt local 
need based 
curriculum

Curriculum 
should ad-
dress our sur-
roundings

Teacher-D teach-
er 3

Practical 
implemen-
tation con-
text-based 
content.

Local re-
sources and 
knowledge 
are being de-
stroyed.

Needed 
nonformal 
knowl-
edge-based 
expert.

Practical 
learning is in 
indigenous 
knowledge 
and skills . 

Table 2
Perspectives from the Head Teachers

Partici-
pants Role experi-

ence Key topic challenges suggestions Notable 
Quotes

HT-A
admin-
istra-
tive

15 years
challenges 
in imple-
mentation

Lack of 
funding and 
bureaucratic 
hurdles.

Simplify 
policies al-
located lim-
ited fund

Ground lev-
el practices 
are not sup-
porting

HT-B Mana-
gerial 12 years

Teacher 
training 
and sup-
port

Inadequate 
professional 
develop-
ment

Lack of 
contextual 
education 
training

Empowered 
teachers 
empowered 
students

HT-C
Ad-
minis-
trative

8 years.

Collabora-
tion with 
local com-
munities

Weak com-
munication 
channel

Community 
partnership 
with local 
expert.

Community 
is rich in 
contextual 
resources

HT-D
Ad-
minis-
trative

20years

Monitoring 
and super-
vision in 
contextual 
education 
implemen-
tation

Discrepancy 
between 
policy and 
practice.

Provide 
measurable 
outcomes

We need 
to measure 
what to 
achieved ob-
jectively.
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Students’ Perspectives
Students are found very curious and critical to learn indigenous skills and 
knowledge . Most of the students of class eight responded that we need our old 
grandfather and father to teach us vocational traditional skills by utilizing local 
resources . One of the female students claimed that “from the core subject teacher we 
cannot learn indigenous skills to utilize environmentally available resources.” Another 
female student said “my grandmother can made best mat made up of straw” or (paral 
ko sukul ramro bunnu hunxa), another student responded that “the uncle near to my 
house can made best basket made by bamboo and he is selling that basket one thousand 
rupees per piece” . From these responses from the student site we absolutely ensure that 
the students’ interest is in the favor of contextual resource utilization but there is the 
lack in local curricula.

a . Policy Related Perspectives
The group of local curriculum subject teachers viewed that our existing local curriculum 
is not favoring policy provisions exactly . National curriculum framework (2076 B.S.) 
has rationalized local knowledge, skills, traditions and resources need to be addressed 
to preserve the indigenous Nepali knowledge as local curriculum but in the practice, 
schools are found teaching computer education instead of local resource utilization 
contents . Some of the sampled schools are found teaching optional math instead of local 
curriculum subject . 80 percent teachers replied that there is no provision of teacher’s 
quota of local curriculum subject . The teachers have lack of indigenous knowledge and 
skills but they are teaching about the temples, religious sites and tourist areas . Teachers 
are not getting teacher’s guide, text-books and curriculum to teach local curriculum 
subject . There is the contradiction to implement local resource utilization curriculum 
course . Students are getting certificate as marks filled in their mark-sheet.

b . Human Resource for Vocational Study
Local experts who have the better knowledge of winning basket, making soil pots, 
making house, carpenter skills and so many other skilled manpower can give the 
productive vocational knowledge and skills . Such types of non-formal education 
having teachers must be appointed as a local curriculum subject teacher . They can 
teach the skills from learning doing methods . Students can product new materials, can 
harvest plants and vegetables, missing agriculture-based skills can be transfer from the 
school curricula.

c . Professional Development
Most of the Head teachers responded that “empowered teacher can empower the 
students” in learning . De-empowered teachers cannot support the students in their 
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effective knowledge and skills so teachers’ professional development is the essential 
aspect for local resource utilization curriculum . There is the weak community 
partnership mechanism, weak organizational mechanism in implementing the need-
based curriculum . Market based knowledge and skills with linking locally available 
resources are being crow as the cloud.

d . Lack of Local Curriculum Expert

There is the lack of expert having knowledge and skills of contextual curricula 
but the constitution of Nepal ensured the right of education according to their 
need . That created contradiction between teachers, parents, students and community 
members . But the constitution of Nepal (2015) handed the power in local level in the 
formulation and development of local curriculum . In the local level there is the lack of 
expertise, local experts demand tentative high budget from the local government and 
they develop local curriculum according to their own interest . They did not conduct 
need assessment analysis in the local curriculum development . So, there are so many 
challenges are being found from this study.
l	Poor budgeting in formulation of local curriculum
l	Weak managerial and administration practice
l	 Double hurdles in test, measurement, assessment and evaluation
l	Reliability and validity in certification.
l	Organizational and institutional hurdles of different interest groups.

The focus on local resources within a community should shift from identifying 
weaknesses to highlighting its strengths, seeing the locality as an opportunity for 
growth rather than a challenge . Strengthening communities by empowering them to 
control and utilize their assets promotes social justice and enhances the overall quality 
of life . Integrating these local resources into the school curriculum allows schools 
to play a pivotal role in this process . Furthermore, it fosters collaboration between 
the community and public agencies, working together to improve educational quality 
through the strategic use of local resources.

It is important to acknowledge that while every community possesses valuable assets, 
skills, and resources, there are also constraints that limit what can be achieved . This 
brings us to the concept of community capacity building, which refers to empowering 
communities to effectively use their resources and strengths to overcome challenges 
and bring about sustainable improvements in areas such as education . Investing in 
community capacity building enhances collaboration between schools, communities, 
and local entities, fostering educational and community development (Chaskin, 2001).

Such an approach can help schools have a different perspective in disadvantaged 
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contexts . Rather than referring to parents who do not attend meetings when invited 
as ‘hard to reach’, schools can come to a realization that it is they who are the possible 
cause of such exclusion.

Conclusions 

Contextually available natural resources and their utilization processes are not 
addressed in school curriculum of Nepal . Most of the students are not familiarize in 
their surrounding available plants, ethno-plants, herbs and shrubs . Ninety percent 
students of basic level grade five from Chandragiri municipality found unknown to 
tell the name of their surrounding plants . Eighty percent school children of basic 
level private school are unfamiliar in their parents farming . Especially private school 
children of urban area found unable to identify the local farming and harvesting . In the 
comparison of private school community school children have the better knowledge of 
their surroundings available resources . In recent context, school children could not 
identify the paddy, wheat, barley, garlic, ginger, turmeric plants and other so many 
locally available resources and their knowledge utilization processes even there are 
varies of resources in their environment which are most essential in their everyday 
life . School education and curriculum of Nepal has faced and created the huge gap 
between contextual resources, contextual knowledge and school provided education 
and curriculum of Nepalese school today . That has created the gap in provided 
education system and existing real context of Nepal . Local curriculum, text-books and 
other curricular material need to be easy access for teachers for effective teaching and 
learning . Local curriculum teacher’s quota is highly lacking in the local level . Only 
from the teacher’s commission appointed teacher found unable to teach indigenous 
knowledge, technology and skills as the content of local curriculum . Policies and 
provisions are found fine as written document but in the field of implementation aspect 
these are unsatisfactory . 
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Abstract:

The health insurance program is a social protection and health security program of 
the Government of Nepal that aims to enable its citizens to access quality healthcare 
services without placing a financial burden on them . Health insurance is essential 
for reducing financial barriers to healthcare and ensuring equitable access to health 
services . This study aimed to assess knowledge of the health insurance program, its 
utilization practice, and satisfaction with the service among the locals of Suryabinayak 
Municipality, Bhaktapur District, Nepal . A descriptive cross-sectional study used 
a structured questionnaire to collect data from 422 households . There was a high 
level of awareness (73.9%) and service utilization (38.4% using services frequently), 
with an 86% satisfaction rate among users . However, significant gaps remain in 
knowledge about specific benefits and access to emergency services, as well as issues 
with medication availability . Additionally, 7.1% of respondents experienced delays in 
renewal due to a lack of medicine . Health-insured people had a high level of awareness 
about the health insurance program, however, they had knowledge gaps in various 
aspects of the policy . Access to emergency care and essential medications remained 
questionable, which demanded targeted outreach and educational initiatives.



119Journal of Educational Research, Shiksha Shastra Saurabh | Volume 24 | 2024

Keywords: 	 Health insurance policy, Health-insured, Satisfaction, Social protection, 
Universal health coverage 

Introduction

Health is universally recognized as a fundamental human right, as enshrined in the 
Constitution of Nepal (Adhikari & Aryal, 2018) and affirmed by the World Health 
Organization (WHO, 2005) . This recognition has driven global efforts to improve 
healthcare access, particularly since the 1978 Alma Ata Conference, which emphasized 
the importance of primary healthcare for all (Bhattacharya, 2024) . In Nepal, the National 
Health Policy of 1991 was formulated to extend basic primary health care services to 
rural areas, establishing health facilities at various administrative levels (Department of 
Health Services, 2017) . Despite these efforts, millions every year, worldwide are pushed 
into poverty due to healthcare expenses, a challenge acknowledged by the Alma-Ata 
Declaration and the World Health Assembly (WHA) (Pankaj et al., 2024) . To address 
this, the WHA urged countries to develop health financing systems to achieve Universal 
Health Coverage (UHC) (WHO, 2005, 2024).

In response, the Government of Nepal launched a family-based health insurance 
program, combining prepayment and risk pooling to prevent catastrophic health 
expenditures, and advocates for equitable access to health services for disadvantaged 
groups, which is managed by the Social Health Security Development Committee (now 
Health Insurance Board) (Ayer et al., 2024) . It was established in February 2015 and 
the program was rolled out in three districts (Kailali, Baglung, and Ilam) starting in FY 
2071/72 (2014), which seeks to provide quality healthcare without imposing financial 
burdens on citizens (Health Insurance Board, 2018) . The program aligns with Nepal's 
commitment to achieving UHC, as reflected in the new constitution and National 
Health Policy 2014 (National Planning Commission, 2015) . 

The key features regarding health insurance program enrollment premium, benefit 
ceiling, renewal of membership, and benefits packages . Families of up to five members 
must contribute NPR 3,500 per year and NPR 700 per additional member (Health 
Insurance Board, 2022) . Insurers must renew their membership through annual 
contributions, i.e., one month before the expiration date . Benefits of up to NPR 100,000 
per year are available for families of up to five members, with an additional NPR 20,000 
covered for each additional member . The maximum amount available per year is NPR 
200,000 (Health Insurance Board, 2077/078) . Additional NPR 100,000 (1000 USD) for 
each elderly population . Additional NPR 100,000 (1000 USD) for patients with eight 
chronic diseases (Health Insurance Board, 2018) . 

While progress has been made, UHC remains elusive in Nepal . Internationally, 
initiatives such as the Sustainable Development Goals (SDGs) emphasize UHC as 
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essential for ensuring all individuals have access to necessary health services without 
financial hardship (United Nations, 2015) . The WHO defines UHC as access to key 
promotive, preventive, curative, and rehabilitative health interventions to all at an 
affordable cost, thereby achieving equity in access and financial risk protection (WHO, 
2005) . Despite improvements in healthcare access through various initiatives, only 
18.17% of the population enrolled in the insurance program as of the fiscal year 2077/78 
(Health Insurance Board, 2022) . The endorsement of the Health Insurance Act in 2017 
has further reinforced the government's commitment to sustaining the national health 
insurance program (Department of Health Services, 2017; Health Insurance Board, 
2017).

The primary objective of this study was to investigate the knowledge and utilization 
status of the health insurance program, and its satisfaction among health-insured 
people in Suryabinayak Municipality . The study seeks its relevance in exploring how 
people are consuming the benefits from health services provided under the insurance 
program . 

Methods and Materials
Research Design
This study employed a descriptive cross-sectional design to assess knowledge and 
practices regarding health insurance among insured households in Suryabinayak 
Municipality, Nepal.

Study Area and Population
The study was conducted in Ward No . 4 of Suryabinayak Municipality, which has a 
total population of 9,578 (Suryabinayak Municipality, 2019).

Sampling Procedure and Sample Size
A purposive sampling technique was utilized for sample selection.
The sample size was calculated by using a formula . 
i.e., Sample size (n) = 

Where, Z (level of significance) = normal variant i.e., 1.96
Prevalence (p) = 50% = 0.5 
d = Allowable error i.e., 0.05 
n = sample 
Now, 
 = 384 

After accounting for a 10% non-response rate, the final sample size was determined as 
422 households.
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Data Collection Tools and Procedure

The primary data for this study was collected directly from individuals through 
face-to-face interviews using a structured questionnaire . To ensure reliability, 
the questionnaire was pretested on 10% of the sample size in another ward of the 
Suryabinayak Municipality . We received permission from the Health and Physical 
Education Department at Kathmandu Shiksha Campus and Suryabinayak Municipality 
to conduct the study.

Data Analysis

Data analysis was performed using IBM-SPSS-25 software, employing quantitative 
methods to interpret results . The validity was maintained through an extensive literature 
review and expert guidance . This methodology aimed to provide a comprehensive 
understanding of knowledge and practices related to health insurance among insured 
households in Suryabinayak Municipality, contributing valuable insights towards 
achieving universal health coverage in Nepal.

Ethical Considerations

Ethical approval was secured from the Research Management Cell of Kathmandu 
Shiksha Campus . Informed consent was obtained from the respondents before starting 
the interview . Anonymity and confidentiality were maintained . The study adhered to 
ethical guidelines per the Declaration of Helsinki (Adhikari et al., 2023) . 

Results

Duration of Membership in Health Insurance Program 

Being a member of a health insurance program suggests that individuals have access 
to healthcare services covered by their insurance plan . This includes visits to doctors, 
specialists, hospitals, diagnostic tests, medications, preventive care, and other medical 
services included in their insurance coverage . By being a member of a health insurance 
program, individuals have coverage for a portion of their healthcare expenses, reducing 
the financial burden of medical treatments and services.
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Table 1
Duration of being a Health-Insured Member

Frequency Percent

Period (in months) of being a 
member of a health insurance 
program

12 30 7.1
14 24 5.7
18 29 6.9
24 12 2.8
28 6 1.4
3 6 1.4

33 30 7.1
36 84 19.9
48 48 11.4
60 153 36.3

Total 422 100.0
Most (36.3%) respondents were members of the health insurance program for the last 
60 months, followed by 19.9% for the last 36 months, 11.4 % for the last 48 months, and 
7.1 % for the last 12 months.

Knowledge of the Health Insurance Program
Every insured member is expected to know about the health insurance program, which 
includes the basics of health insurance program enrollment, such as the premium 
cost for being a member, the annual benefit from the health insurance program, the 
maximum benefit from the health insurance program, and the renewal period of 
membership . 
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Table 2

Knowledge 0f various Aspects of Health Insurance Policy among the Respondents

Frequency Percent
Annual premium for a family of up to 
five members

3500 312 73.9
Other 108 25.6
No Response 2 0.5

Annual premium for each additional 
member beyond five members

700 312 73.9
Other 110 26.1

Annual benefit ceiling for a family of 
up to five members

1 lakh 350 82.9
Other 72 17.1

The annual benefit for each member 
beyond five members

20000 105 24.9
Other 317 75.1

Maximum annual benefit ceiling 
Health Insurance Board will bear per 
family per year

2 lakhs 121 28.7
Other 299 70.9
No Response 2 0.5

The renewal period for membership Annually 333 78.9
Other 89 21.1
Total 422 100.0

A significant majority (73.9%) of the respondents correctly identified the annual 
premium of Rs 3,500 for up to five family members . The same percentage accurately 
knew that Rs 700 is added for each additional member beyond five . Regarding the 
benefit ceiling, 82.9% correctly stated that the annual benefit for a family of up to five 
members is one lakh rupees . However, only 24.9% accurately identified the yearly 
benefit of Rs 20,000 for each member beyond five . Knowledge about the maximum 
annual benefit ceiling was limited, with only 28.7% correctly identifying it as Rs 200,000 
per family a year . On a positive note, 78.9% of respondents knew the annual health 
insurance policy renewal period . However, many respondents in each category were 
unaware of these aspects of health insurance policy . 

Utilization of Health Insurance Program

Health insurance is crucial in covering medical expenses related to illnesses or 
injuries . The condition when and how the insured used their insurance policy were 
identified as follows:
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Table 3

Conditions for and Frequency of Utilizing a Health Insurance Policy

Frequency Percent

The condition for using the health insurance 
policy 
For Regular follow-up 
If refer needed while complicated health 
problem occurs 
If the expiry period of insurance is soon

For illness 265 62.8

86 20.4

55 13.0

16 3.8

Number of times 
utilizing health 
insurance service 
in a year

Not even one time 29 6.9

Less than two time 114 27.0

Three to five-time 117 27.7

More than six-time 162 38.4

Total 422 100.0

The average number of service utilization times per year indicates how frequently 
individuals or a population seek medical services covered by their health insurance . It 
can include visits to primary care physicians, specialist consultations, hospitalizations, 
diagnostic tests, preventive screenings, and other healthcare services . It was revealed 
that 62.8% of the respondents used health insurance primarily for treating illnesses, 
while 20.4% utilized it for regular follow-ups . A few insured people (3.8%) tried to 
use it when the insurance policy expired shortly . Additionally, 38.4% of respondents 
reported using the health insurance service more than six times a year, indicating a 
high level of engagement with health facilities.

Perceived Satisfaction with the First Health Service Point

It reflects the individual's perception of the quality of care received at the hospital . This 
includes factors such as the competence and professionalism of healthcare providers, 
the effectiveness of treatment received, and overall patient experience during their 
visit . It is important to note that the first service point satisfaction is just one aspect 
of the overall healthcare experience, along with the satisfaction with health insurance 
coverage . Other factors, such as the choice of hospitals and healthcare providers within 
the network, coverage for specific treatments or procedures, and the overall cost-
effectiveness of the health insurance plan, also contribute to overall satisfaction.
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Table 4
Satisfaction at the First Health Service Point of Health Insurance Policy

Frequency Percent
Satisfied with the service of the first health 
service point No

Yes 363 86.0
59 14.0

Reasons of 
satisfaction

A decrease in financial burden 274 64.9
Chronic illness/availability of 
regular in taking medicine

54 12.8

For referral purpose 10 2.4
Getting quality health service 25 5.9
Total 363 86.0
Missing system 59 14.0

Reasons of dissatisfaction
Lack of needed medical equipment
Lack of quality service
The first service point is far
Health workers’ rude behavior

Unavail-
ability of 
regular 
in taking 
medicine

35 59.3

12 20.3
3 5.1
6 10.2
3 5.1

The majority of the respondents, 86%, expressed satisfaction with the first service point, 
primarily due to a decreased financial burden (64.9%) . However, among the unsatisfied 
members, who comprised 13.9% of the total, the primary reason for dissatisfaction was 
the unavailability of regular medicines (59.3%) at the health facility . 

Perceived Satisfaction with the Referral Health Service Point

Satisfaction with the referral health service point indicates that the individual perceives 
the quality of care received at the referred hospital as satisfactory . This may include 
factors such as the expertise of the healthcare providers, the effectiveness of the 
specialized treatments or procedures received, and the overall outcome of the healthcare 
services . Individual experiences and satisfaction levels can vary . Satisfaction with the 
referral health service point hospital in a health insurance program is subjective and 
depends on an individual's healthcare needs, preferences, and expectations.
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Table 5
Satisfaction at the Referral Health Service Point of Health Insurance Policy

Frequency Percent

Satisfied with the service of the referral point 
No

Yes 295 69.9

127 30.1

Felt discrimination between health 
insurance patients and non-health 
insurance patient

Yes 66 15.6

No 356 84.4

Faced extra financial burden while taking 
health insurance service No

Yes 96 22.7

326 77.3

Felt difficulty while taking emergency service 
No

Yes 121 28.7

301 71.3

Go to the first health service point only for 
referral service/purpose No

Yes 88 20.9

334 79.1

Forced health person or doctor to write 
unnecessary investigations and medicine No

Total

Yes 60 14.2

362 85.8

422 100.0

Regarding referral and emergency services, 69.9% of respondents were satisfied, though 
28.7% faced difficulties accessing the emergency services . Although 15.6% revealed 
being discriminated against at the health facility, 84.4% did not feel discriminated 
against compared to non-insured patients, and 77.3% did not face extra financial 
burdens while using the health insurance service . Encountering difficulties during 
emergency health services may also relate to the quality of care received . The study 
found that 71.3% did not face any difficulty while taking emergency services . Among 
the insured people, about 21% have used it for referral purposes only . On the other 
hand, prescription practices showed that 14.2% of respondents reported pressuring 
health personnel to prescribe unnecessary investigations or medicines . 

Renewal of the Policy

Timely renewal of the health insurance policy ensures no gaps in health insurance 
coverage . It helps individuals maintain uninterrupted access to healthcare services and 
financial protection during medical emergencies or unforeseen health issues.
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Table 6
Annual Renewal of the Health Insurance Policy

Frequency Percent
Renewed health insurance 
policy timely

Yes 370 87.7
No 52 12.3

Reasons for not renewing 
or delaying the renewal of 
health insurance policy

Unavailability of needed 
treatment

12 2.8

Lack of medicine 30 7.1
Distance of first service point 5 1.2
Not Necessity 5 1.2
Total 52 12.3
Missing System 370 87.7

 Total 422 100.0

Respondents were satisfied with the health service delivery, and therefore, health 
insurance policy renewal practices were positive, with 87.7% of households renewing 
on time; while 12.3% delayed renewal due to factors such as medicine unavailability 
(7.1%), lack of needed treatment (2.8%), distant service points (1.2%), or perceived 
lack of necessity (1.2%).

Discussion

This study describes several key insights into the knowledge, practices, and satisfaction 
among the insured people regarding the health insurance program in Suryabinayak 
Municipality, Nepal.

The high level of awareness about the health insurance program (73.9%) among 
respondents is encouraging and aligns with previous research emphasizing the 
importance of awareness in health insurance uptake . This finding echoes the study 
conducted in Lagos, Nigeria, which concluded that increasing awareness is crucial for 
successful community-based health insurance schemes (Yusuf et al., 2019) . However, 
significant gaps exist in specific knowledge areas; for instance, 75.1% of respondents 
were unaware of benefits for additional family members beyond five, and 71.3% did not 
know about the maximum annual benefit ceiling of Rs 200,000 per family . This aligns 
with authors who found that this lack of clarity could hinder equitable access to health 
services and long-term health security (Ghimire et al., 2023; Paneru et al., 2022).

The findings from the health insurance program indicate a high utilization rate, 
with 38.4% of respondents using the service more than six times a year, suggesting that 
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the program effectively addresses significant healthcare needs within the community 
(Shah et al., 2022) . This aligns with the PRECEDE-PROCEED model, which emphasizes 
that health behaviors are influenced by environmental and policy factors conducive to 
change (Kent State Online, 2024; Kim et al., 2022) . Notably, an 86% satisfaction rate 
with the first service point suggests that the program generally fulfills its promises . This 
mirrors findings from the Health Insurance Board (Health Insurance Board, 2022), 
which highlights the program's role in alleviating out-of-pocket healthcare expenses.

Approximately 28.7% of respondents reported difficulties accessing emergency services, 
highlighting a significant challenge that requires urgent attention . Furthermore, 
the unavailability of regular medicines was a primary dissatisfaction factor for 8.3% 
out of 14% unsatisfied members, echoing issues identified in previous research, which 
noted that the lack of adequate drug availability significantly contributes to poor 
enrollment and dropout rates (Ghimire et al., 2023; Ranabhat et al., 2019) . 

With 64.7% of respondents reporting chronic illnesses, the study supports the notion 
that chronic conditions drive enrollment in health insurance programs, consistent 
with findings from Ghana (van der Wielen et al., 2018) . While the study shows 
high satisfaction rates, the challenges in accessing emergency services and medicine 
availability point to issues of service quality (Shah et al., 2022) . This relates to literature 
that suggests that perceived service quality significantly influences health insurance 
purchasing decisions (Besley et al., 1999; Harmon & Nolan, 2001).

Furthermore, 14.2% of respondents reported pressuring health personnel to prescribe 
unnecessary investigations or medicines is noteworthy and has several implications for 
healthcare practices and patient-provider relationships. A positive trend is observed 
with 87.7% of households renewing their health insurance on time; however, logistical 
challenges such as unavailable medicines and distant service points hinder timely 
renewals for 12.3% of respondents (Ayer et al., 2024) . Several other studies also found 
that the health insurance program initially results in satisfactory participation, but 
sustained participation may be hindered by a shortage of health services and associated 
rumors later (Aryal et al., 2019, Pandey, 2023) . 

There is a need to link socio-economic factors to enrollment in health insurance 
programs . Future research should focus on this as Cameron and Trivedi (1991) 
emphasized that income is a crucial factor influencing the choice of insurance plans, 
and Ghimire et al . (2019) said that households with higher socioeconomic status are 
about four times more likely to enroll in health insurance schemes, highlighting the 
need to consider socioeconomic factors in program design (Cameron & Trivedi, 1991; 
Ghimire et al., 2019).
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Conclusion

This study on the health insurance program in Suryabinayak Municipality, Nepal, 
highlights significant progress toward achieving UHC while also identifying critical 
gaps that need to be addressed . The findings indicate that while awareness of the 
health insurance program is relatively high, there are notable deficiencies in knowledge 
regarding specific benefits, particularly for larger families and maximum coverage 
limits . The high utilization rate of health services suggests that the program effectively 
meets healthcare needs; however, challenges such as difficulties accessing emergency 
services and the unavailability of essential medications remain significant barriers . These 
issues echo findings from previous studies, indicating that improving service quality 
and accessibility is paramount for enhancing user satisfaction . Socioeconomic factors 
play a crucial role in enrollment patterns, with households with higher socioeconomic 
status being more likely to participate in the program . This underscores the importance 
of targeted outreach and educational initiatives to ensure equitable access for all 
community members . In conclusion, while the health insurance program has made 
strides in increasing awareness and utilization of health services, ongoing efforts are 
required to address existing challenges . Addressing these issues could enhance the 
program's effectiveness and contribute to achieving universal health coverage in Nepal.
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zf]w;f/

o; n]vdf :jb]zL g]kfnL Jofs/0fsf/sf k|d'v Jofs/0fdf b]lvPsf ljleGg wf/x?sf] P]ltxfl;s 
b[li6n] rrf{ ug]{ pb\b]Zo /flvPsf] 5 . To;}n] of] cWoog d'VotM k':tsfnoLo cWoogdf cfwfl/t 
5 . o;df pknAw clen]v tyf s[ltx?sf] k'g/fjnf]sg / Jofs/0fut tYox?sf] P]ltxfl;s tyf 
t'ngfTds ;dLIff ljlw cFuflnPsf] 5 . ;fy} o; n]vssf] g]kfnL efiff tyf Jofs/0f ;DaGwL 
nfdf] cWoog, cg';Gwfg / Jofs/0f n]vgsf] cg'ejhGo k|ltljDagn] ;d]t ljZn]if0fnfO{ ;3fPsf] 
5 . g]kfnL Jofs/0fsf] klxnf] r/0f cª\u|]hL Jofs/0fsf] k/Dk/fut 9fFrfdf ljb]zL ljb\jfg\x?sf] 
k|of;af6 cufl8 a9]sf] b]lvG5 . of] j|md ;g\ !*@) df h]=P=P6gaf6 ;'? ePsf] xf] t/ o; n]vdf 
:jb]zL g]kfnL dft[efifL Jofs/0fsf/x?n] n]v]sf Jofs/0f ;DaGwL lrGtgnfO{ ljz]if dxTTjsf 
;fy p7fg ug]{ k|of; ePsf] 5 . o; b[li6n] x]bf{ g]kfnL Jofs/0f n]vgsf] bf];|f] r/0fdf kg]{ 
:jb]zL ljb\jfg\x?df jL/]Gb| s];/L cHof{n / hok[YjL axfb'/ l;+x pNn]Vo 5g\ . k/Dk/fut ;+:s[t 
Jofs/0fsf] wf/ cGtu{t logn] Jofs/0f n]v]sf] b]lvG5 . t];|f] r/0fdf cª\u|]hL / ;+:s[tsf] k/Dk/fut 
ldl>t wf/ b]lvG5 . o:tf] ldl>t wf/sf Jofs/0fx?df rlGb|sf, dWorlGb|sf / ;f] 9fFrfdf n]lvPsf 
pQ/jtL{ Jofs/0f kb{5g\ . rf}yf] r/0fdf cfw'lgs efiff j}1flgs wf/ cGtu{t Jofs/0f n]vgsf] 
k|f/De ePsf] b]lvG5 . o:tf] wf/sf] p7fg df]xg/fh zdf{sf] zAb/rgf / j0f{ljGof; -@)#^_ af6 
ePsf] xf] . o;df d'VotM zAb/rgf v08df efiff j}1flgs kb\wltsf] pkof]u ul/Psf] 5 . j0f{ljGof; 
v08df eg] k/Dk/fut wf/df s]xL ;'wf/ dfq ePsf] b]lvG5 . o; wf/ cGtu{t n]lvPsf] a[xt\ 
Jofs/0f rflxF ;d;fdlos g]kfnL Jofs/0f -@)$(_ nfO{ dflgG5 . o;/L o; n]vdf jL/]Gb| 
s];/Laf6 cufl8 a9]sf] Jofs/0f lrGtg kl5Nnf r/0fdf cª\u|]hL / ;+:s[tsf] k/Dk/fut ldl>t 
wf/af6 s;/L cfw'lgs Jofs/0fsf] wf/df k|j]z u¥of], To;sf] k[i7e"ldsf] ;lj:tf/ JofVofsf ;fy} 
;DalGwt k|d'v Jofs/0fx?sf] sfnj|mlds tyf t'ngfTds ljj]rg k|:t't ul/Psf] 5 .
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zAbs'~hL

P]ltxfl;stf, pTt/jtL{ ljsf;, ;+:s[t Jofs/0fsf] wf/, cª\u|]hL / ;+:s[t Jofs/0fsf] ldl>t wf/, 
cfw'lgs efiff j}1flgs wf/, j0f{gfTds efiff lj1fg, Jofst{Jo efiff, nf]sefiff .

k[i7e"ld 

lqe'jg ljZj ljb\ofno v'n]kl5 g]kfnL efiffsf] k7g kf7g klg j|mdzM :gftsf]Q/ txdf a9f]Tt/L 
eof] . o;df P]ltxfl;s efiff lj1fgsf ;fy} j|mdzM cfw'lgs efiff lj1fgsf] klg k9fO k|f/De 
eof] . klxn] /fd/fh kGt / kl5 afns[i0f kf]v/]nn] of] ljifo k9fpg yfn] . kGtsf] g]kfnL efiff 
lj1fg -@)#^_ k|sflzt 5 . kf]v/]nsf] g]kfnL efiff / ;flxTo -@)@!_, kfFr ;o jif{ -@)@!_ 
/fi6«efiff pNn]Vo u|Gy x'g\ . g]kfnLdf Pd=P= u/]sf ljb\ofyL{ k|ltjif{ a9\g yfn] . r"8fdl0f aGw'sf] 
lj;+= @)@^ df g} g]kfnL efiffsf] pTklQ / kl5 efiff lj1fg -@)#)_ k|sflzt eof] . gofF lzIff 
of]hgf -@)@*_ nfu' ePkl5 tTsfnLg lqe'jg ljZj ljb\ofno lj;+= @)#) b]lv of] ljleGg cWoog 
;+:yfg tyf ;ª\sfosf ¿kdf k'gM;ª\ul7t tyf lj:tfl/t eof] . To; j]nfsf] gofF kf7\oj|md lgdf{0f, 
;+zf]wg tyf kl/dfh{g / k7gkf7gdf gjLg kb\wlt sfof{Gjog ug]{ ultljlw cufl8 a9fOP . g]kfnL 
efiffsf] k7g kf7gdf klg ;'wf/sf] x'6x'6L a9]sf] j]nf @)#! df ef/tsf] k'gf ljZj ljb\ofnoaf6 
cfw'lgs j0f{gfTds efiff lj1fgsf cfwf/df g]kfnL efiffdf lkPr8L pkflw k|fKt u/]/ aNne dl0f 
bfxfn ljZj ljb\ofnosf] cWofkgdf kms]{sf lyP . o;} jif{ lqlj= kf7\oj|md ljsf; s]Gb| cGtu{t 
ljleGg cWoog ;+:yfg tyf ;ª\sfodf k9fOg] ;femf ljifosf ¿kdf clgjfo{ g]kfnL ljifo 
;ldltsf] u7g eof] / o;sf] g]t[Tj 8f= aNne dl0f bfxfnn] u/] . o; ;ldlt dfkm{t @)#$ df 
klxnf] k6s g]kfnL k9fpg] lzIfsx?sf] klxnf] /fli6«o clwj]zg ;DkGg eof] . plNnlvt k[i7e"lddf 
g]kfnL Jofs/0fsf] P]ltxfl;stf / o;sf] cfw'lgstfnfO{ s]nfpg] k|of; ul/G5 .

;DalGwt s[ltsf] k'g/fjnf]sg

efiff lj1fg / g]kfnL efiffdf zdf{ / a/fn -@)%@ M !!*–!!(_ n] g]kfnL Jofs/0fsf] P]ltxfl;stfaf/] 
pNn]v ub}{ To; j]nf;Dd k|sflzt Jofs/0fx?sf] 5f]6f] ;"rL lbPsf 5g\ . To;kl5 zdf{ -@)%^_ n] 
g]kfnL Jofs/0fsf] P]ltxfl;s ;j]{If0fdf ljb]zL tyf :jb]zLx?n] n]v]sf Jofs/0fx?sf] kl/rofTds 
ljj/0f k|:t't u/]sf] kfOG5 . To;df pgn] t'ngfTds ljj]rg eg] u/]sf] b]lvFb}g . 9'ª\u]n -@)^^ M 
$$–$*_ n] g]kfnL Jofs/0fsf] sfn ljefhg o;/L u/]sf 5g\ M 

	� k[i7e"ld sfn -;g\ !&&!–!*!(_ M g]kfnL efiff / Jofs/0f ;DaGwL kfZrfTo ljb\jfg\x?sf] 
rf;f]

	� lgdf{0f sfn jf P6g sfn -;g\ !*!(–!(!!_ M kfZrfTo ljb\jfg\x?af6 g]kfnL Jofs/0f 
n]vg / k|of]u

	� ljsf; sfn jf x]d/fh sfn -;g\ !(!@–!(!*_ M g]kfnL ljb\jfg\x?af6 Jofs/0f n]vg / 
k|of]u
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	� ;ª\j|md0f sfn jf ;f]dgfy sfn -lj;+= !(&^–@)$*_ M z}lIfs Jofs/0fsf ¿kdf g]kfnL 
Jofs/0fsf] k|of]u

	� cfw'lgs sfn jf x]dfª\u/fh sfn -lj;+= @)$(– xfn;Dd_ M j0f{gfTds z}nLdf g]kfnL 
Jofs/0f n]vg / k|of]u 9'ª\u]nn] pgsf] n]vdf k|To]s sfnsf Jofs/0fut ljz]iftfx?sf] 
;d]t ;+lIfKt rrf{ u/]sf 5g\ . o:t} cfrfo{ -@)&%_ n] g]kfnL Jofs/0fsf] ljsf; j|mlds 
cg'zLngdf kDk/fut / cfw'lgs g]kfnL Jofs/0fx?sf] :ki6 /]vfª\sg ub}{ pgn] cfw'lgs 
g]kfnL Jofs/0fsf] k[i7e"ld / ljz]iftfnfO{ j:t'ut ¿kdf ;f]bfx/0f rrf{ u/]sf 5g\ . o; 
j|mddf df]xg /fh zdf{sf] zAb /rgf / j0f{ ljGof; -@)#^_ / x]dfª\u /fh clwsf/Lsf] 
;d;fdlos g]kfnL Jofs/0f -@)$(_ / dfwj k|;fb kf]v/]nsf] jfSo Jofs/0f -@)%$_ sf 
ljz]iftfx?sf] s[ltut rrf{ u/]sf] kfOG5 . plNnlvt cWoogn] g]kfnL Jofs/0fsf] k[i7e"ld 
tyf k/Dk/fsf] hfgsf/L / cfw'lgs k|jlQsf] ljj/0f ldn] klg ljz]iftM g]kfnL dft[efifL 
Jofs/0fsf/x?n] Jofs/0f lgdf{0fsf j|mddf g]kfnL efiffsf] Jofst{Jo -j0f{gLo_ efiffsf 
ljifodf p7]sf k|Zgx?af/] o;sf] P]ltxfl;stf / cfk\mg} dft[efiff g]kfnLsf] w/ftnk|lt 
Odfgbf/L gb]vfPsf] ljifodf sd} ljj]rgf ePsfn] To; kIfnfO{ klg v'n:t kfg]{ / 
cfw'lgs Jofs/0f n]vgdf b]lvPsf] km/flsnf] km8\sf]nfO{ cem k|sfz kfg'{ cf}lrTok"0f{ x'g] 
7fgL of] n]v n]Vg] hdsf]{ ul/Psf] xf] .

5nkmn tyf ljj]rg

P]ltxfl;s cfwf/df jL/]Gb| s];/L cHof{nsf] g]kfnL Jofs/0fnfO{ ljj]rgsf] k|:yfg ljGb' dfg]/ 
j|mdzM kl5Nnf Jofs/0ffTds s[ltx? / 36gf j|mdnfO{ pk:yflkt u/L ljj]Ro ljifosf] 5nkmnnfO{ 
cufl8 a9fOPsf] 5 . o; j|mddf cHof{nsf] Jofs/0f, tTsfnLg ;fdflhs /fhgLlts kl/k|]Io, 
uf]/vf efiff rlGb|sf, dWo rlGb|sf / ltgsf] k|efjdf n]lvPsf pQ/jtL{ Jofs/0f, Jofs/0f ;DaGwL 
km/s lrGtgsf k|d'v kIf, zAb /rgf / j0f{ ljGof;, ;d;fdlos g]kfnL Jofs/0f / pQ/jtL{ 
ljsf;af/] t'ngfTds 5nkmn tyf ljj]rg k|:t't ul/Psf] 5 . 

jL/]Gb| s];/L cHof{nsf] g]kfnL Jofs/0f 

jL/]Gb| s];/L cHof{n g]kfnL efiffsf klxnf] dft[efifL Jofs/0fsf/ lyP . pgn] g]kfnLnfO{ k|fs[t 
efiff / o;sf] Jofs/0fnfO{ k|fs[t Jofs/0f eg]sf 5g\ . pgsf] Jofs/0fsf] kf08'lnlk rlGb|sfsf] 
k|sfzgeGbf sDtLdf Ps bzs klxn] g} n]lvPsf] b]lvG5 . o;sf] kf08'lnlk jfNdLls SofDk;sf] 
k':tsfnoaf6 w]/}kl5 k|fKt ePsf] lyof] -cfrfo{ M ;g\ !(*) M !)#_ . s]xL ck"0f{ jf vl08t 
¿kdf k|fKt of] kf08'lnlk ho/fh cfrfo{n] Traditional Grammar : English and Nepali : A Study sf] 
kl/lzi6df k|sflzt u/]sf 5g\ . cHof{nsf] Jofs/0fsf] csf]{ kf08'lnlk /fli6«o clen]vfnoaf6 k|fKt 
ePsf] 5 . k|]/0ff v/]n -@)%*_ sf cg';f/ logsf kf08'lnlk Pscsf{df s]xL leGg eP klg ljifo 
k|ltkfbg / k|:t'lt x]bf{ n]vs Pp6} ePsf] t/ leGg ;dodf n]lvPsf] cg'dfg x'G5 . cHof{nn] 
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Jofs/0fsf] d'Vo k|of]hg zAb1fgnfO{ dfg]sf 5g\ . pgn] zAbsf] ;d'bfonfO{ jfSo dfg]sfn] o;df 
kb, jfSo klg ;d]l6Psf] b]lvG5 . o;/L pgn] Jofs/0fnfO{ zAbfg'zf;g eGg ?rfPsf 5g\ . ;+:s[tdf 
zAbfg'zf;gsf] cy{ x'G5, zAbsf] ¿kl;b\lw k|lj|mofsf] j0f{g cyjf zAbsf] cGjfVofg . cg' eg]sf] 
kl5 / zf;g atfpg' jf j0f{g ug'{ cyf{t\ nf]sdf k|rlnt efiffsf] j0f{g eGg] g} x'G5 . kt~hlnsf 
cg';f/ k|of]u l;b\w zAbfy{ ;DaGwx?sf] j0f{g xf] Jofs/0f . o;sf] cfzo Jofs/0f eg]sf] efiffdf 
lglxt Joj:yfsf] j0f{g eGg] x'g cfpF5 . o:tf] Jofs/0fsf] sfd lgb]{zfTds x'Fb}g, j0f{gfTds x'G5 .

cHof{nn] cfk"mn] n]v]sf] g]kfnL Jofs/0fnfO{ k|fs[t Jofs/0f eg]sf 5g\ . of] s'/f dggLo 5 . pgn] 
o;f] eg]/ k"jL{o Jofs/0f k/Dk/fdf k|fs[t efiff -nf]sefiff_ df Jofs/0f n]lvg] k/Dk/f;Fu g]kfnL 
Jofs/0fnfO{ hf]8\g vf]h]sf] :ki6 x'G5 . ;+:s[t Jofs/0fsf] lgdf{0fkl5 ljb\jfg\x?n] k|fs[t efiffx?df 
klg Jofs/0f lgdf{0f ug{ yfn]sf lyP . o; j|mddf kfln, k|fs[t -dxf/fi6«L, zf}/;]gL, dfuwL cflb_ 
efiffx?df Jofs/0f n]vgsf] nfdf] k/Dk/f /x]sf] b]lvG5 . o:tf] j|md O:jLsf] bf];|f]÷t];|f] ztfAbLb]lv 
;qf}F÷c7f/f}F ztfAbL;Dd sfod /x]sf] lyof] -zf:qL, ;g\ !(** M %!(–%@&_ . ;+:s[tdf dfq geO{ 
k|fs[t efiffx?df Jofs/0f lrGtg ug]{ Ps lsl;dsf] k/Dk/f ePsfn] g]kfnL klg k|fs[t -hglha|f]df 
cfwfl/t_ ljz]iftfn] kl/k"0f{ efiff ePsf] x'Fbf cHof{nn] g]kfnL efiffnfO{ klg k|fs[t eGg ?rfPsf] 
v'n:t x'G5 . o;/L cHof{nsf] b[li6sf]0f nf]sefiffsf] kIfdf /x]sf] b]lvG5 .

cHof{nsf] Jofs/0fdf :j/ / Jo~hg j0f{sf ;fy} n]vg /Lltsf] rrf{sf j|mddf pRrf/0f / n]vgsf] 
leGgtf cf}NofOPsf] 5 . To;}n] pgn] If, 1 j0f{ k|fs[t af]nLdf gkfOg] t/ n]vfOdf dfq rflxg] 
x'G5g\ eg]sf 5g\ . o;af6 sYo efiffnfO{ g} cHof{nn] Jofst{Jo -j0f{gLo_ efiff dfg]sf] :ki6 
x'G5 . zAbx?nfO{ * ju{df ljefhg ul/Psf] b]lvG5 M ;+1f, ;+1f ljz]if0f, ;j{gfd, lj|mof, lj|mof 
ljz]if0f, pk;u{, lgkft / sd{ k|jrgLo . o; afx]s :j/ k|lj|mofdf nof3ft, anf3ft, :jl:ts / 
låTjnfO{ -jLK;fsf ¿kdf_ cnUu} rrf{ ul/Psf] 5 . :jl:tsnfO{ x|:j :j/ bL3{:jl/t / bL3{ :j/ 
Kn't:jl/t eO{ pRrf/0f x'g'nfO{ dflgPsf] 5 . cHof{nn] g]kfnL pRrf/0fdf b]lvg] cw{x|:j -cw{:j/_ 
nfO{ ;d]t pNn]v u/]sf 5g\ . pgsf] Jofs/0fdf sf/s, ljelSt / ;df; k|lj|mofsf] klg ;lj:t[t 
rrf{ kfOG5 . o;sf ;fy} lnª\u, jrgsf] k|of]u, :qLlnª\u Jo'Tkfbg / cjwf/0ffy{s P] k|Tooaf/] klg 
s]xL lj:tf/df rrf{ 5 . olt x'Fbfx'Fb} klg pgsf pSt b'a} kf08'lnlkdf cfVoft -ltªGt_ / s[bGtsf] 
rrf{ ePsf] c+z e]l6Psf] 5}g . ;'Gb/L - !(^#_ df k|sflzt a];/L gfds n]vdf pgn] cfVoft / 
s[bGtsf] pNn]v u/]sf] x'Fbf of] c+z pgn] n]v]sf t/ Tof] ufoa ePsf] cfzª\sf x'G5 . 

cHof{nn] Jofs/0f lj;+= !($*–!(^@ sf lardf n]v]sf] cg'dfg ul/G5 . ;'Gb/L -!(^#_ df sljtf 
n]vgdf pkof]uL 5Gb, cnª\sf/sf ;fy} s]xL Jofs/0f ;DaGwL ljifo ;d]l6Psf] pgsf] n]veGbf 
klxn] g} pgn] Jofs/0f n]v]sf] cg'dfg x'G5 . cHof{nsf] Jofs/0fsf cfwf/df n]lvPsf] hok[YjL 
axfb'/ l;+xsf] Jofs/0fdf gfd, cfVoft / cJoosf] pNn]v 5 . o; Jofs/0fdf lj|mofkbsf sfn, 
kIf / efjnfO{ ;+:s[ts} 9fFrfdf nsf/fy{ -n6\, ln6\, n[6\, nf]6\, lnª\, lnª\_ sf ¿kdf rrf{ ul/Psf] 
x'gfn] klg cHof{nn] cfVoft -nsf/fy{_ af/] rrf{ u/]sf] cg'dfgnfO{ an ldN5 . cHof{nn] cfk\mgf] 
Jofs/0fsf] gfd k|fs[t Jofs/0f /fv]sf / hok[YjL axfb'/ l;+xn] lj;+= !(^( df k|sflzt u/]sf] 
Jofs/0fsf] gfd klg kj{tLo k|fs[t /x]sf] / cHof{nsf] Jofs/0f 9fFrf;Fu l;+xsf] Jofs/0f lgs} 
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k|efljt /x]sf]af6 klg pgn] cHof{nnfO{ u'? dfg]sf] :ki6 b]lvG5 . cHof{nsf] Jofs/0f pgsf] hLjg 
sfndf k|sflzt gx'g'df tTsfnLg ;fdflhs tyf /fhgLlts zlSt ;Gt'ngdf pgL kl5 kg'{, pgL 
xnGt alxisf/jfbL gx'g', pgsf] Jofs/0f ;+:s[t, k|fs[t, cke|+z efiffx?sf] k"jL{o Jofs/0f k/Dk/f 
tyf lrGtgsf] 9fFrfdf x'g' cflb sf/0f b]lvG5g\ .

tTsfnLg ;fdflhs /fhgLlts l:yltdf n]vg, k|sfzg / Jofs/0f lgdf{0fdf lgoGq0fsf] lgot

g]kfnL efiffsf] dfWolds sfn ;flxlTos ljsf;sf b[li6n] hfu/0f sfn lyof] . o;sf] g]t[Tj 
df]tL/fd e6\6n] u/]sf lyP . ob\olk pgnfO{ z[ª\ufl/s ;flxTosf pGgfos dflgG5 . pgn] df]tL 
d08nL dfkm{t o; cleofgnfO{ cufl8 a9fP klg ;flxTosf] dfWodaf6 g]kfnL efiffnfO{ nf]slk|o 
agfpg' pgsf] Wo]o b]lvG5 . pgs} ultljlwkl5 g]kfnL efiff k|];o'udf k|j]z u/]sf], bflh{lnªaf6 
uf]v]{ va/\ sfut\ / sf7df8f}Faf6 Ps} jif{ !(%* df ;dfrf/ kq lg:sg yfNg' / g]kfnL efiffsf] 
dfWodaf6 ;a}sf nflu lzIff lbg] pb\b]Zon] b]j zdz]/sf kfnfdf efiff kf7zfnf vf]lng' ;fdflhs 
tyf /fhgLlts hfu/0fsf b[li6n] dxTTjk"0f{ 36gf lyP . efiff kf7zfnf vf]Ng] b]j zdz]/sf] sbddf 
lzIffsf] dfWod s] x'g] eGg] k|Zgdf tTsfnLg ef/bf/x?sf lar dt leGgtf b]lvPsf] lyof] . o;af/] 
lbJob]j kGtn] ;+:s[tnfO{ lzIffsf] dfWoddf hf]8 lbPsf, b/af/ :s'nsf x]8 df:6/ a6]s[i0f d}q]on] 
cª\u|]hL dfWodsf] kIf lnPsf / hok[YjL axfb'/ l;+xn] g]kfnL dfWodsf] kIf lnPsf lyP -9'ª\ufgf 
M @)@(_ . ;'?df efiff kf7zfnfsf] dfWod g]kfnL x'g] elgP klg b]j zdz]/ ;QfRo't ePkl5 
Psflt/ rGb| zdz]/n] To;sf] sfof{Gjogdf rf;f] b]vfPgg\, csf{lt/ agf/;af6 ;'Gb/L - !(^#_ / 
dfwjL -!(^%_ h:tf ;flxTo k|wfg klqsf lg:sg yfn]kl5 pgnfO{ g]kfnL n]vg tyf k|sfzgsf] 
If]qsf ultljlw cfk\mgf] lgoGq0f aflx/ hfg nfu]sf] dx;'; x'g' :jfefljs lyof] . To;sf nflu 
n]vg tyf k|sfzgdf Ps¿ktfsf] vf]hL x'g' klg cfjZos lyof] . To:tf] Ps¿ktfsf nflu Jofs/0f 
/ zAbsf]zsf] cefj v8\s]sf] cj:yf klg lyof] . ;'?df /fddl0f cfbLn] dfwjL klqsf dfkm{t 
n]vgdf Ps¿ktfsf nflu cu|;/tf b]vfPsf] kfOG5 t/ pgn] Ps¿ktfsf gfddf cfk\mgf] dft[efiff 
g]kfnLsf] k|s[lt tyf o;sf] df}lnstfk|lt Wofg glbO{ lxGbL efiffdf To; j]nf k|f/De ePsf] xnGt 
alxisf/sf] af6f] /f]h] . o:tf] ultljlwn] ;xh hfu/0fnfO{ k|f]T;fxg ug{'eGbf n]vg tyf k|sfzgnfO{ 
lgoGq0f ug{lt/ cled'v x'g nfu]sf] s'/f Toltv]/sf n]vs ;flxTosf/x?sf] dgdf v8\sFbf] ljifo 
aGof] . /fddl0fsf] xnGt alxisf/sf] lj/f]wdf lzv/ gfy ;'j]bLn] /fddl0fsf] p6k6\ofª k|yf egL 
c;xdlt hgfPsf lyP . o:t} c;xdlt hgfpg]x?df zDe' k|;fb 9'ª\u]n, s'nrGb| uf}td, jL/]Gb| 
s];/L cHof{n, uª\uf k|;fb k|wfg nufot b]lvG5g\ . ;du|df eGg' kbf{ ;'Gb/L klqsf -!(^#_ df 
5flkg] n]vx? xnGt alxisf/sf] wf/df lyPgg\ . To; j]nf;Dd xnGt alxisf/sf] /8fsf] ;'? ePsf] 
lyPg . g]kfnL efiffsf] n]vg efg'eSt, df]tL/fd cflbn] rnfPsf] xnGt wf/sf] n]vgdf g} lxF8]sf] 
lyof] . k|f/Dedf uf]vf{kq -uf]/vfkq xf]Og_ ÷-!(%*_ klg o;} wf/df Ps bzs;Dd k|sflzt x'Fb} 
cfPsf] lyof] t/ /f0ffx? / pgLx?sf] ;+/If0f kfPsfx?sf] /fktfksf] tf/f] x'g] 8/n] sltko n]vsnfO{ 
ljb|f]x ug{ g;Sbf ls snd aGb ug]{ afWotf k/]sf] ls zf;sx?sf] z/0fdf kg]{ af6f] /f]Hg' k/]sf] 
a'e\mg ;lsG5 . /fddl0f cfbL uf]/vf efiff k|sflzgL ;ldlt -@)&), kl5 g]kfnL efiff k|sflzgL 
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;ldlt÷g]efk|;_ sf cWoIf ePkl5 ToxL xnGt alxisf/ nfu' ug{df hf]8 lbg' / rlGb|sf, dWo 
rlGb|sf cflb Jofs/0fn] klg ;f]xL af6f]nfO{ s]xL ;+zf]wg;fy cFufNg] dWodfuL{ gLlt lnFbf tTsfnLg 
:jtM:k"mt{ n]vsx?sf] n]vg s'l07t x'g uPsf] s'/f 36gfj|mdn] ;d]t b]vfpF5 -e6\6/fO{ M @)#&_ .

k|yd ljZjo'b\w -!(&!–!(&%_ df cª\u|]hsf] ;xfotfy{ ljZjsf ljleGg s'gfdf o'b\wdf]rf{df vl6P/ 
o'b\wsf] ljeLlifsf b]v]sf / tL 7fpFdf ePsf ljsf; tyf lgdf{0fsf ultljlwdf klg kl/lrt eP/ 3/ 
kms]{sf g]kfnLx?n] klg xfd|f] ;dfhdf ;fdflhs hfu/0f / ;'wf/sf hf]; hfFu/ leq\ofPsf x'g\ . oL 
36gfn] klg b]zdf lg/ª\s'z /f0ff zf;sx?nfO{ b]vfj6L eP klg s]xL ;'wf/sf] af6f] cFUffNg afWo 
kf/]sf] b]lvG5 . g]kfndf cg'bf/ zf;g ePsfn] o'b\wdf ;+nUg eO{ kms]{sf s]xL g]kfnLx?n] ef/tdf 
a;]/ kq klqsf dfkm{t b]zdf hfu/0f Nofpg ;3fPsf lyP . lg/ª\s'z zf;sx? ljb|f]x e8\s]nf 
egL ;'wf/x?nfO{ lgoGq0f ug{ plQs} ;ts{ lyP . o; kl/k|]Iodf b]zleqsf n]vsx?df leqleq} 
ps';d's'l;P/ /x]sf] ljb|f]x / ;'wf/sf ultljlwnfO{ lgoGq0f ug]{ j|mddf ePsf ds}kj{ -!(&&_ / 
k':tsfno kj{ -!(*^_ h:tf 36gf n]vsx?nfO{ bdg ug{ tyf pgLx?sf] sndnfO{ s'l07t kfg{ 
vf]lhPsf HjnGt k|df0f x'g\ . o;af6 s] yfxf x'G5 eg] efiffdf cfPsf] ;xh / :jtM:k"mt{ hfu/0f 
/ Ps¿ktfsf] vf]hLdf klg To; j]nfsf zf;sx?sf] k|ToIf ck|ToIf lgu/fgL tyf x:tIf]k x'g] 
u/]sf] ;xh} dx;'; x'G5 .

x]d/fhsf] uf]/vf efiff rlGb|sf Jofs/0f / bLlIftfrfo{sf] uf]/vf Jofs/0f af]w

uf]/vf efiff rlGb|sf Jofs/0f rf/ v08 -k|sfz_ df k|sflzt b]lvG5 . x]d/fh kl08t -kf08]_ n] 
tTsfnLg /f0ff k|wfg dGqL >L # rGb| zdz]/sf] hGdlbg kf/]/ pgnfO{ lj;+= !(^( df r9fPsf] 
rlGb|sf Jofs/0fdf b'O{ v08 -k|sfz_ /x]sf] / lj;+= !(&) df csf]{ b'O{ v08 k|sflzt ePsf] 
b]lvG5 . pSt Jofs/0fsf] klxnf] k|sfzdf efiff / Jofs/0f, j0f{ / kb ljrf/, bf];|f]df gfd, t];|f]df 
lj|mof, rf}yf]df cJoo, ;df; / lå?lStsf] rrf{ 5 / jfSoaf/] rrf{ ePsf] kfFrf}F k|sfz b'O{rf/ k[i7df 
ck"0f{ / vl08t b]lvG5 . efiffsf] kl/rosf] j|mddf efiff df}lvs / lnlvt x'g], efiff zAbaf6 aGg] / 
j0f{, kb / jfSonfO{ zAbsf e]bsf ¿kdf dflgPsf] 5 . ;fy} j0f{af6 kb, kbaf6 jfSo agL cy{ af]w 
x'g] x'Fbf jfSoaf6 g} efiff aGg] s'/f cf}FNofOPsf] 5 . æ=== efiff z'b\w u/L s;/L af]ng", s;/L n]vg", 
s'g z'b\w, s'g cz'b\w xf]Ù of] s'/f Jofs/0f hfGgfn] 7Ls 7Ls hflgg] x'G5Æ . o;/L Jofs/0fn]] z'b\w 
af]Ng / n]Vg l;sfpg] 7flgPsf] 5 . ;+:s[tsf] zAbfg'zf;gsf] jf:tljs clek|fo lgb]{zfgfTds 
lyPg . zAbx? jfSodf s;/L Jojl:yt eP/ cfpF5g\, To;sf] j0f{gdf ;+:s[t Jofs/0f s]lGb|t 
lyof] t/ kl5Nnf Jofs/0fsf/x?n] o;nfO{ klg lgb]{zfTds clek|foaf6 lng vf]h]sf] tyf a'em]sf] 
b]lvG5 .

j0f{ ljrf/ cGtu{t b]j gfu/L lnlkdf k|rlnt ;a} :j/ / Jo~hg j0f{sf] pNn]v kfOG5 . ltgdWo] 
:j/df C, n[, n[ sf] g]kfnL efiffsf zAbdf sfd gkg]{ / Jo~hgdf If, 1, q klg ;+o'St cIf/ 
dfq ePsf] pNn]v ul/Psf] 5 . ;fy} g]kfnLdf Pp6} j0f{ x|:j / bL3{n] km/s cy{ x'g] cf}FNofOPsf] 
5 M u'lnof]÷u'nLof], clnslt÷cnLslt . t/ kl5Nnf cWoogx?n] logsf] x|:jtf / bL3{tf cy{ 
e]bs gePsf] / bL3{tfn] ;f]xL cy{df hf]8 dfq hgfpg] s'/f k'li6 u/]sf 5g\ . rlGb|sfdf :j/ / 
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Jo~hgsf] pRrf/0fsf ;DaGwdf ;+:s[t Jofs/0fdf lbOPsf] pRrf/0f k|lj|mofnfO{ h:tfsf] t:t} 
/flvPsf] 5 . o; Jofs/0fn] ;+:s[t, k|fs[t tyf cke|+zsf] Jofs/0f k/Dk/f cg'¿k g]kfnL efiffsf] 
pRrfo{ :j¿knfO{ cfwf/ dfg]/ Jofs/0f lgdf{0f ug{ vf]h]sf] b]lvFb}g . o;n] n]Vo efiff, To;df klg 
/fddl0fsf] xnGt alxisf/lt/ e'msfa /fvL Jofs/0f n]v]sf] v'n:t x'G5 .

rlGb|sf Jofs/0fdf kb ljrf/ cGtu{t kbnfO{ gfd, ;j{gfd, ljz]if0f, lj|mofkb / cJoo u/L kfFr 
k|sf/df ljeflht ul/Psf] 5 . o; Jofs/0fn] gfdsf ltg k|sf/ dfg]sf] 5 M ;fdfGo gfd -hflt 
jfrs_ ljz]if gfd -JolSt jfrs_ / efj jfrs gfd -wd{ jfrs_ _ . ;d'bfo / b|Jo jfrsnfO{ 
;fdfGo gfddf cGte"{t 7flgPsf] 5 . lnª\u, jrg / sf/snfO{ gfdsf cª\u dflgPsf] 5 . ;j{gfdnfO{ 
k'?if jfrs, bz{s, ;DaGwL / k|Zgfy{s / ljz]if0fnfO{ klg ljleGg e]b pke]bdf rrf{ ul/Psf] 
5 . lj|mofaf/] rrf{ ug]{ j|mddf csd{s, ;sd{s, k|]/0ffy{s tyf ltgsf] lgdf{0f k|lj|mofsf ;fy} s/0f 
cs/0f, jfRo, cj:yf -sfn M jt{dfg, e"t, eljiot\, k"0f{, ck"0f{, c1ft, pb\b]zÙ cy{÷-efj M ljWoy{, 
;Defjgfy{, ;ª\s]tfy{_ / ltgsf ¿kfjnLsf] ;d]t lj:t[t rrf{ kfOG5 . cGTodf cJoo, ;df;, 
;flwt zAb -zAb lgdf{0f_, ;lGw, tT;d, tb\ej, cfuGt's zAbaf/] klg rrf{ 5 . sltko 7fpFdf 
;+:s[t / g]kfnL k|of]udf b]lvg] ;dfgtf tyf leGgtfsf ;DaGwdf k'R5«] l6Kk0fL klg lbOPsf] 5 . 

rlGb|sf Jofs/0f lg:s]kl5 o;sf] a[xQf, uxgtf / zf;sLo bafan] ;d]t kq klqsfdf o;sf] 
dfgssf] k|rf/ ePsf] / kmntM n]vsx? klg o;sf] cWoogaf6 k|efljt x'g yfn]sf] a'lemG5 . g]kfndf 
dfq geO{ bflh{lnª / agf/;df o;sf] hf]8tf]8n] k|rf/sf nflu kf/;dl0f k|wfgsf] ;DkfbsTjdf 
;f]xL gfdsf] …rlGb|sfÚ klqsf -!(&$_ lg:sg yfn]sf]af6 klg :ki6 x'G5 -e6\6/fO{, @)#& M 
(@_ . o:t} agf/;af6 5flkg] …uf]vf{nLÚ -!(&#_ df o;sf] k|z+;f 5flkPsf] lyof] . 

rlGb|sf ;Fu;Fu} jf To;kl5 k|sflzt ljZjdl0f bLlIftfrfo{sf] uf]/vf Jofs/0f af]w -;g\ !(!#_ 
k|sflzt b]lvG5 . of] k':ts b'O{ jif{ klxn] g} n]v]/ tof/ ePsf] t/ gfgf k|sf/sf afwf kg{ hfFbf 
k|sfzgdf ljnDa ePsf] s'/f lstfasf] ;'?df lbOPsf] lj1fkgdf pNn]v ul/Psf] egfOaf6 :ki6 
x'G5 . o; Jofs/0fdf klg rlGb|sfn] h:t} cª\u|]hL / ;+:s[t k/Dk/fut 9fFrf cg';f/ j0f{ ljrf/, 
zAb ljrf/sf] rrf{ / ;f]xL cg';f/ jfSoaf/] s]xL pNn]v kfOG5 . ;dsfnLg rlGb|sf Jofs/0fdf 
rrf{ ePsf ;a}h;f] ljifosf] o;df klg ;lj:tf/ rrf{ ul/Psf] 5 . cfsf/ / ;dflji6 ljifosf 
b[li6n] klg of] rlGb|sfeGbf a9L ;ª\ul7t / a[xt\ h:tf] b]lvG5 . of] k':ts n]Vbf n]vgfy kf}8\ofnn] 
g]kfnL af]nLsf] hl6n aGwg / dd{ a'emfpg 7'nf] ;xfotf u/]sf] s'/f pNn]v 5 . cem o;df 
jfSo ljrf/, /rgf af]w, lj/fd lrXg k|of]usf ;fy} cnª\sf/ / 5GbnfO{ klg ;dfj]z ul/Psf] 
5 . /fddl0f cfbLsf] xnGt alxisf/df cfwfl/t ePsfn] xnGt alxisf/sf] slyt dWodfuL{ wf/sf] 
rlGb|sf Jofs/0fsf] af]njfnf ePkl5 bLlIftfrfo{sf] o; Jofs/0fsf] pkof]u / rrf{ klg cf]em]ndf 
k/]sf] a'lemG5 . 

;f]dgfy zdf{sf] dWo rlGb|sf

g]kfnL efiffsf] demf}nf Jofs/0f elgPsf] dWorlGb|sfsf] klxnf] ;+:s/0f lj;+= !(&^ df k|sflzt 
ePsf] xf] . rlGb|sf Jofs/0f lj:t[t x'Fbf lzIffyL{x?sf lgldQ ;+lIfKt Jofs/0fsf] cfjZostf 
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ePsfn] ;f]xL Jofs/0fsf cfwf/df 5f]6s/L Jofs/0f agfOPsf] s'/f n]vs ;f]dgfy zdf{ :jod\n] 
pNn]v u/]sf 5g\ . To;f] eP klg o;sf] k|:t'lt / s]xL kfl/eflifs zAbx?df km/skg klg b]Vg 
;lsG5 . …Jofs/0faf6 z'b\w u/L af]Ng], n]Vg] sfObf hflgG5Ú elgPsf] 5 . rlGb|sf Jofs/0fdf klg 
o:t} lsl;dsf] k|of]hg pNn]v ePsf] 5 . Jofs/0fdf o; vfnsf] k|of]hgd'vL kl/efiff cª\u|]hL 
k/Dk/fut Jofs/0fdf e]l6G5 . To;}n] pSt egfOaf6 klg rlGb|sf / dWo rlGb|sf :ki6 ¿kdf 
lgb]{zgfTds k|s[ltsf Jofs/0f ePsf] k'li6 x'G5 . ;fy} o;df cª\u|]hL k/Dk/fut Jofs/0fnfO{ 
lz/f]k/ u/L lgDgfg';f/ ltg d'Vo ljefu x'g] cf}FNofOPsf] 5 M

!= j0f{ ljrf/ -Orthography_

@= kb ljrf/ -Etymology_

#= of]hgf ljrf/ -Syntax_ jf -jfSo ljrf/_

o;df j0f{x?nfO{ pRrfo{ j0f{sf ¿kdf geO{ n]VolrXg latter sf ¿kdf lrgfOPsf] 5 . :j/ 
/ Jo~hg rlGb|sf Jofs/0fdf lbOP h;/L g} ;+:s[t j0f{dfnf cg';f/ lbOPsf] 5 / logsf] 
pRrf/0f :yfg klg ;+:s[t cg';f/ g} pNn]v ul/Psf] 5 . cg':jf/ / lj;u{nfO{ cof]ujfx elgPsf] 
5 . clwsf+z kfl/eflifs zAbx?nfO{ sf]i7sleq cª\u|]hL zAb ;d]t lbOPsf] e]l6G5 . 

j0f{ ljrf/n] g]kfnLsf pRrfo{ j0f{x?sf] lrgf/Ldf Wofg lbPsf] b]lvFb}g . n]Vo j0f{sf] dfq kl/rodf 
Wofg lbOPsf] o; Jofs/0fn] s;/L z'b\w af]Ng l;sfpF5 < o; vfnsf] k|Zgsf] pQ/ rlGb|sf, 
dWorlGb|sf Jofs/0fdf e]l6Fb}g . oxL l:ylt o:tf] 9fFrfsf] cg';/0f u/L n]lvPsf kl5Nnf ;a}
h;f] Jofs/0fsf] b]lvG5 . logn] klg z'b\w af]Ng / n]Vg l;sfpg] ljb\ofnfO{ Jofs/0f eGb5g\ eGg] 
k"j{jtL{ Jofs/0fsf] kl/efiffnfO{ k'g?lSt u/]sf] dfq kfOG5 . dft[efifL jStf Jofs/0f gl;sL cfk\mgf] 
efiff /fd|/L af]Ng ;Ifd x'G5 eGg] oyfy{nfO{ o:tf kl/efiffn] lans'n} a]jf:tf u/]sf] :ki6 x'G5 .

;+:s[tdf h:tf] ¿kfjnL k|wfg geP klg g]kfnL efiffsf zAbx?nfO{ kb elgPsf] 5 t/ cª\u|]hL 
h:tf] ¿kfjnL k|wfg gx'g] efiffsf] k/Dk/fut Jofs/0fnfO{ cfbz{ dfg]/ ul/Psf] zAbju{nfO{ kb 
g} dfgL cf7 ju{df ljefhg ul/Psf] 5 M gfd, ;j{gfd, ljz]if0f, lj|mofkb, lj|mofof]uL, gfdof]uL, 
;+of]hs, lj:doflb af]ws . logdWo] gfd, ;j{gfd, ljz]if0f / lj|mofkbnfO{ ljsf/L -¿k rNg]_ / 
lj|mofof]uL, gfdof]uL, ;+of]hs / lj:doflb af]wsnfO{ cljsf/L -¿k grNg]_ dflgPsf] 5 . To;kl5 
gfd, ;j{gfd, ljz]if0f / lj|mofkbsf e]b pke]b / ltgsf ¿kfjnLsf] rrf{ 5 . lj|mofof]uLnfO{ lj|mof 
ljz]if0f -/fd|/L, ;//, km//===_ / lj|mofGjoL -cfh, sxfF, cjZo ===_ b'O{ e]b ul/Psf] 5 . lj|mofnfO{ 
;/n, ;+o'St / ldlntdf ljefhg ul/Psf] 5 . e]b pke]bsf] juL{s/0fdf ljz]if hf]8 lbOPsfn] 
o; vfnsf] Jofs/0fnfO{ juL{s/0fsf] ef/n] efl/t dfGg ;lsG5 . cs/0f, sd{jfRo / efjjfRo, 
k|]/0ffy{s / gfdwft'sf] cnUu} rrf{ 5 . zAb /rgf cGtu{t s[bGt, tb\lwtfGt / ;df;sf] rrf{ 
5 . jfSodf k/]sf kbx?sf] hft, lsl;d, lnª\u, jrg cflbsf] aofgnfO{ kb Jofs/0f -Parsing_ 
elgPsf] 5 . jfSo cGtu{t pb\b]Zo / ljw]osf] rrf{ 5 . jfSoleqsf kbfjnLnfO{ jfSof+z elgPsf] 
kfOG5 . jfSoleq kbsf] d]n÷-kb ;ª\ult_, ljelSt lgod / kbj|mdsf] pNn]v 5 . jfSo Jofs/0f 
cGtu{t ;/n, ;+o'St / ld> jfSosf] kl/ro lbP klg jfSo ljZn]if0fdf eg] pb\b]Zo / ljw]o efu 
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/ ltgsf] lj:tf/ dfq b]vfOPsf] kfOG5 .

dWo rlGb|sfdf k|To]s kf7kl5 cEof; v08 klg /flvPsf] 5 . ob\olk o:tf] v08 rlGb|sf 
Jofs/0fdf klg ;dflji6 5, h;af6 o;nfO{ z}lIfs Jofs/0f agfpg] k|of; ePsf] h:tf] b]lvG5 
tfklg rlGb|sf Jofs/0f a[xt\ cfsf/sf] ePsfn] xf]nf z}lIfs ¿kdf k|rngdf cfpg g;s]sf] 
a'lemG5 . dWorlGb|sfdf rlGb|sfeGbf cª\u|]hL k/Dk/fut Jofs/0fsf] k|efj cem a9L lelqPsf] 
b]lvG5 . cfrfo{ -;g\ !(*)_ n] dWorlGb|sfdf g]l:kmN8sf] cª\u|]hL Jofs/0fsf] k|z:t k|efj k/]sf] 
s'/fnfO{ k'li6 ug{ ljz]if u/L zAbju{ -Parts of Speech_ / o;sf e]b pke]bsf ;fy} kl/efiffx?sf 
pbfx/0f pNn]v u/L k|sfz kf/]sf 5g\ . o:tf] x'g'df g]kfnL Jofs/0f n]vgsf] yfngL cª\u|]h 
ljb\jfg\x?af6 ;'? ePsf], g]kfndf cfw'lgs lzIffnfO{ cª\u|]hL lzIffsf] kof{ojfrL dfGg yflnPsf] / 
tTsfnLg /f0ff k|wfg dGqL rGb| zdz]/ k|j]lzsf k/LIff÷P;Pn;L kf; ug]{ klxnf] g]kfnL / pgs} 
;dodf pRr lzIffsf] cfw'lgs 9f]sfsf ¿kdf lqrGb| sn]h -!(&^_ sf] :yfkgf ePsf], ;+:s[t 
k/Dk/fdf n]lvPsf] jL/]Gb| s];/L cHof{nsf] Jofs/0f To; j]nfsf] /fhgLlts bfpk]r÷ltu8ddf k/]/ 
k|sflzt x'g'sf] abnf ds}kj{sf] 3fgdf k/]/ hkmt ePsf] cflb sf/0fn] klg zf;ssf] b[li6df / 
cfw'lgs lzlIftx?sf nflu pko'St b]lvg] cª\u|]hL Jofs/0fsf] 9fFrfdf g]kfnL Jofs/0f k|0fog ug{ 
x]d/fh kf08] cu|;/ ePsf / ;f]dgfy zdf{n] cem To;nfO{ cª\u|]hL 9fFrfdf Nofpg] k|of; u/]sf] 
;lhn} a'e\mg ;lsG5 . o;}sf] kmn:j¿k rlGb|sfsf] ;]/f]km]/f]nfO{ g} dfgs dfg]/ lxHh]df l:y/tf 
Nofpg g]kfnL efiff k|sflzgL ;ldlt÷g]efk|;n] g]kfnL s;/L z'b\w n]Vg] <÷g]sz'n] - !((!_ hf/L 
u/]sf] b]lvG5 . 

rlGb|sf / dWorlGb|sf M jL/]Gb| s];/Lsf] g]kfnL Jofs/0fsf ;fk]Iftfdf

/f0ff k|wfg dGqL rGb| zdz]/ Dofl6«s'n];g÷ P;Pn;L kf; u/]sf klxnf] g]kfnL lyP . pgsf] 
gfd;Fu k|tLsfTds ¿kdf ldNbf]h'Nbf] gfd …rlGb|sfÚ /fvL Jofs/0f n]v]/ x]d/fh kf08]n] leqL k[i7df 
;;Ddfg k|zl:t pNn]v u/L pgnfO{ ;dk{0f u/]sf]af6 klg zf;snfO{ v';L kfg]{ clek|fo /x]sf] 
a'lemG5 . …rlGb|sfÚ a[xt\ cfsf/df ePsfn] o;s} 9fFrfsf] cg';/0f u/L ;f]dgfy zdf{n] dWorlGb|sf 
Jofs/0f n]v]sf] b]lvG5 . jL/]Gb| s];/L cHof{nsf] g]kfnL Jofs/0f / ;f]dgfy zdf{sf] dWorlGb|sf 
Jofs/0faf/] ho/fh cfrfo{n] -;g\ !(*) M !)&–!!@_ t'ngf k|:t't u/]sf 5g\ . pgsf cg';f/ 
cHof{nn] sYo efiffnfO{ cfk\mgf] Jofs/0fsf] Jofst{Jo -j0f{gLo_ efiff agfPsf] b]lvG5 . pgn] g]kfnL 
efiffnfO{ k|fs[t eg]sf 5g\ . pgsf] Jofs/0f kfl0fgLo k/Dk/fdf cfwfl/t b]lvG5 . ;+:s[t Jofs/0f 
k/Dk/fdf sYo efiffnfO{ n]VoeGbf km/s dflgGg . To;}n] kfl0fgLo k/Dk/fdf n]lvPsf ;+:s[t 
/ k|fs[t Jofs/0fsf] Jofst{Jo efiffdf sYo :j¿kn] k|fyldstf kfPsf] b]lvG5 . o:tf Jofs/0f 
d"ntM j0f{gfTds k|s[ltsf x'G5g\ . cHof{nsf] Jofs/0f klg j0f{gfTds k|s[lt ePsfn] /fddl0f 
cfbLsf] xnGt alxisf/sf] k|efj gb]lvg' klg o;sf] k|df0f xf] t/ ;f]dgfy zdf{sf] Jofs/0fn] 
rlGb|sf h:t} n]Vo efiffnfO{ d'Vo cfwf/ agfPsf] b]lvG5 . efiffsf] n]Vo :j¿knfO{ cfwf/ agfP/ 
Jofs/0f n]lvg] k|rng k|frLg k"jL{o k/Dk/fdf g/x]sf] / of] lu|s, Nofl6g, cª\u|]hL x'Fb} g]kfnLdf 
lelqPsf] b]lvG5 . o:tf] Jofs/0f lgb]{zfgfTds -Prescriptive_ k|s[ltsf] x'G5 . kf08] / zdf{ h:tf 
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;+:s[tsf k|sf08 ljb\jfg\x? klg oxL lgb]{zfgfTds Jofs/0flt/ axlsPsf b]lvG5g\ . pgLx?n] 
zAbju{nfO{ cª\u|]hL k/Dk/fut Jofs/0fdf /x]sf] -Parts of Speech_ h:tfsf] t:t} cg';/0f u/]sf 5g\ 
t/ cHof{nn] ;+:s[t Jofs/0fsf] k/Dk/fut 9fFrf / kfl/eflifs zAbx?nfO{ g} cfjZostf cg';f/ 
pkof]u u/]sf 5g\ . zAbju{df lgkftsf] ;d]t pNn]v u/]sf 5g\ t/ o;sf] pNn]v rlGb|sf, dWo 
rlGb|sfdf e]l6Fb}g . 

rlGb|sf, dWorlGb|sfsf] 9fFrfsf pQ/jtL{ Jofs/0fx?

rlGb|sf, dWorlGb|sf Jofs/0fnfO{ dfgs dfg]/ To;kl5sf] nfdf] ;do;Dd g]kfnL Jofs/0fsf 
k':tsx? n]Vg] k|rng a:of] . logdWo] kf/; dl0f k|wfgsf] g]kfnL ;lhnf] Jofs/0f -!(*(_ x'Fb} 
uf]kfn kf08]sf] g]kfnL /rgf bk{0f -!(($_ / /rgf s]z/ -@)))_ df Jofs/0fdf /rgf v08 ;d]t 
;dfj]z ul/Psf] b]lvG5 . j:t'tM g]kfnL Jofs/0fdf /rgf kIfnfO{ bLlIftfrfo{sf] uf]/vf Jofs/0f 
af]waf6 g} ;dfj]z ug{ k|f/De ul/Psf] b]lvG5 . j:t'tM g]kfnL Jofs/0fdf /rgf kIfnfO{ uf]/vf 
Jofs/0f af]waf6 g} ;dfj]z ug{ yflnPsf] xf] . zAb;|f]t -tT;d, tb\ej / cfuGt's_ / zAb e08f/ 
-kof{ojfrL, ljk/Ltfy{s, cg]sfy{s >'lt;d leGgfy{s cflb_ nfO{ klg Jofs/0f cGtu{t /flvPsf] 
5 . ;fy} jfSo ;+Zn]if0f / jfSo ljZn]if0fnfO{ klg ylkPsf] 5 . k'is/ zdz]/sf] ;lhnf] g]kfnL 
Jofs/0f -@))!_ ;/n k|:t'ltsf b[li6n] pNn]Vo 5 . o;kl5 b]lvPsf] s[i0f k|;fb k/fh'nLsf] /fd|f] 
/rgf dL7f] g]kfnL -@)@#_ n] uf]kfn kf08]sf] kbrfk cg';/0f u/]sf] b]lvG5 . o;df klg Jofs/0f 
/ /rgf kIfsf] ;d]t ;+of]hg ul/Psf] 5 . To;kl5 lji0f' uf]kfn / lzj uf]kfn l/;fnsf] g]kfnL 
efiff / Jofs/0f -@)@&_ pNn]Vo 5 . k/fh'nL / l/;fnsf Jofs/0fdf g]kfnL efiffsf] em/f]{kgk|lt 
e'msfa b]lvG5 . kf/; dl0f k|wfgsf] efiff k|j]z g]kfnL Jofs/0f -@)@&_ df Wjlg ljrf/ eg]/ 
cnUu} k|s/0fdf :j/ / Jo~hg j0f{af/] rrf{ ul/P klg of] k/Dkl/t n]Vo j0f{x?s} ;]/f]km]/f]df g} 
/x]sf] kfOG5 . To;kl5 uf]kfn lglw ltjf/Lsf] g]kfnL efiffsf] agf]6 -@)#)_ b]vf k5{ . pgsf] 
Jofs/0fdf g]kfnL efiffdf :yfgLo e]bx?sf] klg ;ª\s]t kfOG5 . o;df sf7df8f}F pkTosfsf] 
pRRffo{ e]bnfO{ dfgs dflgPsf] 5 . pgn] af]lng] / n]lvg] g]kfnLdf leGgtf ;d]t cf}FNofPsf 5g\ 
-^*–^(, (^–(&_ . pgn] zAbx?sf] pRrf/0fdf cIf/ ;+/rgf -zAbf+z_ af/] klg PsfIf/L, åØIf/L, 
cg]sfIf/Lsf] pNn]v u/]sf 5g\ -(%–(^_ . /f]lx0fL k|;fb e6\6/fO{sf] a[xb\ g]kfnL Jofs/0f -@)##_ 
df ;+:s[tfg';f/L j0f{dfnf / pRrf/0f Joj:yf cGtu{t /xL j0f{x?df k|oTg, k|f0fTj, 3f]ifTjsf] klg 
rrf{ ul/Psf] 5 . e6\6/fO{n] c, cf, O, p afx]s P, cf]sf] klg cw{dfqf pRrf/0f x'g ;Sg] b]vfPsf 
5g\ . o:tf] ljz]iftf jL/]Gb| s];/Lsf] Jofs/0fkl5 o;df pNn]v ePsf] b]lvG5 . o;df lgkftnfO{ 
;d]t kbju{ cGtu{t ;dfj]z ul/Psf] 5 . plNnlvtdWo] g]kfnL efiffsf] agf]6, a[xb\ g]kfnL 
Jofs/0f afx]s cGo rflxF kf7\ok':tsLo k|of]hgsf nflu n]lvPsf Jofs/0f b]lvG5g\ . 

Jofs/0f ;DaGwL km/s lrGtg

g]kfnL Jofs/0fsf] lgdf{0f P6g -;g\ !*@)_ af6 ;'? eO{ 6g{a'n -!**&_ af6 s]xL lj:tfl/t 
x'Fb} cufl8 a9] klg k|f/Dedf o;sf] lgdf{0fdf ck]lIft uxgtfsf] sdL dx;'; x'g' :jfefljs 
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xf] . ljb]zLnfO{ g]kfnL l;sfpg] k|of]hgn] u}/dft[efifLx?af6 Jofs/0f lgdf{0fsf] k|of; ePsf] / To; 
j]nf o; efiffsf] uxg cWoogsf] kf6f] v'Ng afFsL g} /x]sf] cj:yf lyof] . g]kfnL efiff ha uxg 
cWooglt/ cled'v x'g yfNof] ta o;sf ljljw kf6f klg pb\3fl6t x'g yfn] . o; l;nl;nfsf 
s]xL emns lbg] vfnsf k|;ª\ux?sf] rrf{ oxfF cfjZos 7flgPsf] 5 .

s= g]kfnL efiffaf/] 6g{/sf] cWoog

efiff ;DaGwL uxg cWoogsf] k|f/De eg] 6g{/af6 ePsf] dflgG5 . pgn] ;g\ !(#! df g]kfnL 
efiffsf] t'ngfTds / Jo'TklQd"ns zAbsf]z ( A Comparative and Etymological Dictionary of Nepali 
Language ) ;Dkfbg u/]sf x'g\ . sl/a @^ xhf/ g]kfnL zAbsf] k|ljli6 /x]sf] o; sf]zdf cfw'lgs 
g]kfnL efiff / ef/t]nL tyf ef/f]k]nL efiffx?sf] klg P]ltxfl;s Pjd\ Jo'TklQd"ns hfgsf/L 
kfOG5 . sf]zsf] e"ldsf / To;df k|ljli6 lbPsf zAb, k|:t'lt / ;"rgfx?sf] cWoogsf cfwf/df 
eGg' kbf{ pgn] g]kfnL efiffnfO{ cfw'lgs efiff j}1flgs cWoogsf] If]qdf k|j]z u/fPsf] cg'ej 
x'G5 . pgn] zAbsf]zdf ;+:s[t zAb afx]s g]kfnL zAbx?nfO{ pRrf/0f cg';f/ g} zLif{ k|ljli6 
lbPsf 5g\ . 6g{/n] g]kfnLdf pRrf/0f cg';f/ x|:j / bL3{df cy{ lje]bstf gePsf], kbfGtdf 
chGt n]lvP klg xnGt pRrl/t x'g] x'Fbf ax'k|rlnt ;+:s[t zAbx? -lut\, /fh\, xft\ cflb_ nfO{ 
;d]t pRrf/0ffg';f/L k|ljli6 lbPsf 5g\ . logL g]kfnL efiffsf] k|s[lt / k|j[lQsf] ;xL klxrfg ug]{ 
ljb]zL ljb\jfg\x?dWo] cu|0fL b]lvG5g\ . logn] g]kfnL efiffsf] :jtGq cl:tTjnfO{ cnu klxrfgsf 
;fy o;sf ljz]iftf ljZj;fd' lrgfpg dxgLo of]ubfg lbPsf] b]lvG5 -bfxfn M @)^!_ .

v= zf/bf klqsf -!((!_ sf ;DkfbsLodf b]lvPsf] pbf/tf

zf/bf klqsfdf ljz]if u/L o;sf lj;+= !((!–@))$ ;Ddsf cª\sdf k|sflzt ;DkfbsLo c+zx? 
k9\bf To;df g]kfnL efiffsf] n]vg, o;sf] ;+jw{gaf/] :ki6 Pjd\ pbf/ b[li6sf]0fsf] jsfnt ePsf] 
b]lvG5 -/]UdL M @)%* M @(–#), ^#, (!, !#%–!#&, !$#–!$%, !$&–!%), !%(–!^$, @*%–@**, 
@()_ . lj;+= !(^) b]lv !(() sf] ltg bzs;Dd g]kfnL efiffaf/] lgoGq0fd'vL cleofg / :jtGq 
n]vsx?sf lar k|z:t dt leGgtf / ljjfb rn]sf] lyof] . o;sf] kl/0ffd:j¿k g]kfnL efiff 
;flxTodf ds}kj{ -!(&&_ / k':tsfno kj{ -!(*^_ h:tf bdgsf/L 36gf ePsf lyP . o:tf ljjfb 
/ 36gfaf6 dfly p7L zf/bfdf g]kfnL efiffsf] ;/n / ;xh ¿kdf ljsf; x'g' k5{ eGg] cledt 
oqtq k|s6 ePsf] kfOG5 . To;sf] ljk/Lt tTsfnLg uf]efk|;÷g]efk|;sf ;fy} /fddl0f cfbLsf] 
xnGt alxisf/jfbL / rlGb|sfsf] slyt dWodfuL{ wf/n] lgb]{z u/]sf] Jofs/0fn] eg] o; efiffsf] df}
lnstf tyf ;xhtfnfO{ lg?T;flxt u/]sf] b]lvg cfpF5 .

u= k'is/ zdz]/sf] cWoog

g]kfnL efiffsf] df}lns k|s[lt tyf k|j[lQsf] j0f{g ug]{ dft[efifL ljb\jfg\x?df k'is/ zdz]/sf] gfd 
cu|kª\lStdf cfpF5 . logn] lj;+= @))* df g]kfnL efiffdf pRrf/0f gfds n]vdf g]kfnL efiffsf] 
pRrfo{ ljz]iftfsf] rrf{ u/]sf 5g\ . o; efiffdf cJoo / ;+o'St Jo~hgfGt zAbx? afx]s cGo 
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zAbsf] kbfGtdf chGt pRrf/0f x'Fb}g . o:t} ` sf] pRrf/0f oF x'g] / cfwf jf xnGt `\ sf] rflxF 
g\ pRrf/0f x'G5 . 0f\ sf] pRrf/0f g\ x'g], o sf] pRrf/0f st} P x'g], 1 sf] pRrf/0f UoF x'g], If sf] 
pRrf/0f 5\o jf S5\o x'g], o, /, n ;Fu hf]l8g] sltko Jo~hgsf] låTj pRrf/0f x'g] - h:t}Ù sGof, 
kj|mg', kSjfGg Ö sGGof, kSj|mg', kSSjfg cflb_ h:tf s'/fsf] ;f]bfx/0f rrf{ ul/Psf] 5 . o;/L 
logn] cª\u|]hL–g]kfnL zAbsf]z -!((#_ df b]j gfu/Ldf klg cª\u|]hL zAbsf] pRrf/0f lbg ;lsg] 
s'/f cfk\mgf] sf]zdf k|of]udf NofPsf 5g\ . ;fy} pgn] …g]kfnLsf] dfof df¥ofF} <Ú eGg] n]vdf 
af]nrfnsf] efiff / n]Vo efiffdf w]/} km/s x'g' plrt xf]Og eGg] cfzo JoSt ub}{ ob\olk …hLljt 
efiffsf] nIf0f ablnFb} hfg' xf] . oxL ;o jif{leq}df xfd|f] efiffdf w]/} leGgtf eof] .Ú eGg] pNn]v 
u/]sf] kfOG5 . pN6f] rlGb|sf eGg] n]vaf6 pgsf] e'msfa 7]6 g]kfnLsf] k|of]udf /x]sf] b]lvG5 . o; 
j|mddf pgn] ;+:s[t njhsf] k|of]u ubf{ uf}/j dfGg] / pb'{ njhsf] alxisf/ ug]{ eGb} ;'6';'6' To;}
nfO{ leq\ofpg]x?k|lt Joª\Uo u/]sf] ;d]t kfOG5 -sf]O/fnf M #)%–#!)_ . pgsf o:tf ljrf/ @))& 
;fnsf] kl/jt{gkl5 d'vl/t ePsfn] oL xfd|f nflu cem dggLo / dxTTjk"0f{ ePsf 5g\ . k'is/ 
zdz]/n] pvfg 6'Ssf / jfSof+z, jfSkb\wlt OToflbsf] sf]z -!((*_ klg n]v]sf lyP .

3= em/f]{jfb

agf/;df k9\g uPsf g]kfnL efiffsf] df}lnskgk|lt ;r]t ljb\ofyL{x?n] lj;+= @)!# df …gf}nf] kfOnf]Ú 
klqsf dfkm{t cufl8 ;fl/Psf] em/f]{jfbn] ef/tsf ljleGg ljZj ljb\ofnoaf6 lzlIft ePsf JolStx?sf] 
tTsfnLg g]kfnL efiff lxGbL, pb'{sf] k|efjaf6 cTolws la6'lnPsf] / ;+:s[tsf hl6n zAb / ;df; 
ax'n z}nLn] lj¿k ePsf] b]vL To:tf] k|efjaf6 d'St u/fpg] pb\b]Zo /fv]sf] b]lvG5 . em/f]{jfbsf k|d'v 
JofVoftf afns[i0f kf]v/]nsf cg';f/ -kf]v/]n, @)@! M @@–@#_ OlG8of l/6g{ cª\u|]hLafh / ;+:s[tjfbL 
afh]x?sf] g]kfnL efiffn] c8afª\u] ¿k lnO{ :jtGq cl:tTj g} vt/fdf kg]{ l:ylt cfO k¥of] . To; 
l:yltaf6 hf]ufO{ g]kfnL efiffsf] df}lns klxrfg :yflkt ug{ em/f]{jfbsf] cfjZostf k/]sf] xf] . g]kfnL 
efiffsf] ljz'b\w :j¿k / z}nLnfO{ em/f]{ zAbn] lrgfOPsf] 5 . 

;du|df em/f]{jfbn] g]kfnL efiffsf] lghLkgk|lt ;r]tgf a9fPsf] / To;sf] ;+/If0f tyf ;+jw{gdf 
hf]8 lbPsf] lyof] . o;n] :yfgLo eflifsfx?df k|rlnt zAbx?sf] clwsflws k|of]u ug{ k|f]T;fxg 
u/]sf] / zAbx?sf] lxHh]nfO{ pRrf/0fsf] lgs6 / ;/n agfpg] kIfdf af]n]sf] 5 . jf:tjdf 
em/f]{jfbn] zAb:t/sf] k|of]udf dfq geO{ of] jfSo tyf z}nLsf] df}lnstf / af]wuDotfaf/] cfafh 
p7fPsf] 5 . o;sf] d'Vo lj/f]w cfuGt's zAbsf] e/df/ k|of]u, ;+:s[t lSni6 / ;d:t zAbsf ;fy} 
lSni6 jfSo u7g / z}nLk|lt b]lvG5 . em/f]{jfbsf] clek|fo klg k'is/ zdz]/sf] b[li6sf]0f;Fu w]/}
h;f] lgs6 /x]sf] b]lvG5 . 

ª= hglha|f] jfb 

dxfgGb ;fksf]6fn] Wjlgsf] wGbf -@)@)_, hglha|f] -@)@!_ cflbsf dfWodaf6 o; ljrf/sf] p7fg 
u/]sf] b]lvG5 . pgsf cg';f/ efiffsf zAb / cy{sf] hgs, lgofds, lg0ff{os / lgoGqs hglha|f] 
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xf] . pgn] em/f]{jfbsf gfddf s[lqdtf cfpg' x'Fb}g egL em/f]{jfbLnfO{ ;r]t u/fPsf] klg kfOG5 
-@)@)M (^. . pgL ;+:s[t zAbsf] cTolws lj/f]wk|lt klg c;xdt b]lvG5g\ . ;fksf]6fn] Jofs/0f 
gn]v] klg @)#@ df k|sflzt pgsf] g]kfnL Jofs/0fdf k|:tfjgf gfds nfdf] n]vdf pgn] g]kfnL 
efiffsf] df}lns ¿k ;+:s[t tyf k|fs[t efiffx?df vf]lhg' kg]{df hf]8 lbP . pgn] cg]sfyL{ zAb 
n]vgsf ljifodf o:tf] wf/0ff /fv]sf] b]lvG5 M

zj / ;adf cy{ :ki6tfsf nflu ¿ke]bsf] cfjZostf k5{ t/ Tof] ¿ke]b k"mn, k'mnÙ afa', afa" 
h:tf] s[lqd x'g' xF'b}g . -@)&$M $(_

pgsf cg';f/ Jofs/0f agfpg] s'/f xf]Og, b|i6fn] b]vfpg] s'/f xf] . cGo efiffsf] Jofs/0f cg'jfb 
u/]/ Jofs/0f aGb}g . pgsf] of] egfOn] Jofs/0faf/] cfw'lgs efiff lj1fgsf] cjwf/0ffsf] ;Demgf 
u/fpF5 . Jofs/0f efiffleq cGtlg{lxt Joj:yf ePsfn] cfk\mgf] efiffsf] Jofs/0f csf]{ efiffdf vf]Hg] 
k|j[lQk|lt pgL c;xdt /x]sf] :ki6 b]lvG5 . pgL csf]{ 7fpFdf eGb5g\ M 

Jofs/0fn] zAbnfO{ afFw]/ xf]Og, v]Ng lbP/ ;fd"lxs hglha|f]n] rfx]sf] kl/jt{g cfpg] af6f] /fv]/ 
efiff / zAbsf] kl/rfng ug'{ k5{ -@)&$M #^_ .

o;/L ;fksf]6f g]kfnL efiffsf] df}lnstfsf] ;+/If0f / ;+jw{gdf cu|;/ b]lvG5g\ . pgsf] g]kfnL zAb 
kl/ro -Jo'TklQd"ns zAbsf]z @)#%_ df klg oxL s'/fsf] x'6x'6L e]l6G5 .

r= lhDbf] g]kfnL efiff

lhDbf] g]kfnL efiff cleofgsf pk:yfks lzj/fh cfrfo{ x'g\ . pgsf @)@$–@)#& ;Dd n]lvPsf 
efiff ;DaGwL ljleGg n]v tyf k':tsaf6 of] cjwf/0ff d'vl/t b]lvG5 . cfrfo{sf n]vx? …lhDbf] 
g]kfln ef;fÚ klxnf] v08 -@)#)_ / bf];|f] v08 -@)#&_ df ;ª\slnt 5g\ . ;femf k|sfzgaf6 
j0ff]{Rrf/0f lzIff -@)#!_ k|sflzt 5 . pgsf cg';f/ efiffsf] sYo / n]Vo ¿kdf km/s x'g' x'Fb}
g . sYonfO{ cz'b\w eGg] b[li6sf]0f unt xf] . n]Vosf cfwf/df sYonfO{ lxF8fpg vf]Hg' efiffsf] 
;xhtf lgdf]7\g' xf] . nf]s Jojxf/ g} efiffsf] ;jf]{kl/ xf] . o;sf] k'li6sf nflu pgn] kfl0flg, 
sfTofog, kt~hln / j/?lrn] sYo / n]VonfO{ km/s gdfg]sf] s'/fnfO{ pNn]v u/]sf 5g\ . pgL 
efiffsf] l:y/tfsf] ljkIfdf b]lvG5g\ . pRrf/0f cg';f/ n]Vbf efiff ultzLn x'G5 . d'b|0fsf] Joj:yf 
gx'Fbf;Dd g]kfnL efiffsf] n]vfOsf] cfwf/ af]nfO g} /x]sf] s'/f pgn] cf}FNofPsf 5g\ .

cfrfo{sf cg';f/ Jofs/0fsf] sfd k|of]u ePsf efiffsf] lgod klxNofpg] xf] . k|of]Stfx?n] s:tf] 
efiff k|of]u u5{g\, To;sf] vf]hL ug]{ sfd Jofs/0fsf] xf] . o;sf] sfd z'b\w af]Ng / n]Vg l;sfpg] 
xf]Og, ;fdfGo lgod cf}FNofpg] dfq xf] . nf}lss k|of]u gx]/L ¿k lgwf{/0f tyf lg0f{o ul/g' plrt 
x'Fb}g . o;/L Jofs/0fsf] Jofst{Jo efiff df}lvs g} xf] eGg] pgsf] 7x/ 5 . To;}n] pgL xnGt 
alxisf/sf lj/f]wL b]lvG5g\ . xnGt alxisf/n] g]kfnL efiffdf s[lqdtf Nofof] . ;xh efiffnfO{ 
s[lqd agfOof] . clg To;nfO{ cfwf/ dfg]/ uf]/vf efiff Jofs/0f af]w, rlGb|sf, dWo rlGb|sf 
cflb Jofs/0f n]lvP . o;af6 Jofs/0fdf k"jL{o lrGtg k/Dk/fnfO{ a]jf:tf u/]sf] pgsf] u'gf;f] 
5 . pgsf cg';f/ cª\u|]hLsf] b[i6fGt lbP/ g]kfnLsf] sYo / n]Vodf leGgtf k|f]T;flxt ul/g' cg'lrt 
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xf] . pgn] g]kfnL efiffnfO{ sYo cg';f/ n]Vbf cª\u|]hL h:tf] cJofjxfl/s dflgb}g eGg] ts{ klg 
u/]sf 5g\ . cfrfo{sf cg';f/ xnGt alxisf/, rlGb|sf k/Dk/f / g]kfnL efiff k|sflzgL ;ldltsf 
lg0f{ox? nf]sl;b\w k/Dk/f lj?b\w 5g\ . cfrfo{n] efiffnfO{ :t/Lo / c:t/Losf] e]b u/]sf 5}
gg\ . pgsf cg';f/ efiffsf] dfgs eg]sf] k|foM;Dk|tLt vfnsf] x'G5 cyf{t\ af]wuDotfsf] xb;Ddsf] 
e]bnfO{ pgn] Pp6f efiff dfg]sf] b]lvG5 . g]kfnL efiffnfO{ sYo cg';f/ n]Vbf af]wuDotfdf c;/ 
gkg]{ pgsf] ts{ 5 . k"j{jtL{ xnGt alxisf/, em/f]{jfb / hglha|f] jfbeGbf cfrfo{sf] ;}b\wflGts 
tyf zf:qLo w/ftn ;an /x]sf] 5 . 

clgjfo{ g]kfnL lzIf0f lgb]{zg / o;sf] k[i7e"ld

plNnlvt k[i7e"lddf g]kfnL efiffsf pRrfo{ j0f{x?sf] lgwf{/0fn] 7f]; ¿k lng yfn]sf] 
b]lvG5 . r"8fdl0f aGw'n] g]kfnL efiff pTklQ -@)#@_ lt/ g} g]kfnLdf cfwf/e"t pRrfo{ :j/ ^ 
cf]6f / Jo~hg @( /x]sf] s'/f pNn]v u/]sf] e]l6G5 . o;af6 pRr lzIffdf g]kfnL efiffsf] k7g 
kf7gdf gofF df]8 lnPsf] cg'ej x'G5 . pSt /fli6«o clwj]zg / To;kl5 @)#% df ePsf If]qLo 
uf]i7Lx?af6 k|fKt ;'emfasf cfwf/df clgjfo{ g]kfnL lzIf0f lgb]{zg÷cg]lzlg -@)#^_ tof/ u/L 
ljt/0f eof] . cg]lzlgaf6 k/Dk/fut Jofs/0fsf sltko dfGotfsf ;fy} lzIf0fdf klg ;'wf/ 
tyf kl/dfh{gn] ult lnof] . g]kfnL efiffsf] j0f{ ljGof; ;DaGwL cg]stfnfO{ Jojl:yt ug{ o;sf] 
pRrf/0f Joj:yfsf] glhs x'g] u/L tT;d -;+:s[t_ zAb afx]s tb\ej / cfuGt's zAbx?sf] n]vg 
;DaGwL lgoddf Ps¿ktf Nofpg] k|of; eP .

zAb /rgf / j0f{ ljGof; M efiff j}1flgs kb\wlt

df]xg /fh zdf{sf] zAb /rgf / j0f{ ljGof; @)#! df k|sflzt eP klg kl5 @)#^ df To;nfO{ 
efiff j}1flgs kb\wlt cg';f/ kl/dfh{g u/]/ k|sflzt ul/of] . g]kfnL Jofs/0f If]qdf efiff j}1flgs 
cjwf/0ffsf] k|j]z oxLFaf6 ePsf] b]lvG5 . o;df d'VotM zAb /rgf, zAb e08f/, ;u{ kb\wlt, d"n 
/ Jo'TkGg zAb, ;df;, låTjsf ;fy} j0f{ ljGof; -cg]lzlgaf6 ;+zf]lwt @)#^_ sf] ;lj:tf/ rrf{ 
ul/Psf] 5 . zAbsf] agf]6 / j0f{ ljGof;df s]lGb|t ePsfn] d'VotM of] Jofs/0f zAb:t/df ;Lldt 
/x]sf] b]lvG5 . ¿k / sfo{sf cfwf/df zAbju{ klxNofpg] b[li6sf]0f o;df kfOG5 .

;d;fdlos g]kfnL Jofs/0f / pQ/jtL{ Jofs/0fx?

;d;fdlos g]kfnL Jofs/0f @)$( df k|sflzt eof] . o;df efiff j}1flgs ;'emsf] oyfzSo 
k|of]u ul/Psf] 5 . g]kfnL Jofs/0fdf pRrf/0f cg';f/sf] j0f{ Joj:yfsf] rrf{ ug]{ klxnf] Jofs/0f 
oxL xf] . o;df pRrfo{ j0f{x?sf] lgwf{/0f ub}{ ltgsf] :yfg, k|oTg, 3f]ifTj, k|f0fTjsf ;fy} cIf/ 
;+/rgf klg b]vfOPsf] 5 . o;df zAbju{ / zAb ¿kfog -ljz]iftM lj|mofkbsf] ¿kfog_, jfSodf 
kb ;ª\ult -lnª\u, jrg, k'?if / cfb/_ sf ;fy} lj|mofsf sfn, kIf, efjaf/] k|rlnt 9ª\u9fFrfeGbf 
leGg b[li6n] ;lj:tf/ rrf{ ul/Psf] 5 . zAbju{nfO{ wf/0ffTds cfwf/df eGbf sfo{d"ns cfwf/df 
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juL{s/0f u/L k|:t't ul/Psf] 5 . cs/0f, jfRo, k|]/0ffy{s, jfSosf 36s tyf sfo{sf] rrf{sf 
;fy} cfyL{ e"ldsfsf cfwf/df sf/s, clg ljelStx?sf] sfo{ / ljelSt lgodx? ;d]tsf] ;lj:tf/ 
j0f{g o;df e]l6G5 . g]kfnL efiffsf sfnsf] ljefhgdf e"t / ce"t sfn, kIf cGtu{t cEo:t 
kIf, jfRo / o;sf] k|s[lt / k|of]usf ;Ldfaf/] klg k"j{jtL{ Jofs/0fx?sf t'ngfdf cnu 9ª\un] 
rrf{ ul/Psf] 5 . kIfnfO{ sfnsf] e]b gdfgL lj|mofsf sfo{sf] k|s[lt tyf cj:yfsf ¿kdf cf}
FNofOPsf] 5 . lsgeg] sfnn] lj|mofsf] afXo kl/j]znfO{ dfq hgfpF5 eg] kIfn] lj|mofsf] cfGtl/s 
k|s[ltnfO{ hgfPsf] x'G5 . o; Jofs/0fdf ;/n, ld>sf ;fy} ;+lZni6 jfSoaf/] lj:t[t cWoog 
k|:t't 5 . ;+lZni6 jfSox?df cfpg] s[bGtLo c;dflksf pkjfSosf] / plSt kl/jt{gaf/] cnUu} 
/ km/s 9ª\un] j0f{g ul/Psf] 5 . 

k/Dk/fut Jofs/0fn] cTolws hf]8 lbPsf] zAb Jo'TkfbgnfO{ oxfF clGtd cWofodf /flvPsf] 
5 . j:t'tM zAbsf] cfGtl/s ;+/rgfsf] jfSofTds tx;Fu k|ToIf ;DaGw /x]sf] x'Fb}g . jfSo;Fu 
¿kfog kIfsf] h] h:tf] ;DaGw /xG5, To:tf] ;DaGw zAb Jo'Tkfbgsf] xf]Og klg . jfSo;Fu ;ª\ult, 
sfn, kIf, efj, jfRo, cs/0f cflbsf] lgs6tf 68\sf/f] ¿kdf k|ltljlDat ePsf] x'G5 . o;f] 
eP klg zAb Jo'Tkfbgsf ;a}h;f] kIfdf s]xL km/s 9ª\un] o;df oy]i6 rrf{ ;dfj]z 5 . o; 
Jofs/0fdf ;u{ k|lj|mof, ;df; k|lj|mof, låTj k|lj|mofsf ;fy} cem cg's/0f låTj zAbx?sf] agf]6sf] 
j0f{gdf klg gjLgtf e]l6g] 5 . ;lGw k|lj|mofnfO{ o;n] ¿kfog tyf Jo'Tkfbg k|lj|mofsf] kl/0flt 
dfg]sfn] o;df tt\ tt\ ;Gbe{df ;lGw hlgt k|lj|mofsf ¿kdf cf}FNofPsf] 5 . 

;du|df ;d;fdlos g]kfnL Jofs/0fn] k"j{jtL{ Jofs/0fn] rrf{ u/]sf ljleGg kIf / yk gofF 
kIfx?sf] k|:t'ltdf klg gjLgtf tyf cfw'lgstfsf] emns lbO{ g]kfnL Jofs/0f lrGtgdf km/flsnf] 
km8\sf] df/]sf] b]lvG5 . Jofs/0fdf j0f{gLo -Jofst{Jo_ efiffsf] cfwf/ pRrfo{ :j¿k xf] . of] s'/f 
k"jL{o k//Dk/f / klZrdL cfw'lgs lrGtgaf6 klg k|dfl0ft ePsf] 5 . o; kl/k|]Iodf g]kfnL 
Jofs/0fnfO{ l;ª\uf], ;Unf] / ;jf{ª\uk"0f{ Jofs/0f agfpg] k|of;sf] kl5Nnf] s8Lsf ¿kdf o;nfO{ 
lng ;lsG5 . ob\olk g]kfnL Jofs/0fdf lxHh] jf j0f{ ljGof;nfO{ Jofs/0f 7fGg]x?nfO{ eg] o;n] 
v';L agfpg g;s]sf] x'g ;S5 . o;n] j0f{ ljGof;nfO{ zAbsf]zsf] ljifo 7fg]sf] 5 . j:t'tM j0f{ 
ljGof;nfO{ k"jL{o / klZrdL k/Dk/fdf ;d]t d"n Jofs/0fsf] cª\u ag]sf] b]lvFb}g .

lj;+= @)%! df lqe'jg ljZj ljb\ofnon] clgjfo{ g]kfnL kf7\oj|mddf pRRffo{ j0f{x?, ltgsf] :yfg, 
k|oTg, 3f]ifTj, k|f0fTj / cIf/ ;+/rgfsf ;fy} zAbju{df sfo{d"nstf / jfSo /rgfsf sf]l6x?nfO{ 
ljz]if k|fyldstfsf ;fy ;dfj]z u¥of] . o;kl5 kf7\o k':tssf ¿kdf df]xg /fh zdf{sf] zAb 
/rgf, j0f{ ljGof;, jfSotTTj / cleJolSt -@)%$_ k|sflzt eof] . o;df zdf{n] klxnf] k6s 
g]kfnL pRrf/0f Joj:yf ;d]t ;dfj]z u/]sf x'g\ . kl5 log} k':tsdf plNnlvt ljifonfO{ ;d]6L 
k|1f g]kfnL ;Gbe{ Jofs/0f -@)&!_ cfPsf] b]lvG5 . o;df pgn] Jofs/0fnfO{ Jofs/0fsf ¿kdf 
eGbf efiff lj1fgsf ¿kdf x]g{ vf]h]sf] k|tLt x'G5 . j|t/fh cfrfo{sf] cfwf/e"t g]kfnL Jofs/0f 
-@)%*_, 6ª\s k|;fb Gof}kfg]sf] g]kfnL dfgs Jofs/0f tyf sfo{d"ns n]vg -@)^@_ cflbdf 
klg ;d;fdlos g]kfnL Jofs/0fsf] 68\sf/f] k|efj b]Vg ;lsG5 . k"j{jtL{ s]xL Jofs/0fsf/ s[i0f 
k|;fb k/fh'nLsf] /fd|f] /rgf dL7f] g]kfnL -@)^! klRr;f}F ;+:s/0f_ g/]Gb| rfkfufO{+sf] gjLg g]kfnL 
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Jofs/0f -@)%#_ sf kl5Nnf ;+:s/0fx? klg ;d;fdlos g]kfnL Jofs/0fsf] 9fFrfaf6 k|efljt x'g 
k'u]sf] kfOG5 .

dfwj k|;fb kf]v/]nsf] jfSo Jofs/0f -@)%$_ s]xL km/s 9ª\un] n]lvPsf] 5 . o;df cfVoft, 
gfd / cGo kb egL ltg cf]6f k|s/0fdf ljeflht u/L rrf{ ul/Psf] 5 . cfVoft cGtu{t jfRo, 
k|]/0ffy{s, lj|mofsf] efj, sfn, ;+o'St lj|mof, sfnsf] kIf, lj|mofsf] juL{s/0f, cs/0f k|lj|mofsf] 
rrf{ 5 eg] gfd cGtu{t kb ;ª\ult, cfb/fyL{, sf]l6s/, lnª\u, jrg, k'?if, sf/s / ;j{gfdsf] 
rrf{ 5 . o:t} jfSodf kbsf] lsl;d, cg's/0f zAb, lgkft / ljelSt lgodaf/] k|sfz kfl/Psf] 
5 . cGTodf jfSo ;+Zn]if0f / jfSo ljZn]if0fsf] rrf{ 5 . o;n] cfk"mnfO{ jfSo Jofs/0f eg]sfn] 
xf]nf o;df j0f{ Joj:yf ;dflji6 5}g . kl5 pgsf] g]kfnL j0f{ Jofs/0f -@)&(_ gfds k':ts 
k|sflzt b]lvG5 . g]kfnL Jofs/0fleq jfSosf] ;+/rgfnfO{ cem dxTTjsf ;fy k|sfz kfg]{ sfd 
;d;fdlos g]kfnL Jofs/0fn] a9fPsf] b]lvG5 . o;eGbf klxn]sf Jofs/0fx?df ljz]iftM zAb:t/df 
/ s]xL c+zdf jfSo ;+Zn]if0f / ljZn]if0fsf s'/f ;dfj]z ePsf] b]lvGYof] . kf]v/]nn] cfk\mgf] 
Jofs/0fnfO{ jfSo Jofs/0f eg] klg of] Jofs/0f zAb:t/s} ;]/f]km]/f]sf ljifodf a9L s]lGb|t /x]sf] 
h:tf] b]vf k5{ .

lgisif{

;g\ !*@) df P6gaf6 g]kfnL Jofs/0f n]vgsf] klxnf] r/0f k|f/De x'Fbf pgsf] Jofs/0f k/Dk/fut 
cª\u|]hL wf/df cfwfl/t lyof] . To;sf] emG8} Ps ztfAbLkl5 lj;+= !(^) lt/ dfq o; If]qdf g]kfnL 
dft[efifL Jofs/0fsf/x? cu|;/ ePsf b]lvG5g\ . o; bf];|f] r/0fsf] p7fg jL/]Gb| s];/L cHof{nn] 
u/]sf lyP . pgsf] g]kfnL Jofs/0f ;+:s[t, k|fs[t k/Dk/fut wf/df cfwfl/t lyof] . t];|f] ldl>t 
wf/ -cª\u|]hL / ;+:s[t k/Dk/fut 9fFrfdf cfwfl/t_ df uf]/vf Jofs/0f af]w, rlGb|sf, dWo rlGb|sf 
Jofs/0f b]lvP . ljz]if u/]/ o; wf/df n]lvPsf g]kfnL Jofs/0fx?sf] k7g kf7g ^ bzseGbf a9L 
;do k|efjzfnL /x]sf]] kfOG5 . ob\olk rlGb|sf, dWo rlGb|sfsf] ldl>t wf/eGbf k/Dk/fut g]kfnL 
wf/sf] Jofs/0f jL/]Gb| s];/Laf6 ;'? eP klg tTsfnLg ;fdflhs /fhgLlts kl/j]zsf] cg's"n 
gx'Fbf / zf;g ;Qfsf] cf8df rlGb|sf wf/ k|v/ eP/ b]lvof] . o;df ;+:s[t, k|fs[t Jofs/0fsf] 
sYo efiffnfO{ dxTTj lbg] k/Dkl/t lrGtg uf}0f x'g uof] . ob\olk 6g{/sf] zAbsf]z -;g\ !(#!_, 
zf/bf -!((!_ sf ;DkfbsLo / k'is/ zdz]/ -!((# / To;kl5_ sf]] eflifs lrGtgsf] wf/ g]kfnLsf] 
k|fs[t tyf nf]sefiffsf] kIfdf eP klg ;}b\wflGts cjwf/0ffsf] :ki6tf / kof{Kt ax;sf] cj;/ 
gx'Fbf of] wf/ d'v/ x'g kfPg . t/ plNnlvt 36gfx?n] lj;+= !(^) sf] bzsaf6 ax;df /x]sf] wf/ 
/fhgLlts lgoGq0fn] sd d'v/ eP klg o;df lg/Gt/tf /x]sf] a'e\mg ;lsG5 . lj;+= @))& sf] 
/fhgLlts kl/jt{gkl5 eg] g]kfnL efiffaf/] k'is/ zdz]/sf cjwf/0ff -@))*_, em/f]{jfb -@)!#_, 
hglha|f] jfb, lhDbf] g]kfnL efiff ;DaGwL cjwf/0ffx? b]vf kg{ yfn] . kl5Nnf r/0fdf lqlj=df 
efiff lj1fgsf] cWoog cWofkgdf ;d]t j0f{gfTds efiff lj1fgsf] k|efj tyf tT;aGwL s[lt 
k|sfzgn] klg o;sf] ;}b\wflGts w/ftn lgdf{0f ug{ ;3fPsf] b]lvG5 . ;fy} lqlj= clgjfo{ g]kfnLsf 
lzIfsx?sf] /fli6«o tyf If]qLo uf]i7L / clgjfo{ g]kfnL lzIf0f lgb]{zg -@)#^_ sf] k|sfzgkl5 
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j0f{gfTds cjwf/0ffn] g]kfnL Jofs/0fnfO{ k|f]T;fxg ldNof] . kmn:j¿k zAb /rgf / j0f{ ljGof; 
-@)#^_ o;sf] cfw'lgs g]kfnL Jofs/0fsf] k|:yfg ljGb' x'Fb} ;d;fdlos g]kfnL Jofs/0f -@)$(_ 
o;sf] lj:tfl/t kmfF6df l;ª\uf] :j¿kdf b]lvof] . o; s'/fnfO{ 9'ª\u]n -@)^^_ / cfrfo{ -@)&%_ n] 
:ki6 ¿kdf pb\3fl6t u/]sf 5g\ . n]Vo efiffdf cfwfl/t eP/ Jofs/0f n]lvg' g k"jL{o k/Dk/f xf] g 
cfw'lgs efiff j}1flgs k/Dk/f xf] . g]kfnL Jofs/0fsf] t];|f] wf/df b]lvPsf] rlGb|sf, dWo rlGb|sfdf 
klZrdL k/Dk/fdf lu|s /f]dgdf k|rlnt cª\u|]hL Jofs/0fsf] k/Dk/f lelqPsf] b]lvG5 . o;/L n]Vo 
efiffsf cfwf/df Jofs/0fnfO{ x]l/Fbf g]kfnL efiffdf sYo / n]Vosf lar cgfjZos b'/L a9fPsf] 
b]lvG5 . kl5Nnf Jofs/0fx?n] o; b'/LnfO{ sd ug{ ;3fPsf 5g\ . 

;Gbe{ u|Gy ;"rL
clwsf/L, x]dfª\u /fh -@)$(_, ;d;fdlos g]kfnL Jofs/0f, sf7df8f}F M s'~hn k|sfzg
clgjfo{ g]kfnL lzIf0f lgb]{zg -@)#^ lnyf],d'b|0f @)#(_, sf7df8f}F M lqlj= kf7\oj|md ljsf; s]Gb|
cfrfo{, ho/fh -;g\ !(*)_, 6«Øfl8;gn u|fd/;{ M Oª\ln; ofG8 g]kfnL, sf7df8f}F M n]vs
		  -@)&$_, efiff lj1fgsf] ;}b\wflGts ljdz{, sf7df8f}F M dsfn' k|sfzg u[x
cfrfo{, j|t/fh -@)%*_, cfwf/e"t g]kfnL Jofs/0f tyf /rgf, sf7df8f}F M ;femf k|sfzg
cfrfo{, zj{/fh -@)&$_, g]kfnL Jofs/0fsf] ljsf; j|mlds cg'zLng, sf7df8f}F M g]kfn k|1f 	

k|lti7fg 
cfrfo{, lzj/fh -@)#), bf];|f] v08 @)#&_, lhDbf] g]kfln ef;f, sf7df8f}F M n]vs :jod\
sf]O/fnf, hLjg rGb| -;+Dkf= @)%*_, k'is/ zdz]/ :d[ltu|Gy, sf7df8f}F M s'nrGb| :d[lt k|lti7fg
v/]n, k|]/0ff -@)%*_, jL/]Gb| s];/L cHof{nsf Jofs/0fsf] kl/ro, sf7df8f}F M nId0f v/fn
rfkfufO{+, g/]Gb| -gjf}F ;+:s/0f @)%$_, g]kfnL gjLg Jofs/0f tyf /rgf, lj/f6 gu/ M Zofd 

k':ts 	 e08f/ 
6g{/, cf/= Pn= -;g\ !(#!_, c sDKof/]l6e ofG8 Ol6dnf]lhsn l8S;g/L ckm g]kfnL Nofª\Uj]h, 	

gofF lbNnL M PnfO8 klAn;;{ lnld6]8 ;fª\lu|nf k|sfzg
9'ª\ufgf, /fdrGb| -@)@(_, g]kfnL efiffsf] dfWod, g]kfnL cª\s %@, sf7df8f}F M dbg k'/:sf/ u'7L
9'ª\u]n, ef]h/fh -@)^^_, g]kfnL Jofs/0fsf] sfn ljefhg, ;Dk|]if0f cª\s ^, sf7df8f}F M g]kfnL 

efiff lzIff ljefu
ltjf/L, uf]kfn lglw -@)#)_, g]kfnL efiffsf] agf]6, sf7df8f}F M g]kfn /fhsLo k|1f k|lti7fg
bfxfn, aNne dl0f -;g\ !(&$_, c l8l:j|mK;g ckm g]kfnL ln6//L ofG8 sf]nf]lSjon, ck|sflzt 

lkPr=8L= zf]w k|aGw M k'gf ljZj ljb\ofno
====================== -@)^!_, aNnedl0f bfxfnsf eflifs lrGtg, -;Dkf= e6\6/fO{, uf]ljGb /fh / 	

		  n'O6]n, vu]Gb| k|;fb sf7df8f}F M /Tg k':ts e08f/
bLlIftfrfo{, ljZjdl0f -;g\ !(!#_, uf]/vf Jofs/0f af]w, snsQf M n]vs :jod\
g]l:kmN8, h]=;L -@)&$_, Oª\ln; u|fd/ l;l/h a's IV, snsTtf MDofsldng sDkgL
Gof}kfg], 6ª\s k|;fb -@)^@_, g]kfnL dfgs Jofs/0f tyf sfo{d"ns n]vg, lj/f6 gu/ M Zofd 	
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k':ts e08f/ 
kl08t, x]d/fh -!(^(–&), k'gd'{b|0f_, rlGb|sf M uf]/vf efiff Jofs/0f, sf7df8f}F M ;femf k|sfzg
k/fh'nL, s[i0f k|;fb -@)@#_, /fd|f] /rgf dL7f] g]kfnL, sf7df8f}F M ;xof]uL k|];
kf08], uf]kfn -;ftf}F ;+:s/0f @)#!_, /rgf s]z/, sf7df8f}F M ;femf k|sfzg
lk;n, cf/= -;g\ !())_ k|fs[t efiffcf]F Jofs/0f, -cg'=_ hf]zL, x]drGb| -lj;+=@)!%_, k6gf M ljxf/ 

efiff kl/ifb\
kf]v/]n, afns[i0f -t];|f] ;+:s/0f @)#@_, g]kfnL efiff / ;flxTo, sf7df8f}F M /Tg k':ts e08f/
kf]v/]n, dfwj k|;fb -@)%$_, g]kfnL jfSo Jofs/0f, sf7df8f}F M Pstf a'S;
k|wfg, kf/; dl0f -@)@&_, efiff k|j]z g]kfnL Jofs/0f, sflnDkf]ª M dxfnIdL k|sfzg
aGw', r"8fdl0f -@)#^, t];|f] ;+:s/0f_, g]kfnL efiffsf] pTklQ, sf7df8f}F M ;femf k|sfzg
============== - ;Dkf= @)^)_, g]kfnL ;flxTosf] Oltxf; -k|yd v08_, sf7df8f}F M g]kfn k|1f 	

k|lti7fg
e6\6/fO{, /f]lx0fL k|;fb -@)##_, a[xb\ g]kfnL Jofs/0f, sf7df8f}F M g]kfn /fhsLo k|1f k|lti7fg
e6\6/fO{, z/RrGb| -@)#&_, g]kfnL ;flxTosf] Oltxf; M dfWolds sfn, sf7df8f}F M lqlj= 

kf7\oj|md 	ljsf; s]Gb|
l/;fn, lji0f' uf]kfn / lzj uf]kfn -@)@&_, g]kfnL efiff / Jofs/0f, sf7df8f}F M ;femf k|sfzg
/]UdL, lzj -@)%*, ;+=_, zf/bfsf ;DkfbsLo ljrf/x?, sf7df8f}F M g]kfn /fhsLo k|1f k|lti7fg
zdf{, df]xg /fh -@)#^_, zAb/rgf / j0f{ljGof; M efiffj}1flgs kb\wlt, sf7df8f}F M lqlj= 

kf7\oj|md 	ljsf; s]Gb|
========================= -@)%$_, zAb/rgf / j0f{ljGof;, jfSotTTj, cleJolSt / kf7x?, sf7df8f}F M 

gjLg k|sfzg
zdf{, ;'s'd -@)%^_, g]kfnL Jofs/0fsf] P]ltxfl;s ;j]{If0f, sf7df8f}F M jfª\do k|sfzg
zdf{, ;f]dgfy -!(&^, ;f]¥xf}F ;+:s/0f @)$)_, dWorlGb|sf, sf7df8f}F M ;femf k|sfzg
zf:qL, g]ldrGb| -;g\ !(**_ k|fs[t efiff cf}/ ;flxTosf cfnf]rgfTds Oltxf;, jf/f0f;L M tf/f 

a's Ph]G;L
>]i7, bof/fdÙ zdf{, df]xg /fh -@)$) bf];|f] ;+:s/0f_, g]kfnL ;flxTosf] Oltxf;, sf7df8f}F M 

;femf 	 k|sfzg
;fksf]6f, dxfgGb, -@)&$_, …g]kfnL Jofs/0fdf k|:tfjgfÚ ;f7L jif{sf eflifs rrf{, -;Dkf= 	

clwsf/L, x]dfª\u /fh / cGo_ sf7df8f}F M g]kfn k|1f k|lti7fg 
l;+x, hok[YjL axfb'/ -!(^(, k'gM k|sfzg @)%^_, k|fs[t Jofs/0f, sf7df8f}F M dfgjtf jfb / 

hok[YjL pb\ofg
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n]v;f/

x/]s JolSt s'g} g s'g} ¿kdf ;Tosf] vf]hLdf nflu /xG5g\ . pgLx¿ cfˆgf] cfbz{, d"No / 
pb\b]Zo cg';f/ ljleGg wf/0ff / b[li6sf]0fx¿ agfO /xG5g\ . of] pgLx¿sf] hLjg bz{g xf] . o;}n] 
bz{g cfˆgf] hLjgnfO{ x]g]{ l;nl;nfab\w b[li6sf]0f xf] . of] cfWoflTds jf ef}lts h'g;'s} eP klg 
PsLs[t jf k"0f{ ;Tosf] vf]hL ug'{ o;sf] ljz]iftf xf] . o;} ;Gbe{df o; n]vdf lxGb' bz{gsf] kl/ro 
lbO{ o;sf ^ cf]6f bfz{lgs xfFuf / tL xfFufsf cfwf/df o;sf] ;du| bfz{lgs lrGtg k|0ffnLnfO{ 
ljj]rgf ul/Psf] 5 . n]vnfO{ u'0ffTds 9fFrfdf ;+/lrt ul/Psf] 5 . tYo ;ª\sngsf] d'Vo ;|f]t 
;}b\wflGts lsl;dsf k':ts, n]vx¿, cWo]tfsf] lghL b[li6sf]0f / ;fdflhs k|of]u Jojxf/nfO{ 
agfOPsf] 5 . n]vsf nflu cfjZos ;fdu|L ;ª\sng k':tsfno kb\wltaf6 ljleGg ;Gbe{ s[lt 
/ df}lvs ;|f]tsf ;xfotfn] ul/Psf] 5 eg] ltgsf] ;ª\u7g / k|:t'tLs/0fsf nflu j0f{gfTds / 
JofVofTds ljlw ckgfOPsf] 5 . cWoogaf6 lxGb' bz{gsf kl/k|]Iodf o;sf z}Ifl0fs pofb]otfx¿ 
klxNofO{ g]kfndf lxGb' bz{gsf] cfjZostf / cf}lrTonfO{ k'li6 ul/Psf] 5 . 

zAbs'~hL M if8\bz{g, ;Tj dLdf+;f, 1fg dLdf+;f, d"No k|0ffnL, cfo{;To, cfWoflTdstf . 

kl/ro

lxGb' bz{g eg]sf] j]bdf cfwfl/t bz{g xf] . lxGb' bz{gnfO{ ;gftg bz{g jf cfo{ bz{g klg 
elgG5 . o;sf] cf/De ljGb' j]bnfO{ dflgG5 . j]b zAb ;+:s[t efiffsf] zAb xf] . h;sf] lgdf{0f 
…ljb\Ú wft'af6 ePsf] kfOG5 . o;sf] zflAbs cy{ ‘hfGg''’ (to know) eGg] x'G5 . j]bnfO{ ;+;f/sf] 
;a}eGbf k'/fgf] u|Gy dflgG5 . DofS; d'n/n] j}lbs sfnsf] ;do cjlw O{zfk"j{ Ps xhf/b]lv 
b'O{ ;o jif{;DdnfO{ dfg]sf 5g\ . o;/L O{zfk"j{ Ps xhf/b]lv b'O{ ;o jif{;Ddsf] cjlwdf j}lbs 
jfª\dosf] /rgf ePsf] pgsf] wf/0ff /x]sf] 5 (Coward, Neufeldt and Neumaier, p . 93) . Jof; 
-s[i0f b\j}kfog_ sf ljrf/df k|f/Dedf Pp6f dfq j]b /x]sf] lyof] t/ kl5 Cu\, oh'/\, ;fd / cyj{ 
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u/L rf/ j]bsf] cl:tTj sfod ePsf] xf] . sf}l6Non] klg cfˆgf] cy{zf:qsf] k':tsdf C[u\, oh'/\ / 
;fd u/L ltg cf]6f j]bsf] dfq rrf{ u/]sf 5g\ . 

lxGb' bz{g d"ntM j]bnfO{ cfwf/ agfP/ cl3 a9]sf] 5 . o; bz{gn] j]bnfO{ ckf}?if]o -O{Zj/Lo_ 
dfg]sf] 5 . o; bz{gn] k'gh{Gdsf] rj|mdf ljZjf; /fVb5 . To:t} j]bnfO{ 1fgsf] ;|f]t dfGg', ufO{nfO{ 
b}ljs cl:tTjsf ¿kdf :jLsfg'{ tyf cfl:tstfnfO{ lz/f]wfo{ ug'{ o; bz{gsf d"ne"t ljz]iftfx¿ 
x'g\ -jfUn] / sfsL{, @)^@_ . æj]bnfO{ cfwf/ dfGg] cGo bz{gn] j]b / pklgifb\s} hut\ ;DaGwL 
dfGotfnfO{ :jLsf/ u/]sf] kfOG5Æ -rfln;], @)&% M k[= !$@_ .

j]bsf b'O{ efux¿ /x]sf 5g\ . h;df ;+lxtf / a|fXd0f kb{5g\ . æ;+lxtf eg]sf] dGqsf] ;d"x 
xf] . ;+lxtfx¿ Cs\ ;+lxtf, oh'/\ ;+lxtf, ;fd ;+lxtf / cyj{ ;+lxtf u/L rf/ k|sf/sf 5g\ . oL 
;+lxtfx¿ o1df cfwfl/t /x]sf 5g\ . cyf{t\ o1 ug]{ ljlw ljwfg oL ;+lxtfdf j0f{g ul/Psf] 
5 . CUj]bnfO{ xf]tf elgG5 . xf]tfsf] cy{ :t'lt xf]Æ (Jayanarayana, p . 6) . CUj]bdf OGb|, clUg, 
j?0f cflb b]jtfsf] :t'ltdf dGqsf] /rgf ul/Psf] 5 . CUj]bdf OGb|nfO{ ;Daf]wg ub}{ elgPsf] 5 
M æx] Û OGb| klxn] xfdL s's'/sf] cfGb|f vfGYof}F, clxn] ltd|f] s[kfn] cGg vfg] ePsf 5f}F . ltdLnfO{ 
s[t1tf JoSt ug{ r? clUgdf ;dlk{t ub{5f}FÆ -jfUn] / sfsL{, @)^@ M k[= %#_ . clxn]sf] ;dodf 
dflg;n] k'Hg] lji0f', dxfb]j / a|Xdf cflb b]jtfsf] rrf{ CUj]bdf ul/Psf] kfOFb}g . t/ dxfb]jnfO{ 
eg] ?b|sf ¿kdf pNn]v ul/Psf] kfOG5 . 

c£o'{ eg]sf] o1 ;Dkfbg ug]{ ljwfg xf] . o1sf] ljwfg lj:t[t ¿kdf oh'j{]bdf ;d]l6Psf] 
5 . pb\uftfn] pRr :j/n] j]b kf7 JolStnfO{ hgfOPsf] 5 . ;fd j]bdf j]b kf7 ug]{ ljlw ljwfgsf] 
pNn]v ul/Psf] 5 . a|Xdf eg]sf] o1sf] lg/LIf0f ug]{ JolSt xf] . cyj{ j]bn] o1sf] lg/LIf0f ug]{ 
tf}/ tl/sfx¿ lj:t[t ¿kdf lbPsf] 5 . j]bnfO{ ;du| ¿kdf >'lt jf ;'gfOsf dfWodaf6 u|x0f 
ug]{ ul/G5 . oL rf/ j]bdf hfteft, prgLr / lyrf] ldrf]sf] s'/f sxLF st} ul/Psf] kfOFb}g . rf/ 
j]beGbf kl5 /rgf ul/Psf u|GynfO{ eg] :d[lt elgG5 . oL :d[lt / >'ltsf lar ljjfb cfPdf 
:d[ltnfO{ eGbf >'ltnfO{ k|df0f 7fGg' kg]{ s'/f pNn]v ul/Psf] 5 -jfUn] / sfsL{, @)^@_ .

æj]bsf] bf];|f] efunfO{ a|fXd0f elgG5 . a|fXd0fsf] cy{ j]bsf] JofVof xf] . o; cGtu{t pklgifb\ 
-bz{g_ / cf/0os -hª\un dLdf+Zff_ kb{5g\Æ -jfUn] / sfsL{, @)^@ M k[= %#_ . o1sf] JofVof 
a|fXd0fdf ul/Psf] kfOG5 . pklgifb\x¿ rflxF dfgj a:tLeGbf 6f9f hª\unsf] zfGt jftfj/0fdf 
/lrPsf] s'/f pNn]v ul/Psf] kfOG5 . h] xf];\, pklgifb\ / cf/0os a|fXd0fdf cfWoflTds jf 
bfz{lgs o1sf] rrf{ ul/Psf] kfOG5 . 

pklgifb\nfO{ j]bsf b[li6ut jf bfz{lgs kIf dflgG5 . æpklgifb\nfO{ a|Xd;"q jf dLdf+zf klg 
elgG5 . o;nfO{ j]bfGt -j]bsf] cGTo efu_ klg gfd lbOPsf] 5Æ (Coward, Neufeldt and Neumaier, 
2007 M p . 20) . h] gfd lbOPsf] eP klg xfdLn] a'‰g' kg]{ s'/f s] xf] eg] logdf ;f+;fl/s b'Mv, 
si6 / kL8faf6 d'lSt k|fKt ug]{ pkfosf af/]df atfOPsf] 5 . pklgifb\sf dGqx¿n] a|Xdf08df 
ljb\odfg k/d\ ;Tosf af/]df rrf{ u/]sf 5g\ . logdf tTTj dLdf+zfsf af/]df klg k|sfz kfl/Psf] 
5 . pklgifb\sf] ljifo j:t' eg]sf] a|Xd jf O{Zj/ xf] . pklgifb\df a|Xd jf O{Zj/nfO{ g} d"n tTTj 
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dflgPsf] 5 . ToxL a|Xd tTTjsf] cg'sDkfaf6 a|Xdf08Lo tTTjx¿ rnfodfg eO /x]sf] s'/f 
pklgifb\df rrf{ ul/Psf] 5 . 

o;/L bfz{lgs tTTjsf] vf]hL, cGj]if0f / ljj]rgfdf lxGb' bz{gsf] k/Dk/f Hofb} k|frLg / ;d[b\w 
/x]sf] kfOG5 . bz{gsf] dxTtf / ul/dfsf ljifodf k"j{df cTolws rrf{ ePsf] 5 . j]b, cf/0os, 
pklgifb\, k'/f0f / bz{g zf:q k"j{sf] Hofb} ul/dfdo k/Dk/f xf] . o;} ;Gbe{df o; n]vdf lxGb' 
bz{g / o;sf ^ cf]6f bfz{lgs xfFufx¿sf] kl/ro lbO{ pSt cfwf/df o;sf bfz{lgs lrGtgx¿ 
klxNofpg] k|of; ul/Psf] 5 . ;fy} lxGb' bz{gsf] rrf{sf cfwf/df g]kfnsf] jt{dfg ;Gbe{df o;sf] 
z}Ifl0fs k|of]u, pkof]lutf / cfjZostfnfO{ lg¿k0f ug]{ pb\b]Zo o; n]vdf /flvPsf] 5 . 

cWoog ljlw

k|:t't n]vnfO{ u'0ffTds 9fFrfdf ;+/lrt ul/Psf] 5 . vf; u/L lxGb' bz{gsf] cjwf/0ff, if8\bz{gsf] 
kl/ro / o;sf] bfz{lgs kIfsf] ljj]rgfsf nflu ;}b\wflGts lsl;dsf k':ts / n]vx¿nfO{ cfwf/ 
agfOPsf] 5 eg] lxGb' bz{gsf]] z}Ifl0fs k|of]u / pkof]lutf lgwf{/0fsf nflu ;}b\wflGts cfwf/sf 
cnfjf cWo]tfsf] lghL b[li6sf]0f / ;fdflhs k|of]u Jojxf/nfO{ cfwf/ agfOPsf] 5 . n]vsf nflu 
cfjZos ;fdu|L ;ª\sng k':tsfno kb\wltaf6 ljleGg ;Gbe{ s[lt / df}lvs ;|f]tsf ;xfotfn] 
ul/Psf] 5 eg] ltgsf] ;ª\u7g / k|:t'tLs/0fsf nflu j0f{gfTds / JofVofTds ljlw ckgfOPsf] 
5 .

kl/0ffd tyf 5nkmn

j]bdf ^ cf]6f bz{g 5g\ . h;nfO{ if8\bz{g elgG5 . log} if8\bz{gx¿ g} j]bsf cfwf/ x'g\ . h;sf] 
;f/ tTTj tn rrf{ ul/G5 M

if8\bz{gsf] ;f/

;fª\Vo bz{g 

o;nfO{ b\j}tjfbL bz{g elgG5 . o; bz{gsf k|0f]tf slkn d'lg x'g\ . æ;Dos\ 1fgsf cy{df 
;fª\Vo bz{gnfO{ lnOG5Æ -k|eft, @)&$ M !#^_ . o; bz{gn] k|s[lt / k'?if b'O{ tTTjaf6 a|Xdf08 
;~rflnt /x]sf] s'/f k|:t't ub{5 . æh;df k'?ifnfO{ a'b\lw jf :jM elgG5 . hf] j:t'ut ;+;f/af6 
aflx/ /xG5 . csf]{ k|s[lt xf] . h''g rflxF cr}tGo x'G5Æ -jfUn] / sfsL{, @)^@ M k[= %#_ . :jM sf] 
;Gt'li6 afx]s c¿ sfd o;n] ub}{g . k'?if / k|s[ltsf] ;+of]uaf6 ljZjsf] ljsf; ePsf] x'G5 . o:tf 
tTTjx¿ @% cf]6f /x]sf 5g\ .

of]u bz{g 

o; bz{gsf k|0f]tf kt~hln x'g\ . ;fª\Vo bz{gsf tTTj dLdf+zf / 1fg dLdf+zf of]u bz{gsf 
dfu{ lgb]{zs l;b\wfGt dflgG5g\ . of]u bz{gn] ljj]s 1fgsf] k|flKtsf nflu of]usf] cfjZostf 
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cf}FNofPsf] 5 . æThe word 'Yoga' is derived from two roots, viz . yujir meaning yoking 
and yuja meaning combining/connecting, and according to some, also meaning 
meditation . 'Yoga,' thus, means re-integration . It deals with the techniques of self-
controlÆ (Tiwari, 2009 M p . b\w6) . o;n] ;Dk"0f{ dfgl;s sfo{nfO{ ;an kfg]{ sfo{ of]un] ug]{ 
ljZjf; /fv]sf] kfOG5 . of]usf] pb\b]Zo eg]sf] cfTdfsf] oyfy{sf] k|flKt xf] . kt~hlnsf cg';f/ 
of]u lrTtj[lQsf] lg/f]wsf] pkfo klg xf] (Jayanarayana, p . 10) .

Gofo bz{g 

o; bz{gsf k|0f]tf dxlif{ uf}td x'g\ . o; bz{gnfO{ oyfy{jfbL bz{g dflgG5 . of] ljlw d"ntM 
Gofo ;Ddt ljj]rgf;Fu ;DalGwt 5 . æNyaya symbolises logical realism . The term Nyaya 
means right or just, in popular usage" (Tiwari, 2009 M p . 60) . Gofo ;+;f/ tyf To;sf] 
;'Gb/d k|s[lt;Fu ;DalGwt 5 . Gofo bz{g tfls{s k|0ffnL;Fu ufFl;Psf] 5 . æo; bz{gsf] d'Vo 
ljifo jf a'b\lw jf 1fg xf] . o; bz{gnfO{ cf0fljs ax'njfb / tfls{s oyfy{jfbsf] kb\wltsf ¿kdf 
lnOG5Æ -cof{n / clwsf/L, @)&% M k[= #*_ . o; bz{gsf] pb\b]Zo ;f+;fl/s b'Mvaf6 d'lSt ug'{ / 
k/dfTdf k|fKt ug'{ xf] . lxGb' bz{gsf] k|f0fsf ¿kdf /x]sf] of] bz{gsf] k|d'v ljifo k|df0f xf] t;y{ 
o;nfO{ Gofo ljwf, ts{zf:q / k|df0f zf:q klg elgPsf] kfOG5 .

j}z]lifs bz{g 

o; bz{gsf k|ltkfbs s0ffb dxlif{ x'g\ . o;n] a|Xdf08 gf} lsl;dsf kbfy{n] ag]sf] dfGb5 . kbfy{ 
g} o; bz{gsf] d"n cfwf/ xf] . kbfy{leq ljz]ifsf] u'0f /xG5 . æo; dtsf cg'ofoLx¿sf ljrf/df 
wfgsf] cf/Des k/df0f'df s'g} j}lzi6\o 5, h;n] ubf{ To;af6 wfg g} pTkfbg x'G5 cGo ux'F, 
sf]bf] pTkGg x'Fb}gÆ -9sfn, @)^& M k[= @@%_ . o; bz{gn] k|ToIf / cg'dfg b'O{ s'/fnfO{ k|df0f 
dfGb5 . o; bz{gsf] rrf{sf] ljifo g} kbfy{ ePsfn] o;nfO{ kbfy{ zf:q klg elgPsf] kfOG5 .

dLdf+;f bz{g 

o; bz{gsf k|ltkfbs h}ldgL Clif x'g\ . dLdf+zfnfO{ k"j{ dLdf+zf / pQ/ dLdf+zf u/L b'O{ efudf 
ljefhg ul/Psf] 5 . h;df k"j{ dLdf+zf j]bsf] /Iffy{ ljsf; ul/Psf] xf] eg] pQ/ dLdf+zf j]bsf] 
1fg sf08sf] /Iffy{ ljsf; ul/Psf] xf] . o; bz{gsf] d'Vo ljifo g} wd{ xf] . h;n] o1nfO{ g} wd{sf 
¿kdf JofVof u/]sf] 5 . o1af6 g} :ju{ klg k|fKt x'G5 . o;/L dLdf+zf bz{gn] j}lbs wd{ / sd{ 
sf08nfO{ Gofof]lrt agfpg] x/;Dej k|of; u/]sf] kfOG5 . æo; dtn] :ju{, ;'v ;DklQ cEo'bo 
;''v xf] / df]If lgM>]o; ;'v ckl/jt{gLo 5 dfg]sf] 5Æ -9sfn, @)^& M @@%_ . æcfl:ts / gfl:ts 
b'a} bz{gsf b[li6n] 1fgut k|fdf0o / ck|fdf0osf] lj:t[t ljj]rg ub}{ dLdf+zf bz{g cledt :jtM 
k|fdf0o jfbnfO{ o'lStk"j{s k'i6 u/L :yflkt ul/Psf] 5Æ -e6\6/fO{, @)&$ M k[= ^)_ .
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j]bfGt bz{g 

j]bsf] cGTo efunfO{ j]bfGt elgG5 . of] efu pklgifb\df cfwfl/t 5 . jfb gf/fo0fsf] a|Xd;"q 
o; bz{gsf] d"n cfwf/ xf] . o; bz{gnfO{ cb\j}tjfb klg elgG5 lsgls o;n] a|XdnfO{ g} ;Dk"0f{ 
;[li6sf] ;f/sf ¿kdf :jLsf/ u/]sf] 5 . æj]bfGtsf] d"n s]Gb|df eujfg\ a|Xdf 5g\ / k|To]s k|f0fLsf] 
cfTdf a|Xdfsf cltl/St s]xL klg xf]Og eGg] wf/0ff o; bz{gn] /fv]sf] kfOG5Æ -clwsf/L, @)&) 
M k[= !*#_ . æo; bz{gn] ljZj hut\nfO{ c;To dfg]/ oxfF O{Zj/, hLj, hut\ eGg] ;a} s'/f k|k~r 
dfq x'g\, a|Xd dfq ;To xf], hut\ ;a} ldYof xf], hLj g} a|Xd xf], hut\ ldYof xf] / hLj / a|Xd 
cleGg 5g\Æ -rfln;], @)&% M k[= !$@_ eGg] wf/0ff /fv]sf] kfOG5 . o;/L a|Xdf¿kL d"n tTTj jf 
PsTjaf6} ;f/f ;+;f/ kl/rfng x'g] s'/f j]bfGt bz{gn] cl3 ;f/]sf] 5 . 

o;/L lxGb' bz{g d"ntM if8\bz{gdf cfwfl/t /x]sf] 5 . oL ;a} -^ cf]6f_ bz{gsf] ;femf ¿k g} lxGb' 
bz{g xf] . oL ;a} bz{gsf] ;femf pb\b]Zo eg]sf] df]If k|flKtdf hf]8 lbg' xf] . oL ;a} bz{gsf] pTklQ 
j]baf6} ePsf] kfOG5 . ;a} bz{gx¿n] sd{jfbdf hf]8 lbPsf 5g\ . cyf{t\ sd{af6} df]If k|fKt ug{ 
;lsg] s'/f lxGb' bz{gsf] ;femf ljz]iftf ag]sf] b]lvG5 . ;a} bz{gx¿n] ;f+;fl/s aGwgsf] ¿kdf 
c1fgnfO{ dfg]sf 5g\ eg] aGwgsf] ljgfzsf] cfwf/ 1fgnfO{ dfg]sf 5g\ . To:t} df]Ifsf] k|flKt 
klg oL bz{gx¿sf] ;femf dfGotfsf ¿kdf /x]sf] 5 . plNnlvt if8\bz{gsf cfwf/df lxGb' bz{gsf] 
bz{gzf:qLo ljj]rgf lgDg cg';f/ ug{ ;lsG5 M

lxGb' bz{gsf] bz{gzf:qLo ljj]rgf

oyfy{sf] cjwf/0ff (Concept of Reality)lxGb' bz{gsf] oyfy{sf] k|d'v cjwf/0ff eg]sf] O{Zj/sf] 
cl:tTjdf ljZjf; /fVg' xf] . /fdfg'hn] e"t, cfTdf / O{Zj/ u/L ltg ;To lxGb' bz{gdf /x]sf] s'/f 
pNn]v u/]sf 5g\ . h;df j}olSts cfTdfn] ef}lts z/L/dfly cflwkTo sfod ub{5 eg] O{Zj/n] 
j}olSts cfTdf / ef}lts z/L/ b'a}dfly cflwkTo sfod ub{5 . o; k|sf/ cfTdf / z/L/¿kL 
oyfy{sf] bfFhf]df O{Zj/Lo cl:tTj ;a}eGbf dfly /x]sf] s'/f o; bz{gn] oyfy{sf ¿kdf :jLsf/]sf] 
b]lvG5 (Timalsina, 2009) . 
æ;fª\Vo bz{gn] k'?if / k|s[ltaf6 ;f/f a|Xdf08 ;~rflnt ePsf] cjwf/0ff k|:t't ub{5 . h;df 
k'?ifnfO{ af}b\lws jf O{Zj/Lo tTTjsf ¿kdf / k|s[ltnfO{ a|Xdf08 jf ef}lts tTTjsf ¿kdf 
lnOPsf] 5Æ -clwsf/L, @)&) M k[= !*$_ . oL b'a} tTTjsf] ;+of]uaf6 g} a|Xdf08 rnfodfg /x]sf] 
s'/f ;fª\Vo bz{gsf] oyfy{sf] cjwf/0ff xf] . of]u bz{gn] dflg;sf ;Dk"0f{ dfgl;s lj|mofsnfknfO{ 
lgoGq0f ug{ ;s]sf] v08df dfq oyfy{ k|fKt ug{ ;lsg] s'/fdf ljZjf; /fVb5 . of]usf dfWodaf6 
lrQj[lQsf] lg/f]w ug{ ;s] dfq oyfy{sf] k|flKt ug{ ;lsg] wf/0ff o; bz{gsf] /x]sf] 5 . Gofo 
bz{gn] O{Zj/ Ps dfq 5 t/ ;j{1 5, O{Zj/df g} lgTo ;'v 5 / oxL g} ;To xf] eg]sf] 5 . j}z]lifs 
bz{gsf] oyfy{ eg]sf] kbfy{ xf] . k|To]s kbfy{df /x]sf] ljz]if u'0fn] To;sf] cl:tTj sfod ePsf] 
x'G5 / ToxL u'0fsf] ;DaGwn] a|Xdf08sf] ;[li6 / ljgfz sfo{ x'g] wf/0ff /fVb5 .

dLdf+zf bz{gn] wd{nfO{ ;Tosf ¿kdf kl/eflift u/]sf] 5 . dfgjsf nflu wfld{s sfo{ g} dfgjLo 
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sfo{ dflgG5 . o; bz{gsf cg';f/ wd{sf] JofVof oyfy{df n]lvPsf] cfwf/df ug'{ g} oyfy{ 1fg 
xf] . æMimansa adopts the theory of plurality of selves to account for the variety in 
nature . It believes that all non-living and living forms, whether under bondage or 
liberated, are true . The universe was neither created nor can be destroyedÆ (Tiwari, 
2009 M 6b\w) . To:t} j]bfGt bz{gn] O{Zj/ jf a|Xdf08nfO{ Ps dfq cl:tTj :jLsf/ u/]sf] 
5 . ;Dk"0f{ hLjx¿ g} a|Xdsf cª\u x'g\ . o; bz{gn] O{Zj/nfO{ clGtd oyfy{sf ¿kdf :jLsf/ 
u/]sf] 5 .

1fgsf] :j¿k (Nature of Knowledge)

lxGb' bz{gn] 1fgnfO{ cfl:ts jf O{Zj/Lo b[li6sf]0faf6 k|:t't ub{5 . h;df ;fª\Vo bz{gn] 1fg 
cg'ejaf6 k|fKt x'g] wf/0ff /fVb5 . o; bz{gsf cg';f/ 1fgsf] :j¿k tTTjx¿df cfwfl/t 
x'G5 . tTTjx¿ k'?if / k|s[ltaf6 ;~rflnt / lgolGqt x'G5g\ . of]u bz{gsf cg';f/ of]ufEof;af6 
1fg k|fKt x'G5 . od, lgod, cf;g, k|f0ffod, k|Tofxf/, wf/0f, Wofg / ;dflwaf6 g} 1fg k|fKt ug{ 
;lsg] s'/fdf o; bz{gn] ljZjf; /fVb5 -clwsf/L, @)&)_ . Gofo bz{gdf k|df / ck|df 1fgsf] 
rrf{ ul/Psf] 5 . k|ToIf, cg'dfg, pkdf zAbaf6 k|df 1fg k|fKt x'G5 . o; bz{gdf k|df 1fg 
jf:tljs, oyfy{ / k|fdfl0fs x'G5g\ . 1fg k|flKtsf] dfWodsf ¿kdf OlGb|onfO{ ;jf]{Qd dflgPsf] 5 . 

j}z]lifs bz{gsf cfwf/df b|Jo, u'0f, sd{, ;fdfGo, ljz]if, ;DefJo / cefjaf6 1fg k|fKt 
x'G5 . kbfy{df /x]sf cfsif{0f, ljsif{0f, v'Drg] / km}ng] sfo{x¿sf sf/0f 1fg k|fKt ul/g] s'/f 
o;n] /fv]sf] kfOG5 . To:t} dLdf+zf bz{gn] wfld{s 1fgnfO{ hf]8 lbPsf] kfOG5 . j]b, k'/f0f, uLtf, 
pklgifb\ cflb u|Gydf n]lvPsf s'/fx¿ g} O{Zj/Lo jf0fL x'g\ h;sf] lj/f]w ug'{ x'Fb}g eGg] s'/f 
dLdf+zf bz{gsf] 1fgk|ltsf] b[li6sf]0f xf] . j]bfGt bz{gn] eg] a|Xd ;"qaf6 1fg k|fKt ug{ ;lsg] 
wf/0ff /fv]sf] 5 . o;df cGt1f{g / :jod\ k|sfz 1fgaf6 g} jf:tljs 1fg k|fKt x'G5 eGg] wf/0ff 
/fv]sf] kfOG5 .

d"No k|0ffnL (Concept of Value System)

lxGb' bz{g k"0f{ ¿kdf O{Zj/Lo l;b\wfGtdf cfwfl/t bz{g xf] . o; bz{gn] cfTd;ft\ u/]sf d"No 
k|0ffnLn] dfgjLo hLjgnfO{ dfu{lgb]{z ul//x]sf 5g\ . d"ntM o; bz{gn] O{Zj/k|lt ckf/ >b\wf, 
cf:yf / ljZjf; u/]sf] 5 . o;/L j]bdf cfwfl/t x'g' tyf O{Zj/k|lt cufw ljZjf; /fVg' o; 
bz{gsf] d'Vo d"No k|0ffnL /x]sf] 5 . lxGb' bz{gn] ;Tod\, lzjd\ / ;'Gb/d\sf] wf/0ffnfO{ :jLsf/ 
u/]sf] 5 . c?sf] ;]jf ug'{ klg pRr dfgjLo d"Nosf ¿kdf o; bz{gdf /x]sf] 5 . 

To:t} lkt[ C0f, u'? C0f / O{Zj/ C0faf6 d'St x'g o;n] ;Nnfx lbPsf] 5 . o;n] d"Nosf] 
l;b\wfGtnfO{ k"0f{ / c+zsf] l;b\wfGt;Fu ldnfg u/]/ x]g]{ s'/fdf hf]8 lbPsf] 5 . h; cg';f/ k"0f{ 
d"No k|flKt O{Zj/sf] elSt, >b\wf / k"hf kf7af6 k|fKt x'g] O{Zj/Lo zlStb\jf/f x'g] ub{5 . em'6f] 
gaf]Ng', rf]/L gug'{, dflg;nfO{ g7Ug', ;Tsfo{df nflu/xg' lxGb' bz{gsf] csf]{ d"No xf] . æTo:t} u/L 



156 Journal of Educational Research, Shiksha Shastra Saurabh | Volume 24 | 2024

wd{ ug'{, cltlysf] ;Tsf/ ug'{, b]jtf / cu|hx¿nfO{ ;Ddfg ug'{, bLgb'MvLsf] ;]jf ug'{, cfk"meGbf 
7'nfnfO{ ;Ddfg ug'{ tyf ;fgfnfO{ dfof ug'{ cflb o; bz{gsf d"ne"t d"Nozf:qLo b[li6sf]0fx¿ 
x'g\Æ (Coward, Neufeldt and Neumaier, 2007 M p . 93) . ca log} ;}b\wflGts cfwf/ / bfz{lgs 
lrGtgsf cfwf/df lxGb' bz{gsf z}Ifl0fs k|of]unfO{ g]kfnsf ;Gbe{df s]nfpg] k|of; ul/G5 .

g]kfnsf] jt{dfg ;Gbe{df lxGb' bz{gsf]] z}Ifl0fs k|of]u

lxGb' bz{gsf] lzIffsf] pb\b]Zo hLjgsf nflu afnsnfO{ tof/ ug'{ /x]sf] 5 . hLjgsf] nIo eg]sf] 
O{Zj/;Fu ;fIffTsf/ ug'{ / :jM cg'e"lt ug'{ /x]sf] 5 . df]If k|flKt ug'{ klg o; bz{gsf] nIo 
xf] . To;}n] lzIffn] o; sfo{df JolStnfO{ ;xof]u ug'{ kb{5 . lxGb' bz{gsf] lzIffsf] nIo hGdg] 
/ dg]{ rj|maf6 d'lSt kfpg' klg /x]sf] 5 . o;n] hLjgsf] pb\b]Zo dfgj sNof0f jf k'?iffy{nfO{ 
dfGb5 . k'?iffy{sf cª\usf ¿kdf wd{, cy{, sfd, df]If k|fKt ug'{ /x]sf 5g\ . sd{ ;a}sf lglDt 
clgjfo{ xf], sd{ gu/L a:g] clwsf/ dnfO{ klg 5}g eg]/ :jod\ pkb]zs eujfg\ >Ls[i0f ;d]t 
sd{sf cufl8 sdhf]/ dflg; ;/x afFlwPsf] s'/f uLtfdf pNn]v ul/Psf] 5 (Murthy, 2013) . o; 
bz{gsf cg';f/ afns % jif{sf] ePkl5 cIf/ :jLs/0faf6 ;'? ePsf] lzIff @% jif{;Dddf k'/f eO 
;Sg' kb{5 -cof{n / clwsf/L, @)&%_ . ;du|df lxGb' bz{gsf z}Ifl0fs k|of]unfO{ g]kfnsf ;Gbe{df 
hf]8]/ lgDgfg';f/ rrf{ ug{ ;lsG5 M 

hGd / d[To'sf] rj|maf6 d'lSt 

o; bz{gsf cg';f/ JolSt ;f+;fl/s hut\df czSt eof] eg] p;n] ef}lts ;+;f/af6 d'lSt 
k|fKt ug{ ;Sb}g . k/d ;Tosf] k|flKtaf6 d'lSt ;Dej 5 . æefjsf] l:ylt hGd xf] eg] cefjsf] 
l:ylt d[To' xf]Æ -rfln;], @)&% M k[= !$$_ . oxfF eujfg\sf] pkf;gfdf tNnLg ePg . ef}lts¿kL 
;+;f/af6 d'St x'g' eg]sf] g} hGd / d[To'sf] rj|maf6 d'St x'g' xf] . t;y{ o;sf nflu cfWoflTds 
jf k/f lzIffsf] cfjZostf kb{5 . o; s'/fsf] rrf{n] dflg;df lg:jfy{ ;]jfdf h'6\gsf nflu k|]l/t 
ub{5 . dflg;df nf]e / df]xsf] efjgf x6fpg dbt ub{5 . t;y{ g]kfnsf] lzIffdf lxGb' lzIffsf] 
k|of]u ug'{ cfjZos /x]sf] b]lvG5 .

hLjgsf rf/ nIo k|fKt ug'{ 

lxGb' bz{gsf] lzIffsf] nIo k'?iffy{sf] k|flKt klg xf] . h; cg';f/ dfgj sNof0fsf rf/ k'?iffy{x¿ 
wd{ -plrt / ;Tolgi7 Jojxf/_, cy{ -ef}lts ;'vsf] k|flKt_, sfd -x/]s k|sf/sf] OR5fsf] k"lt{_ 
/ df]If -d'lStsf] vf]hL_ kb{5g\ -cof{n / clwsf/L, @)&%_ . oL k'?iffy{sf] k|flKtkl5 dfq dflg; 
lgisfd of]un] sd{df nfUg ;S5 . t;y{ klg g]kfnsf] jt{dfg ;Gbe{df lxGb' bz{gsf] lzIf0f 
cfjZos b]lvG5 .

ltg C0faf6 d'lSt 

lxGb' bz{gn] lzIffsf] pb\b]Zo O{Zj/, u'? / lkt[ C0faf6 d'St x'g'nfO{ /fv]sf] 5 -rfln;], @)&%_ . of] 
g]kfnsf] ;Gbe{df cToGt} ;fGble{s b]lvG5 lsgls clxn] g]kfndf wd{k|lt ljt[i0ffsf] efj km}lnO 
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/x]sf] 5 . u'? / cfdf a'af nufot cu|hnfO{ ;Ddfg ug]{ k/Dk/fdf sdL cfPsf] b]lvG5 . o:tf 
;fdflhs dof{bf l;sfO{ ;dfhnfO{ ;Eo / ;';+:s[t agfpgsf nflu klg g]kfndf lxGb' lzIffsf] 
vfFrf] b]lvG5 .

cfWoflTds ljsf;sf nflu lzIff 

lxGb' bz{gsf] lzIffsf] pb\b]Zo JolStdf cfWoflTds efjgfsf] ljsf; ug'{ klg xf] . ef}ltstfn] dfq 
dflg;nfO{ ;'v / ;Gt'li6 lbg ;Sb}g . wd{ k|ltsf] nufj dflg;nfO{ cfTdfg'zf;gdf afFWg] s8L klg 
xf] . æo;/L x]bf{ wd{sf] ljlzi6tf :jefjsf] ;Ddfg xf] . xfdL ;a} cfcfˆg} wd{df cg'zfl;t eP/ 
rNg' g} hLjgsf] klg ;xh j[lTt xf], :jefj xf]Æ -rfln;], @)&% M k[= !$(_ . dflg;df cfWoflTds 
r]tgfsf] ljsf; eof] eg] dfq ;dfhdf klg zflGt / l:y/tf sfod x'g ;Sb5 . ;dfhdf km}lnFb} 
uPsf] ef}ltstf k|ltsf] df]xnfO{ x6fpg klg cfWoflTds lzIffsf] cfjZostf 5 . 

;lxi0f'tf / w}o{sf] k|flKt 

hLjgk|lt ;Dk"0f{ ¿kdf >b\wf /fv]/ tyf 7'nfnfO{ cfb/ ;Ddfg u/]/ / ;fgfnfO{ :g]x u/]/ w}o{ / cfgGb 
k|fKt ug{ ;lsG5 (Saksena, 19b\wb\w) . ;xgzLn eP/ ;lxi0f'tf k|fKt ug{ ;lsG5 . ;Gt'li6, 
Tofu tyf dfgjLo Jojxf/df ;+nUg eP/ w}o{ k|fKt ug{ ;lsG5 . g]kfnsf] kl/k|]Iodf x]bf{ ljleGg 
hfthflt, efiffefifL, wd{ ;+:s[ltk|lt dflg;x¿ c;lxi0f' eO /x]sf] b]lvG5 . o:tf] c;lxi0f'tf 
x6fpg / ;dfgtf sfod ug{ klg lxGb' bz{gdf cfwfl/t lzIffsf] vfFrf] g]kfndf b]lvG5 .

pRr rl/qsf] lgdf{0f 

lxGb' bz{gdf cfwfl/t lzIffn] ljb\ofyL{sf] pRr g}lts rl/qsf] lgdf{0fdf hf]8 lbPsf] kfOG5 . h;sf] 
pbfx/0fsf ¿kdf uLtfnfO{ lng ;lsG5, h;n] hLjgsf] ;jf]{Rrtf xfl;n ug{sf nflu dfu{ k|z:t 
ug]{ a[xt\ cfWoflTds r]tgf / bfz{lgs cfwf/ k|bfg u/]sf] 5 (Murthy, 2013) . To:t} lxGb' 
bz{g;Fu ;DalGwt cGo u|Gyx¿n] c;n rl/qsf] lgdf{0fdf o;n] cfbt, vfgkfg, lbgrof{, e]ife'iff, 
cf:yf / Jojxf/sf] lgwf{/0f u/]sf] kfOG5 . h; cg';f/ ljb\ofyL{n] a|Xdrfo{ wd{sf] kfngf ug'{ 
kg]{, ;flTjs ef]hg ug'{ kg]{, cNkfxf/L x'g' kg]{, z[ª\uf/ ug{ gx'g] h:tf lgodx¿ kfngf ug'{ kg]{ 
x'G5 . o:tf lgodsf] kfngfn] ljb\ofyL{nfO{ c;n dfu{df nflu ;b\lzIff lng] k|]/0ff ldNg ;S5 .

;+:s[ltsf] x:tfGt/0f 

lxGb' bz{gn] cfˆgf] k/Dk/fut df}lns ;+:s[ltnfO{ hf]ufpg' kg]{ / ltgsf] kfngf ug'{ kg]{ s'/fdf 
hf]8 lbPsf] kfOG5 . 3/ kl/jf/, ;dfh / b]zdf k|rlnt df}lns ;+:s[ltsf] ;+/If0fdf of] bz{g cl3 
a9]sf] b]lvG5 (Saksena, 19b\wb\w) . o:tf ;+:s[ltsf] x:tfGt/0fn] ljb\ofyL{df cfˆgf] df6f]nfO{ 
dfof ug]{ k|]/0ff hfu[t x'g ;S5 . t;y{ klg g]kfnsf] ;Gbe{df lxGb' bz{gn] cl3 ;f/]sf] lzIff 
k|0ffnLsf] vfFrf] b]lvG5 .
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JolStTjsf] ;jf{ª\uL0f ljsf; 

JolStsf] ;jf{ª\uL0f ljsf; ug'{ klg lxGb' bz{gdf cfwfl/t lzIffsf] nIo /x]sf] 5 . ljb\ofyL{sf] 
JolStTj ljsf;sf nflu cfTd ;+od, cfTd ;Ddfg, cfTd ljsf; cflb ;b\u'0fsf] ljsf; lzIffs} 
dfWodaf6 x'g ;S5 (Timalsina, 2009) . t;y{ klg lzIffsf dfWodaf6 o:tf u'0fx¿sf] ljsf; 
u/fpg lxGb' bz{gdf cfwfl/t lzIffn] ;xof]u ug]{ b]lvG5 .

lrQj[lQsf] lg/f]w 

o; bz{gsf cg';f/ hk, tk, o1flb, of]u cflbsf dfWodaf6 ef}lts z/L/nfO{ lgoGq0f u/L dgnfO{ 
Psfu| agfO{ k/dfTdf k|flKt ug'{ g} lrQj[lQsf] lg/f]w ug'{ xf] . o;sf nflu ljb\ofyL{x¿nfO{ ljleGg 
k|sf/n] cEof; u/fO{ dgnfO{ l:y/ agfpg l;sfpg ;lsG5 . o:tf] cEof;n] ljb\ofyL{sf] pknlAw 
:t/ a9\g], l;sfO Ifdtfdf ;'wf/ cfpg] tyf cfTd ljZjf;sf] efjgf ljsf; x'g] b]lvG5 . t;y{ 
klg g]kfnsf] ;Gbe{df lxGb' bz{gdf cfwfl/t lzIffsf] cfjZostf / cf}lrTo b]lvG5 .

;fdflhs s'zntfsf] ljsf; 

o; lxGb' bz{gdf cfwfl/t lzIffn] ljb\ofyL{sf] ;fdflhs s'zntfsf] ljsf;df hf]8 lbPsf] 5 
(Timalsina, 2009) . lzIffn] afnssf] dfgl;s ljsf;sf ;fy} ;fdflhs ljsf;df ;d]t Wofg 
lbg' kb{5 . ljb\ofyL{nfO{ ;}b\wflGts lzIffsf ;fy} Jofj;flos / Jofjxfl/s lzIff klg lbg' kg]{ 
wf/0ff o; bz{gn] /fv]sf] kfOG5 . oL s'/f jt{dfg lzIffdf klg nfu' ug{ ;s] ;dfhsf] ljsf;df 
of]ubfg k'Ug] b]lvG5 .

1fg / cg'ejdf hf]8 

o; lxGb' bz{gdf cfwfl/t lzIffn] 1fg / cg'ejsf] ;+of]hg ug]{ s'/fdf hf]8 lbPsf] kfOG5 . 1fg / 
cg'ejsf] ;+of]hgn] dflg;nfO{ s'zn, Jojxf/ k|jL0f / bIf agfpF5 . 1fg / cg'ejsf] ;+of]hgsf nflu 
;sf/fTds pTk|]/0ffsf] vfFrf] kg]{ s'/f dg':d[ltdf pNn]v ul/Psf] 5 (Framarin, 2009) . t;y{ 
klg lxGb' bz{gdf cfwfl/t lzIffsf] g]kfndf vfFrf] /x]sf] b]lvG5 .

lgisif{

lxGb' bz{gnfO{ j}lbs bz{g, cfo{ bz{g / ;gftg bz{g klg elgG5 . of] bz{g j]bdf cfwfl/t bz{g 
xf] . o;n] wd{sf] kfngfdf hf]8 lbPsf] 5 . o; bz{gn] wd{sf cltl/St dfgj ;Eotf, ;+:s[lt, 
Jojxf/ / k/Dk/fsf] ljsf;df klg ct'ngLo of]ubfg lbPsf] b]lvG5 . d"ntM lzIffsf] If]qdf 
o; bz{gsf of]ubfgx¿ clj:d/0fLo b]lvG5g\ . ljb\ofyL{sf] dfgl;s ljsf;sf ;fy} Jofjxfl/s, 
cfWoflTds, g}lts cflb kIfsf] ljsf;df o; bz{gn] dbt u/]sf] b]lvG5 . o;n] JolStsf] pRr 
cg'zf;g / rl/qdf klg hf]8 lbPsf] 5 . sfo{d"ns kf7\oj|mdsf] cjwf/0ff klg o;} bz{gaf6 
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lelqPsf] kfOG5 . ljb\ofyL{sf] vfgkfg, e]ife"iff, cfbtdf o; bz{gsf] k|efj jt{dfg lzIffdf emg} 
dx;'; ug{ ;lsG5 . To:t} kf7\oj|mddf efiff, ;flxTo, ts{ h:tf ljifosf] k|j]z klg o;} bz{gsf] 
k|efj :j¿k ePsf] b]lvG5 . o;/L lxGb' bz{gsf] k|efj g]kfnsf] jt{dfg lzIff k|0ffnLdf :ki6 b]Vg 
;lsG5 .

;Gbe{ u|Gy ;"rL

g]kfnL

clwsf/L, tf]ofgfy -@)&)_, lzIffsf cfwf/x¿, Ps]8]lds a's ;]G6/ .

cof{n, k|]d gf/fo0f / clwsf/L, jfns[i0f -@)&%_, lzIffsf cfwf/x¿, s?w/f klAns];g k|f= ln= .

rfln;], gf/fo0f -@)&%_, s[lt ljZn]if0fsf kf}/:To bfz{lgs dfgb08x¿, g]kfn k|1f k|lti7fg .

9sfn, dfwj -@)^&_, lzIffsf] bz{gzf:qLo / ;dfhzf:qLo cfwf/, ljb\ofyL{ k':ts e08f/ .

k|eft, lji0f' -@)&$_, bz{gaf]w, g]kfn k|1f k|lti7fg .

e6\6/fO{, kb\d k|;fb -@)&$_, kf}/:To bz{g Ps lrgf/L, ljb\ofyL{ k':ts e08f/ .

jfUn], dg k|;fb / sfsL{, pk]Gb| s'df/ -@)^@_, lzIffsf cfwf/x¿, ljb\ofyL{ k':ts e08f/ .
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n]v;f/

uLt, uhn, sljtf ;flxTosf] Pp6} kf6f] xf] . ;flxlTos s[ltdflysf] ljZn]if0fn] pSt s[ltx¿sf] 
efj, cy{ / dxTTj a''‰g ;xof]u k''Ub5 . To;}n] …km"nkftL efs]/ dgsfdgfÚ uLtnfO{ gd'gfsf] 
¿kdf lnO{ ;+/rgfut ljZn]if0f ul/Psf] 5 . k|:t't cWoog vf;u/L nf]suLtsf] -ljwftflTTjs 
tyf nf]stflTTjs_ ;}b\wflGts kl/lwleq /xL cjwf/0ffTds ¿kdf cWoog cufl8 a9fOPsf] 
5 . o;df nf]suLtsf tTTjx¿sf cfwf/df g]kfnsf] uf]/vf lhNnfsf] dgsfdgf / tgx'Fsf] aGbLk'/ 
nufot ;]/f]km]/f]sf] nf]s hLjgdf k|rlnt …km"nkftL efs]/ dgsfdgf, cfof] aGbLk'/Ú zLif{ssf] 
uLt÷nf]suLtsf] ljZn]if0f u/L lgisif{ lgsflnPsf] 5 . uLt÷nf]suLtsf] cfkm\gf] ljwfut ;+/rgf 
x'G5 eg] of] ;f]b\b]Zok"0f{ klg x'G5 . cGtjf{tf{ tyf k'':tsfnoLo ljlwaf6 k|fKt tYoª\sx¿nfO{ 
ljZn]if0f ubf{ k|:t't uLtdf hglha|f]sf zAbx¿ k|of]u ePsf] tyf no, 5Gb, cGt/fsf nflu 
k'g/fj[lQ b]lvPsf] 5 . wfld{s -dgsfdgf_, cfly{s -k"mnx¿ a]Rg] / lsGg]_, ef}uf]lns -uf]/vf, 
tgx'F_ ljz]iftf hufpg] zAbfjnL k|of]u ePsf] kfOof] . k|:t't uLt÷nf]suLtdf u|fdL0f hghLjgsf 
;fdflhs rfnrng, ;+:sf/, /Lltlylt Pjd\ k/Dk/f / nf]s ljZjf;x¿ sYo ljifosf ¿kdf cfPsf 
5g\ . o;;Fu} dgf]/~hg k|bfg ug]{ pb\b]Zosf ;fy} ;/n u|fdL0f hLjgsf] ;xh hLjg ef]ufOnfO{ 
k|ltljlDat ug{] pb\b]Zo klg o; uLtsf] /x]sf] 5 . cWoogaf6 k|:t't uLt÷nf]suLt ljwftflTTjs 
;+/rgfsf b[li6n] dfq geP/ u|fdL0f hghLjgsf] oyfy{ Pjd\ :jfefljs cleJolStsf b[li6n] klg 
dxTTjk"0f{ /x]sf] tYo k|fKt ePsf] 5 . 

zAb s'~hL M nf]s hLjg, nf]sefsf, cGTofg'k|f;, /Llt l/jfh, dgsfdgf, aGbLk''/, k"mnkftL . 

kl/ro

…km"nkftL efs]/ dgsfdgf, cfof] aGbLk'/Ú uLtsf] ;+/rgf ljZn]if0f k|:t't cg';Gwfgsf] d'Vo ljifo 
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xf] . …km"nkftL efs]/ dgsfdgf, cfof] aGbLk'/Ú uLt g]kfnL rnlrq …e/f];fÚ df ;dfj]z ul/Psf] 
pTs[i6 nf]sefsfsf] uLt xf] . yfkf du/ -@)*)_ sf cg';f/ ……of] g]kfnsf] uf]/vf / cf;kf;sf] 
nf]s hLjgdf jiff}+{ cl3b]lv ufOFb} cfPsf] Hofb} rlr{t nf]sefsfsf] uLt xf] .ÚÚ plbt gf/fo0f emf / 
;fwgf ;/udb\jf/f :j/ab\w ePsf] k|:t't uLt ;fdflhs ;~hfndf klg kfpg ;lsG5 . oxfF k|:t't 
uLtsf] ljZn]if0fsf lglDt ;fdflhs ;~hfnnfO{ g} ;|f]tsf ¿kdf u|x0f ul/Psf] 5 . 

o; uLtdf klxn] s]6fn] s]6LnfO{ l:jsf/L ;s]F . ltd|f] s] 5 ljrf/ eg]/ k|Zg u/]/ uLt ;'?jft 
ul/G5 / kl5 s]6Ln] klg d}n] klg ltdLnfO{ kfpgsf nflu k"mnkftL efs]/ cfO ;s]sL 5', a? s] 
5 ltd|f] ljrf/ eg]/ ;jfn hjfkmdf of] uLt ufOG5 . uf]/vf nufot cf;kf;sf lhNnfx¿df b;}F, 
ltxf/, k"l0f{df, PsfbzL, tLh nufot cGo rf8kj{ / pT;jx¿df o:tf dfof / lk/tLsf uLtx¿ 
ufOPsf]] kfOG5 . o:tf dfof lk/tLsf uLtx¿ o'jf o'jtLx¿n] ufOg] x'gfn] oL g]kfnsf dWo 
kxf8L lhNnfx¿df nf]slk|o /xg] u/]sf] kfOG5 -yfkf du/, @)*)_ . k"mnkftL efs]/ dgsfdgfnfO{ 
r9fPkl5 cfˆgf] dgsf] OR5f k'/f x'g] hgljZjf;sf ;fy of] uLt ljz]if u/L u'?ª, du/ cflb 
hfltsf dflg;x¿n] ufpg] u/]sf] kfOG5 . of] uLt dWo kxf8L g]kfnsf u|fdL0f e"efux¿df ;qf}F 
ztfAbLb]lv g} k|rngdf /x]sf] cg'dfg ul/G5 -du/, @)*)_ . nf]s hLjgsf ljljw kIfx¿;Fu 
ufFl;P/ cfPsf] x'gfn] o; If]qdf k|:t't uLtsf] ljlzi6 dxTTj /x]sf] 5 . o; ;Gbe{df k|:t't 
cWoogsf] k|fl1s ;d:ofsf] ;Dos\ ;dfwfgsf lglDt lgwf{l/t nf]suLt ;+/rgf ljZn]if0f ug'{ 
pko'St x'G5 . 

Nff]suLt nf]s ;flxTosf] ;a}eGbf nf]slk|o ljwf xf] . nf]suLtnfO{ >'lt:d[lt k/Dk/f jf df}lvs 
k/Dk/faf6 ljsl;t nf]s hLjgsf] /fufTds :jtM:km"t{ cleJolStsf ¿kdf lrGg ;lsG5 . df}lnstf, 
;/ntf, :jfefljstf, kl/jt{gzLntf / xflb{stf cflb nf]suLtsf k|d'v ljz]iftfx¿ x'g\ . dflg;sf 
xfF;f]v';L, b'MvkL8f tyf ;fdflhs ;+:sf/, /Llt l/jfh, k/Dk/f / kb\wltx¿ nf]suLtdf cfpg] sYo 
;Gbe{x¿ x'g\ . …km"nkftL efs]/ dgsfdgfÚ ;fdflhs hLjgsf] o:t} :jfefljs cleJolSt xf] . o; 
cWoogdf pSt uLtsf] ;+/rgf ljZn]if0f u/L lgisif{df k'Ug] pb\b]Zo /flvPsf] 5 . 

;Gbe{ut ;flxlTos l;+xfjnf]sg

uLtsf] cfkm\g} k|sf/sf] 5'6\6} ;+/rgf x'G5 . nf]suLt÷uLtsf] ;+/rgfdf ljleGg tTTj jf 36sx¿ 
cfPsf x'G5g\, ltg} tTTj jf 36sx¿sf] ;dli6af6 nf]suLt÷uLt ;fsf/ x'G5 . uLt÷nf]suLtsf 
;+/rs 36s jf cjojsf af/]df ljleGg ljb\jfg\ tyf ;dLIfsx¿n] km/s km/s b[li6sf]0f k|:t't 
u/]sf] kfOG5 . o; ;Gbe{df nf]suLt÷uLtsf] ;+/rgfdf sYo, efiff, r/0f jf kfp, :yfoL / cGt/f, 
no / efsf tyf g[To / jfb\Wo h:tf tTTjx¿ /xg ;S5g\ eGg] b[li6sf]0f k|:t't u/]sf 5g\ -aGw', 
@)%*_ . o;} u/L nf]suLt÷uLtsf tTTjx¿sf] rrf{ ub}{ efj jf ljrf/, pb\b]Zo / efiffz}nLut\ 
ljGof;nfO{ uLtsf k|d'v tTTjx¿ Dffg]sf 5g\ -zdf{ / n'OF6]n, @)^#_ . nf]suLt÷uLtsf] ;+/rgfdf 
ljwftTTj;Fu} nf]stTTj /xg] / o;n] nf]suLt÷uLtsf] ;+/rgfdf dxTTjk"0f{ e"ldsf lgjf{x ug]{ 
pNn]v u/]sf 5g\ -k/fh'nL, @)$(_ .
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ljb\jfg\ tyf ;dLIfsx¿sf pko{'St wf/0ff tyf nf]suLtsf] h}ljs k|fs[lts :j¿knfO{ b[li6ut 
ubf{ nf]suLt÷uLtsf] ;+/rgfdf lgDg lnlvt k|d'v ;+/rs tTTjx¿ /xG5g\ eGg] lgisif{df k'Ug 
;lsG5 . -s_ ljwftTTj M sYo efj, pb\b]Zo, no tyf efsf, kfp, efiffz}nLsf] ljGof; / -v_ 
nf]stTTj . oL afx]s nf]suLt÷uLtsf] ;+/rgfdf y]uf], 5Gb, gfr / afhfx¿ h:tf tTTjx¿ klg 
/x]sf x'G5g\ t/ tL ;a} nf]suLt÷uLtdf gcfpg] x'gfn] ltgnfO{ P]lR5s tTTjsf ¿kdf lng 
;lsG5 . oxfF nf]suLt÷uLtsf k|d'v tTTjx¿sf] a]Unfa]Un} rrf{ ul/Psf] 5 M

ljwf tTTjx¿

uLtsf] cfˆg} k|sf/sf] :j¿k, agfj6 jf ;+/rgf x'G5, h;df lgDgfg';f/ tTTjx¿ kfOG5g\ M

sYo efj

uLt s'g} g s'g} ;Gb]z ePsf] sYo cleJolSt xf] . o;df s]xL g s]xL elgPsf] x'G5 . o;df elgPsf] 
s'/f sYo xf] / Tof] sYonfO{ ;'Gg]n] a'‰b5 . uLtsf] ;ª\uLt tTjn] ubf{ slxn]sfxLF sYo ga'lemP 
klg >f]tfnfO{ cfgGbsf] cg'ej x'G5 . 

pb\b]Zo

uLt ;f]b\b]Zok"0f{ x'G5 . lg/y{s ¿kdf uLt ufOFb}g / o;sf] ;ª\sng klg ul/Fb}g . dgf]/~hg lbg' 
uLtsf] d'Vo pb\b]Zo xf] eg] o;n] gLlt pkb]zsf dfWodaf6 nf]s hLjgnfO{ lgb]{lzt klg ul/Psf] 
x'G5 . ax';ª\Vos, clzlIft u|fdL0f ;dfhsf JolStx¿ g} uLtsf ;|i6f x'g\ . n]s, aF];L, t/fO{, 
kxf8, jg, kfvf hxfF;'s} uLtx¿n] nf]s hLjgnfO{ ;/; Pjd\ dgf]/~hgk"0f{ t'NofpF5g\ . uLtx¿ 
/fi6« / hfltsf uf}/jsf ¿kdf klg /x]sf x'G5g\ To;}n] uLtn] dgf]/~hgsf ;fy;fy} g}lts cfbz{ 
/ pkb]z lbg'sf ;fy} /fli6«o tyf hftLo uf}/jnfO{ k|:t't ug]{ pb\b]Zo /fv]sf] x'G5 . 

no tyf efsf

nf]s hLjgdf uLt ufpg] h'g z}nL 5, To;nfO{ g} no jf efsf eGg ;lsG5 . uLtnfO{ nf]sunf 
cg's"n noab\w u/]/ ;ª\uLtfTds ¿k lbgsf nflu zAbfjnLnfO{ no ;'xfpFbf] agfpg] k|of; 
ul/Psf] x'G5 . nf]sno ldnfP/ ufpFbf cj:yfg';f/ j0f{x¿ s'g} sf6]/ s'g} tGsfP/ eGg'kg]{ x'g 
;S5 . o;df uLtsf] nofTds cleJolSt ljleGg cf/f]x cj/f]xsf ;fy cfsif{s 9ª\uaf6 ePsf] 
x'G5 . ljleGg no jf efsfsf cfwf/df g} Ps JolStn] ufPsf] uLt csf]{ JolStn] 6kSs l6k]/ 
ufpg ;S5 .

r/0f jf kfp

uLtsf r/0f jf kfp x'G5g\ . uLtsf] Ps r/0f Ps kfp xf] . oL r/0f uLtsf] :j¿k cg';f/ nfdf 
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jf 5f]6f x'g ;S5g\ . uLtb\jf/f elgg] ;Gb]znfO{ JoSt ubf{ s'/f h:t} ;f]em} geg]/ ;Dab\w / 
c;Dab\w k|;ª\udf ldnfP/ ljleGg r/0fdf JoSt ul/G5 . klxnf] r/0f bf];|f];Fu ;DalGwt x'g klg 
;S5, gx'g klg ;S5 . b'O{ r/0f ePsf uLtdf ;Gb]z k|foM bf];|f] r/0fdf x'G5 . 

nf]stTTj

g]kfnL ;dfhdf k/Dk/fb]lv rNb} cfPsf] ?9tTTjnfO{ g} nf]stTTj elgG5 . nf]stTTjx¿ ;dfhsf 
cleGg cª\u ag]/ b]vf kb{5g\ . nf]sjftf{ ljb\x¿sf cg';f/ ;dfhdf /x]sf ;fd"lxs cjr]tgsf 
l:y/ tTTjx¿nfO{ nf]stTTj elgG5 . o;leq nf]ssnf, /Llt l/jfh / k|yfx¿, Nff]s ljZjf; Pjd\ 
nf]s ;flxTo kb{5g\ -k/fh'nL, @)$(, k[= !^!_ . nf]s ;flxTo nf]s hLjgsf] :jfefljs cleJolSt 
ePsfn] o;df nf]stTTjsf] pkl:ylt Jofks ¿kdf ePsf] x'G5 . nf]s ;flxTosf ljwfx¿dWo] uLt 
nf]s hLjg;Fu lgs6td ;DaGw /fVg] ljwf xf] . o;df nf]s hLjgs} ljZjf;, cf:yf, k/Dk/f, 
/Lltlylt, ;+:sf/ tyf wd{ cg'i7fgx¿ ;d]l6Psf x'G5g\ . clt sNkgf, cfTdzLntf, hfb', 6'gfd'gf 
tyf k/Dkl/t lrGtgx¿ klg uLtdf k|z:t ¿kdf cfpg ;S5g\ .

cWoog ljlw

k|:t't cWoog lj=P8= bf];|f] jif{sf ljb\ofyL{x¿nfO{ g]kfnL uLt, uhn / sljtfsf] ljZn]if0f ug{ 
pkof]uL x'g]5 . t;y{ o; cWoogdf …km"nkftL efs]/ dgsfdgfÚ uLtnfO{ k|fylds ;fdu|Lsf ¿kdf 
lnO{ pSt nf]suLtnfO{ ljwftflTjs Pjd\ nf]stflTjs cfwf/df ljZn]if0f ul/Psf] 5 . ljZn]if0fsf 
j|mddf Do'lhs g]kfnsf] uLlt Sof;]6df ;ª\slnt pSt uLtnfO{ d"n;|f]tsf ¿kdf u|x0f ul/Psf] 5 
eg] ;}b\wflGts kof{wf/nfO{ b\ljtLo ;|f]tsf ¿kdf lnPsf] 5 . b\ljtLos ;|f]tsf ¿kdf k':tsfnoLo 
;|f]tnfO{ k|d'v cfwf/ agfOPsf] 5 . k|:t't nf]suLtsf] ljZn]if0fsf j|mddf If]qsfo{ / :yfgLo;Fusf] 
s'/fsfgLnfO{ klg cfwf/ agfOPsf] 5 . 

o; cWoogdf …km"nkftL efs]/ dgsfdgfÚ uLt÷nf]suLtnfO{ k|fylds ;fdu|Lsf ¿kdf lnO{ pSt 
uLtnfO{ ljwftflTjs Pjd\ nf]stflTjs cfwf/df ljZn]if0f ul/Psf] 5 . ljZn]if0fsf j|mddf …e/f];fÚ 
g]kfnL lkmNddf ;ª\slnt pSt uLtnfO{ d"n;|f]tsf ¿kdf u|x0f ul/Psf] 5 eg] ;}b\wflGts 
kof{wf/nfO{ b\ljtLo ;|f]tsf ¿kdf lnPsf] 5 . b\ljtLos ;|f]tsf ¿kdf k':tsfnoLo ;|f]tnfO{ 
k|d'v cfwf/ agfOPsf] 5 . k|:t't uLt÷nf]suLtsf] ljZn]if0fsf Stddf If]qsfo{ / :yfgLo;Fusf] 
s'/fsfgLnfO{ klg cfwf/ agfOPsf] 5 . 

kl/0ffd / 5nkmn

efiff l;sfOdf n]vg l;k ckl/xfo{ tyf dxTTjk"0f{ ;fwg xf] . n]vg l;kdf lgvf/tf Nofpgsf 
nflu sljtf, uLt, uhndf klg xft rNg} kb{5 . To;sf nflu sljtf, uLt, uhn h:tf] kf7\o 
ljifox¿sf] uxg cWoog x'g' h?/L 5 . o;sf ;fy} ult, olt, no ldnfP/ ;:j/ jfrg klg 
ug'{ hfGg' kb{5 . o:tf uLt uhnsf] cWoog kZrft\ d'Vo efj ku]{Ng s]xL ;s; x'G5 . t;y{ 
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uLt, uhn / sljtfsf] lzIf0f lj|mofsnfk eflifs l;ksf ;a} kIfx¿;Fu ;DalGwt 5g\ . o;sf 
;fy} ljb\ofyL{x¿nfO{ If]qLo cg';Gwfg ug{sf nflu klg of] dxTTjk"0f{ /x]sf] x'gfn] k|:t't zf]wdf …
km"nkftL efs]/ dgsfdgfÚ uLTfsf] ;+/rgfTds ljZn]if0f ul/Psf] 5 .

ljwftTTjsf cfwf/df …km"nkftL efs]/ dgsfdgfÚ uLtsf] ljZn]if0f

uLt ;flxTosf] Pp6f dgf]/~hgfTds ljwf xf] . ToxL dgf]/~hgfTds ljwf cGtu{t /x]sf] km"nkftL 
efs]/ dgsfdgf uLtnfO{ oxfF 5gf]6 ul/Psf] 5 . pSt uLt / ljwftTTjsf cfwf/df ljZn]if0f 
o;k|sf/ /x]sf] 5 M 

5gf]6df k/]sf] uLt

km"nkftL efs]/ dgsfdgf, cfof] aGbLk''/ @

h""g h:tf] dfofsf] dgsfdgf, s] 5 s] 5 ;''/ @

ltdLnfO{ efsf}Fnf, 

dg ldNg] dfofnfO{ dgsfdgf, d''6''d} /fvf}Fnf @

kfgL ld7f] d""nsf] c/], hf]8L /f]Hg' s''nsf] @

dfof uf;f}F b''af] h:tf] chDa/L k""mnsf]

nfvf}F tf/f cfsfzdf h"g} dfq /fd|f]

s~rg lgd{n kfgL h:t} rf]vf] dfof xfd|f]

ltdLnfO{ efsf}Fnf, 

dg ldNg] dfofnfO{ dgsfdgf, d''6''d} /fvf}Fnf @

dg ldNg] dfofnfO{ dgsfdgf, d''6''d} /fvf}Fnf @

km"nkftL efs]/ dgsfdgf, cfof] aGbLk''/ @

of] lemNs] dfofsf] dgsfdgf, s] 5 s] 5 ;''/ @

ltdLnfO{ efsf}Fnf, 

dg ldNg] dfofnfO{ dgsfdgf, d''6''d} /fvf}Fnf @

dg ldNg] dfofnfO{ dgsfdgf, d''6''d} /fvf}Fnf @

sYo efj

k|:t't uLt÷nf]suLt g]kfnsf] dWo kxf8L lhNnf uf]/vf, dgsfdgf, aGbLk'/ / cf;kf;sf 
lhNnfx¿df a9L k|rlnt 5 . o; uLtsf] pb\ud :yn klg oxL uf]/vf lhNnfsf] dgsfdgf 7fpF 
xf] . ;qf}F ztfAbLb]lv dgsfdgf dftfnfO{ k"hf cf/fwgf ul/Fb} cfPsf] / uf]/vfnLx¿sf] ;[li6b]jLsL 
¿kdf dflgb} cfPsf] 5 -yfkf du/, @)*)_ . k[YjL gf/fo0f zfxsf k'vf{ /fd zfxsL /fgL nLnfjtL 
g} dgsfdgf dfOsL cjtf/ x'g\ eGg] hgljZjf; /x]sf] 5 -yfkf du/, @)*)_ . uf]/vf lhNnfsf] 
xfn dgsfdgf ufpF kflnsfdf ;qf}F ztfAbLlt/ :yfkgf ePsf] dgsfdgf dftfsf] k|l;b\w dlGb/ 
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/x]sf] 5 / o;} 7fpFdf jif}{el/ d]nf nfu] klg b;}F, ltxf/, k"l0f{df, PsfbzL, tLhdf 7'nf] d]nf nfUg] 
ub{5 . d]nf eg{sf lglDt To; 7fpFdf g]kfn clw/fHoel/sf dflg;x¿ cfpg] ub{5g\ -yfkf du/, 
@)*)_ . ToxL d]nfsf] wfld{s, ;f+:s[lts dxTTj o'jf o'jtLx¿sf] k|]dfnfk, :yfgLo klxrfg, b]zsf] 
ef}uf]lns cj:yf, Oltxf; tyf wfld{s, cfly{s ;fdflhs cj:yfsf] cleJolStnfO{ k|:t't uLtdf 
sYo ljifo jf efj agfOPsf] 5 . 

k|:t't uLtsf] k|f/De g} :yfgLo k|s[ltsf] lrq0faf6 ePsf] 5 . :yfoLsf ¿kdf cfPsf] …km"nkftL 
efs]/ dgsfdgfÚ n] dgsfdgf jl/k/L nft'kft], kftL nufot cGo k"mnkftLx¿ k|z:t kfOG5 . Tof] 
kftL vf]Hg 6f9f hfg' gkg]{ / Tof] kftL r9fPkl5 cfkm"n] rfx]sf x/lrh k'/f ul/lbg] ;fIfft\ b]jL 
eujtLsf] k|l;b\w dgsfdgfsf] dlGb/ /x]sf] tYonfO{ ;ª\s]t u/]sf] 5 . oxfF cfkm"n] dg k/fPsf] 
dfG5]nfO{ d'6'df /fv]kl5, Tof] dfof b'af] h:t} chDa/L x'G5 . Tof] chDa/L dfofn] cfsfzsf] 
nfvf}F tf/fx¿df klg h"g dfq} b]V5 / ;fu/df klg s~rg kfgL dfq} b]V5 . km]jftfnsf] hndf 
klg df5fk'R5]« gb]v]/ cfkm\g} dfofsf] k|ltljDa b]V5 . o:tf] k|]dfnfksf] j0f{g ul/Psf] k|:t't 
uLtdf :yfgLo k|s[lt / e"uf]nnfO{ ljz]if ¿kdf lrgfOPsf] 5 . klxnf] :yfoL;Fu cfPsf b'O{ j6f 
cGt/fx¿n] …kfgL /f]Hg' d"nsf] c/] hf]8L /f]Hg' s'nsf]Ú ;Gbe{nfO{ ;ª\s]t ub}{ uf]/vfsf] wfld{s 
dxTTj, To;sf] ;+:sf/ jf /Llt l/jfhnfO{ cleJoSt u/]sf 5g\ . oxfF kfgL vfFbf d"nsf] vfg' k5{ 
elgPsf] 5 lsgls d"nsf] kfgL :jR5, ;kmf, s~rg, lr;f] / ld7f] x'G5 . d"nsf] kfgLdf s;}n] 
kmf]xf]/ u/]sf x'Fb}gg\ . o:t} ljjfx ubf{ s]6f / s]6Ln] cfkm\g} hftsf] dfG5];Fu ug'{ k5{ . o:tf] 
cfkm\g} hflt;Fu ljjfx ubf{ ;dfhn] klg l5Ml5M / b'/b'/ ub}{g . ;dfhaf6 alxisf/ x'g' kb}{g eGg] 
k/Dk/fnfO{ klg :yflkt u/]sf] 5 . 

uf]/vf lhNnfsf] pSt 7fpFdf dftf dgsfdgfsf] pTklQ / dlxdfsf] af/]df gf6s k|:t't ug]{, 
k"hfkf7 ug]{, ldi7fGg kl/sf/ ksfP/ eujfg\nfO{ r9fpg], dfof lk/tLsf bf]xf]/L uLtx¿ ufpg], 
/ª\uLla/ª\uL 8f]/fnfO{ dlGb/sf] 306Ldf afFw]/ chDa/L dfofsf] aGwgnfO{ k|uf9 agfpg dftf 
dgsfdgfnfO{ k"mnkftL r9fP/ k|fKt xf];\ egL sfdgf ug]{, dgsf] OR5f k'/f xf];\ egL sfdgf ug]{ 
h:tf g]kfnL ;dfhsf wfld{s ;fdflhs kIf / rfnrng tyf ;+:sf/x¿ nufot ljljw kIfx¿ 
o; uLtdf jl0f{t 5g\ . o; uLtn] o'jfo'jtL /gjg 8'n]/ 3fF;kft / d]nfkft u/]sf], s]a'nsf/df 
r9\bfsf] /dfOnf]kg, d]nfdf ;xefuL x'Fbfsf] pT;fx, d]nfdf Psfk;df s'/fsfgL u/L k|]d ;f6f;f6 
u/]sf], xfF;v]n u/L hLjg u'hf/f ul/ /x]sf] g]kfnL u|fdL0f hghLjgsf] ;xh j[lQnfO{ ;d]6]sf] 
5 . o;sf ;fy} dgsfdgf dftfnfO{ efs]kl5 aGbLk'/df cfP/ slxNo} g5'6\l6g] jfrf jGwg tyf 
k|]dsf uLtx¿ ufpFb} gfr]sf] k|;ª\u klg pNn]v ul/Psf] 5 . uLtdf :yfgLo k|s[lt / aGbLk'/;Ddsf] 
g]kfnsf] e"efunfO{ ;d]t k|ltlalDat u/]sf] 5 . h:t}M km"nkftL efs]/ dgsfdgf, cfof] aGbLk'/ ==== 
cfof] aGbLk'/====== . 

o:tf nf]suLt cfhsf] geP/ ;qf}F ztfAbLb]lv g} hgdfg;df leHb} cfPsf] tYo k|:6 x'G5 . cfˆg} 
hftsf] s]6f / s]6Llar dfof lk/tL ufFl;Pkl5 pg} dftfsf] b]g xf] egL cfdfa'afn] klg s]xL geGg] 
rng oxfF /x]sf] 5 -yfkf du/, @)*)_ . o;/L kª\vkm'sf eP/ o'jf o'jtLx¿ k|]ldn uLtx¿ ufP/ 
gfRb} /dfOnf] ug'{ g} :juL{o cfgGb xf] eGg] efj klg JoSt ePsf] 5 eg] o'jf o'jtLx¿ jrkgdf 
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oxL 7fpFdf t]nsf;f v]n]sf], n'sfdf/L v]n]sf] clg gfRb}, ufpFb} / /dfPsf] :d/0f ub}{ yk cfglGbt 
ePsf] k|;ª\u klg o; uLtdf k|ltljlDjt ePsf] 5 . 

k|:t't uLtn] u|x0f u/]sf] sYo ljifo ef}lts hut\df dfq ;Lldt geP/ cfWoflTds bz{g;Dd klg 
lj:tfl/t 5 . of] z/L/ If0feª\u'/ Pjd\ gfzjfg\ ePsfn] dflg;n] afFr'Gh]n l/;/fu la;]{/ xfF;v]n / 
/dfOnf] u/L hLjg afFRg' kg]{ efj o; uLtdf cleJoSt ePsf] 5 . cd/ k|]ddf ljZjf; ub}{ dfG5]sf] 
hLjg Psrf]l6sf] ePsfn] afFr'Gh]n dfof lk/tL ;f6f;f6 u/]/ /dfOnf] u/L hLjg latfpg' kg]{ efj 
JoSt ePsf] 5 . k|:t't uLtsf] sYo jf efj dftf dgsfdgf dfO{sf] pTklQ;Fu} ;'? ePsf] k|;ª\
u;Fu hf]l8Psf] x'gfn] sfNklgs geP/ a9L oyfy{k/s 5 . u|fdL0f hghLjgsf :jfefljstfx¿nfO{ 
dfld{s 9ª\un] k|:t't ug{ ;s]sf sf/0f of] uLt ;a}sf] hglha|f]df /;fpg ;s]sf] b]lvG5 . 

pb\b]Zo

k|:t't uLt ;fIfft b]jL dgsfdgfsf] dlxdf, ljz]iftf, zlSt / uf]/vfnL nf]s hLjgsf] oyfy{ 
cleJolSt ug]{ pb\b]Zon] /lrPsf] b]lvG5 eg] nf]s ;flxTosf] ;femf ljz]iftfsf ¿kdf /x]sf] dgf]/~hg 
k|bfg ug]{ pb\b]Zo klg o;sf] /x]sf] b]lvG5 . k|:t't uLtn] uf]/vf dgsfdgfsf] hghLjgnfO{ Hofb} 
glhsaf6 lrgfPsf] 5 . o; uLtn] ;fdflhs hLjgsf b'Mv;'v, xfF;f]v';L, ljZjf;, wfld{s cf:yf 
Pjd\ dfGotfx¿nfO{ k|ltlalDat ug]{ pb\b]Zo /fv]sf] 5 . tL s'/fx¿ uLtdf :jfefljs Pjd\ ;xh 
/ ;/n 9ª\un]] cleJoSt ePsf] kfOG5 . 

uLtsf] pb\b]Zo dgf]/~hg u/fpg' klg xf] . ;'v xf];\, rfx] b'Mv xf];\, Tof] cfkm\gf] cg'e"lt uLtsf 
dfWodaf6 ;'Gg kfpFbf dflg;x¿ Ps lsl;dn] cfgGbsf] cg'e"lt u5{g\ . k|:t't uLtdf nf]s 
hLjgsf] o:t} cg'e"lt k|:t't u/L dflg;nfO{ dgf]/~hg k|bfg ug]{ pb\b]Zo /flvPsf] 5 . o; 
uLtdf s?0f jf /f]bgeGbf cfgGb / xif{s} cleJolSt a9L kfOG5 . d]nfsf] k|;ª\u, o'jf o'jtLsf] 
k|]dfnfk, gfrufg cflb ;Gbe{x¿ uLtdf cfPsfn] o;n] k|z:t dgf]/~hg k|bfg ub{5 / of] uLt 
o'jf o'jtLsf dfem dfq geP/ h'g;'s} pd]/sf dflg;x¿sf] dg 5'g ;kmn b]lvG5 . 

no tyf efsf

…km"nkftL efs]/ dgsfdgfÚ g]kfnsf] dWo kxf8L e]udf k|rlnt nf]suLt xf] . of] uLt ljz]if u/L 
uf]/vf dgsfdgfdf a:g] du/, u'?ª, tfdfª hghflt ;d'bfodf g} a9L k|rlnt /x]sf] b]lvG5 . of] 
uLt ufpFbf …laÚ / …l;Ú :s]ndf n]u|f] gtfgLsg dw'/ :j/df nofTds tl/sfn] ufOG5 . !* cIf/sf] 
of] uLtdf s'nsf], d"nsf], k"mnsf], /fd|f], xfd|f], r/L, e/L, 5fofF, bfofFafofF h:Tff cGTofg'k|f;x¿ 
cfPsf 5g\ h;n] uLtdf cem dw'/tf yk]sf] 5 . of] uLt ufpFbf n]u|f] tfGg' kb}{g . gd'gfsf] ¿kdf 
k|:t't ul/Psf] of] uLt s]6f / s]6Lsf] hf]8L ldn]/ gfRb} ufOG5 . nf]s hLjgsf psfnL cf]/fnLx¿df 
nf]slk|o ag]sf] k|:t't uLt b'O{ jf b'O{EfGbf a9L o'jf o'jtLx¿sf] hf]8L Psfk;df ldn]/ ufpg] 
ul/G5 . of] uLt clxn] g]kfnsf] dWo kxf8L lhNnfx¿df dfq} k|rlnt geP/ g]kfn clw/fHoe/ 
nf]slk|o ag]sf] kfOG5 .
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efiffz}nLo ljGof;

k|:t't uLtsf] efiff ;/n, ;/; / jf]wuDo 5 / of] hglha|f]df leHg] vfnsf] 5 . of] uLt nf]shLjgsf] 
:jfefljs cleJolStsf ¿kdf cfPsfn] o;df sYo efiffsf] k|of]u ePsf] kfOG5 . :yfgLo k|s[lt, 
e"uf]n, hLjg z}nL, rfnrng, /Llt l/jfh, ;+:sf/ cflbnfO{ cleJoSt ug]{ vfnsf k|rlnt sYo 
zJbx¿sf] k|of]u kfOg] x'gfn] of] uLt ;xh} hglha|f]df leHg] vfnsf] 5 . lg/y{s zJbx¿ uLtdf 
cfPsf 5}gg\ . dftfnfO{ rf]vf] dgn] k"mnkftL r9fPkl5 o'jtLx¿n] cfkm"n] rfx]sf] lemNs] dfof 
kfpg] rfx ul/Psf] 5 . sYo efiffdf cfpg] eflifs cleJolStn] uLtnfO{ emg} ld7f; / nofTds 
agfpg ;xof]u k'¥ofPsf] 5 . ljz]if u/L :yfgLo nf]shLjgnfO{ 6kSs} l6Kg ;Sg] cfsif{s Pjd\ 
k|efjsf/L eflifs cleJolSt x'g' g} o; uLtsf] efiffz}nL ;DaGwL yk dxTTjk"0f{ ljz]iftf xf] . 

nf]stTTj

k|:t't uLtdf nf]shLjgdf k|rlnt nf]ssnf, /Lltl/jfh jf k|yf tyf nf]s ljZjf;x¿ cfPsf 
5g\ . of] uLt sfNklgs geP/ ;fdflhs hLjgs} / :jfefljs cleJolSt ePsfn] o;df nf]shLjg 
lgs} /fd|/L k|ltlalDat x'g k'u]sf] 5 . uLtdf nf]ssnf cGtu{t jf:t'snfsf ¿kdf dgsfdgf 
dlGb/ cfPsf] 5 . ;qf}F ztfAbLlt/ :yfkgf ul/Psf] cg'dfg ul/g] of] dlGb/ jf:t' snfsf b[li6n] 
dfq xf]Og wfld{s cf:yf / ljZjf;sf b[li6n] klg Hofb} dxTTjk"0f{ 5 . uf]/vf lhNnfsf] dgsfdgfdf 
cjl:yt o; dlGb/sf] k|fª\u0fdf b;}F, ltxf/, k"l0f{df, PsfbzL, tLhdf 7'nf] d]nf nfUg]] x'gfn] 
eSthgsf] 3'OFrf] emg} a9\g] ub{5 . cfcfkm\gf] dgf]sfdgf l;b\w x'g] ljZjf;df 6f9f 6f9fb]lv 
eSthg cfP/ ToxfF k"hf cr{gf ug]{ k/Dk/f Hofb} k'/fgf] xf] . k|:t't uLtn] nf]s hLjgsf] snf, 
ljZjf; / cf:yfnfO{ hLjGt ¿kdf cleJoSt ug{ ;kmn ePsf] 5 . 

k|:t't uLtdf nf]s hLjgsf] k|ltlaDasf ¿kdf /Llt l/jfh / k|yfx¿ klg cfPsf 5g\ . xfd|f] 
;dfhdf ljleGGg ;dox¿df rf8kj{ / d]nfx¿ cfpFb5g\ . To:t} uf]/vf dgsfdgfdf b;F}, ltxf/, 
PsfbzL, k"l0f{df h:tf 7'nf rf8 kj{x¿sf] 5'6\6} / ljlzi6 dxTTj /xg] u/]sf] 5 . o:tf rf8 
kj{x¿df wfld{s cg'i7fgx¿ Ufl/G5g\ / d]nf cfof]hgf u/L /dfOnf] ug]{ /Llt l/jfh ;fdflhs 
hLjgsf] cleGg cª\u xf] . k|:t't uLtn] nf]s hLjgsf] oxL /Llt l/jfhnfO{ sYo ljifo agfO{ 
oyfy{sf] cleJolSt u/]sf] 5 . k|:t't uLtdf wfld{s ;f+:s[lts Pjd\ ;fdflhs nf]s ljZjf;x¿ 
cfPsf 5g\ / ltgn] nf]s hLjgsf] ljlzi6 kl/ronfO{ ;ª\s]t u/]sf] 5 . wd{ / ;+:s[ltnfO{ cfkm\gf] 
k}Q[s ;DklQ ;/x dfGg] ljZjf; g]kfnL ;dfhsf] Pp6f ljlzi6 klxrfg xf] . rf8kj{ tyf d7 
dlGb/x¿df b]jL b]jtfsf] k"hf ug]{ / To;k|lt cfkm\gf] cf:yf / ljZjf; k|s6 ug]{ k/Dk/f g]kfnL 
;dfhdf /lx /x]s} 5 . o; uLtn] uf]/vf dgsfdgf nufot ;]/f]km]/f]sf ;fdflhs hLjgsf] cf:yf 
/ ljZjf;nfO{ 6kSs} l6Kg ;kmn ePsf] kfOG5 . 

lgisif{

dfly plNnlvt uLt uf]/vf, dgsfdgf, aGbLk''/ nufot cf;kf;sf lhNnfjf;Lx¿sf] oyfy{ nf]s 
hLjgsf] lrq0f ug]{ uLt /x]sf] kfOof] . o; uLtn] :yfgLo k|s[lt, e"uf]n Pjd\ nf]s hLjgsf wfld{s, 
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cfly{s, ;fdflhs kIf Pjd\ /Llt l/jfh k|yf Pjd\ Jojxf/nfO{ efj jf sYo ljifosf ¿kdf u|x0f 
u/L ;/n, ;xh / :jfefljs nf]s hLjgsf] lrq0f ug]{ pb\b]Zo /fv]sf] 5 . of] uLt ljz]if u/L 
uf]/vf dgsfdgfdf a:g] du/, u'?ª, tfdfª hghflt ;d'bfodf g} a9L k|rlnt /x]sf] kfOof] . nf]s 
nodf ;+/lrt k|:t't uLtdf s'nsf], d"nsf], k"mnsf], /fd|f], xfd|f], r/L, e/L, 5fofF, bfofFafofF h:Tff 
cGTofg'k|f;x¿ cfPsf 5g\ h;n] uLtdf cem dw'/tf yk]sf] 5 . 

dgsfdgf jl/kl/ nft'kft], kftL nufot cGo k"mnkftLx¿ k|z:t kfOG5 . Tof] kftL vf]Hg 6f9f 
hfg' gkg]{ / Tof] kftL r9fPkl5 cfkm"n] rfx]sf x/lrh k'/f ul/lbg] ;fIff\t b]jL eujtLsf] k|l;b\w 
dgsfdgfsf] dlGb/ /x]sf] tYonfO{ ;ª\s]t u/]sf] 5 . oxfF cfkm"n] dg k/fPsf] dfG5]nfO{ d'6'df 
/fv]kl5 Tof] dfof b'af] h:t} chDa/L x'G5 . Tof] chDa/L dfofn] cfsfzsf] nfvf}F tf/fx¿df klg 
h"g dfq} b]V5 / ;fu/df klg s~rg kfgL dfq} b]V5 . km]jftfnsf] hndf klg df5fk'R5]« gb]v]/ 
cfkm\g} dfofsf] k|ltljDa b]V5 . o:tf] k|]dfnfksf] j0f{g ul/Psf] k|:t't uLtdf :yfgLo k|s[lt / 
e"uf]nnfO{ ljz]if ¿kdf lrgfOPsf] 5 . klxnf] :yfoL;Fu cfPsf b'O{ j6f cGt/fx¿n] …kfgL /f]Hg' 
d"nsf] c/] hf]8L /f]Hg' s'nsf]Ú ;Gbe{nfO{ ;ª\s]t ub}{ uf]/vfsf] wfld{s dxTTj, To;sf] ;+:sf/ jf 
/Llt l/jfhnfO{ cleJoSt u/]sf 5g\ . kfgL vfFbf d"nsf] vfg' kg]{ / ljjfx ubf{ s]6f / s]6Ln] 
s'n -cfkm\g} hft_ sf] dfG5];Fu ug'{ kg]{ k/Dk/fnfO{ klg a8f] dfld{stfsf ;fy phfu/ ul/Psf] 
5 . o:tf] cfkm\g} hft hflt;Fu ljjfx ubf{ ;dfhn] klg l5Ml5M / b'/b'/ gug]{, ;dfhaf6 alxisf/ 
x'g' gkg]{ k/Dk/fnfO{ cfhts klg dfGb} cfPsf] kfOof] . dftf dgsfdgfnfO{ rf]vf] dgn] efs]kl5 
cfkm"n] rfx]sf s'/fx¿ k|fKt x'G5 g} eGg] hgljZjf; /x]sf] k|:t't uLtdf k|]ldn hf]8Lx¿ Psfk;df 
ufpFb} gfRg] ePsfn] ;|f]tf tyf bz{sx¿nfO{ dgf]/~hg k|bfg u/L cfglGbt t'NofPsf] kfOof] . o; 
uLtdf snf, /Llt l/jfh tyf ljZjf;x¿ nf]stTTjsf ¿kdf cfPsf 5g\ . ltgn] uf]/vfsf] u|fdL0f 
hghLjgnfO{ arfO /fv]sf] kfOof] .

;Gbe{ u|Gy ;"rL

Yffkf, wd{/fh / x+;k'/] ;'j]bL -@)$!_, g]kfnL nf]s ;flxTosf] ljj]rgf, kf7\oj|md ljsf; s]Gb|, lq= 
lj= . 

k/fh'nL, df]tLnfn -@)$(_, g]kfnL nf]ssyf M l;b\wfGt / ljZn]if0f, ljj]s l;h{gzLn k|sfzg k|f= 
ln= .

zdf{, df]xg/fh / n''O6]n, vu]Gb| -@)^#_, k""jL{o / kfZrfTo ;flxTo l;b\wfGt, bf];|f] ;+:s/0f, 
ljb\ofyL{ k'':ts e08f/ . 

km"nkftL efs]/ dgsfdgf M uLlt Sof;]6, Do'lhs g]kfn tyf o'6'a .

aGw', r"8fdl0f -@)%*_, g]kfnL nf]s ;flxTo, Pstf a'S; .

yfkf du/, Ozfg -@)*)_, cgf}krfl/s cGtjf{tf{df cfwfl/t, dgsfdgf (, uf]/vf .

yfkf du/, eLid -@)*)_, cgf}krfl/s cGtjf{tf{df cfwfl/t, dgsfdgf (, uf]/vf .
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n]v;f/
efiffsf rf/ l;kdWo] n]vg l;k Ps dxTjk"0f{ kf6f] xf] . ;'gfO, af]nfO, k9fO / n]vfOdWo] n]vfOn] 
ljb\ofyL{sf] IfdtfnfO{ :ki6 kfb{5 . n]vfOdf df}lnstf, /rgfTdstf / eflifs z'4tfsf] ljz]if dxTj 
x'G5 . dfWolds txdf cWoog ug]{ ljb\ofyL{x¿nfO{ ljleGg l;kx¿ l;sfpg' kg]{ x'G5, h;dWo] 
n]vg l;k Ps ckl/xfo{ kIf xf] . oxL l;k cg';f/ ljb\ofnodf cWoog ug]{ 5fq5fqfn] ljleGg 
dfWodaf6 cfˆgf] cleJolQm k|:t't u5{g\ . sf]xL lr7Lsf] dfWodaf6, sf]xL af]n]/, t sf]xL ljleGg 
;Í]tsf] dfWodaf6 ;~rf/ u5{g\ . o; cWoogdf sf7df8f}F lzIff SofDk;, ;t'Ën / 1fgf]bo 
dfWolds ljb\ofno, afkmndf sIff !! df cWoog/t $) hgf ljb\ofyL{ -@) 5fq / @) 5fqf_ 
sf] lr7L n]vg Ifdtfsf] t'ngfTds cWoog ul/Psf] 5 . o;sf ;fy} ljb\ofyL{x¿sf] df}lnstf, 
/rgfTdstf / eflifs z'4tfsf] klg cWoog ul/Psf] 5 . lr7L n]vg Ifdtfsf] cWoogn] lzIf0f 
ljlw, kf7\ok':tssf] tof/L tyf z}lIfs lqmofsnfksf] ;Ë7lgs kIfnfO{ ;3fp k'¥ofpF5 . lzIf0f 
l;sfOnfO{ ljb\ofyL{ s]lG›t agfpg tyf lzIf0f l;sfO lqmofsnfkdf gofF gofF k4ltsf] k|of]u ug{ 
cfjZos 5 eGg] s'/f cWoogn] b]vfPsf] 5 . lzIf0f l;sfO ljb\ofyL{sf] Ifdtf, ?lr, cfjZostf 
tyf nugzLntfn] dfq k|efjsf/L x'G5 eGg] lgisif{ klg cWoogn] lgsfn]sf] 5 . o; cWoogn] 
dfWolds txsf 5fq / 5fqfx¿sf] lr7L n]vg Ifdtfsf] df}lnstf, /rgfTdstf / eflifs z'4tfsf] 
cj:yfnfO{ phfu/ u/]sf] 5 . o;n] lzIfsx¿nfO{ ljb\ofyL{sf] n]vg l;k ljsf; ug{ yk /0fgLlt 
agfpg d2t k'Ug] ljZjf; ul/Psf] 5 . o;sf ;fy}, ljb\ofyL{x¿nfO{ cfˆgf] n]vg Ifdtf klxrfg 
u/L ;'wf/ ug{ klg of] cWoog pkof]uL x'g ;S5 .

zAbs'~hL M lr7L, ;~rf/, ;+1fgjfb, sfo{snfk, df}lnstf, cfljisf/ . 

kl/ro
dfgj ;Eotfsf] ljsf;qmddf ;~rf/sf] dfWodn] dxTTjk"0f{ e"ldsf v]n]sf] 5 . kfiff0f o'udf 
lrqdfkm{t\ ljrf/ cleJoQm ug]{ k/Dk/f Pp6f 7'nf] cfljisf/ lyof] . To;kl5 k|tLsfTds lnlk 
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x'Fb} Wjlgd"ns lnlksf] ljsf;n] n]vgnfO{ gofF cfofd lbof] . cfjfh jf Wjlgsf] c+znfO{ b[Zo 
lrXgdfkm{t\ lrgfpg ;lsg] vf]hn] ;kmntf kfof] . ;'?df j0f{, zAb / cIf/sf] cfljisf/ eof] . oL 
cfljisf/nfO{ n]vg k/Dk/fsf] sf]l6df g/fVg] xf] eg] klg cfheGbf !@ xhf/ jif{ cl3b]lv dfG5]n] 
lg/Gt/ cfˆgf] efjgfnfO{ cleJoQm ug{ s'g} g s'g} dfWod cFufln /x]sf] 5 -9sfn, @)^@_ .

l;sfO l;b\wfGtsf ljleGg ;d"xdWo] ;+1fgjfb klg Ps xf], h;cg';f/ l;sfO l;Sg] l;sf? 
jf k|f0fLsf] af}l4s Ifdtfdf lge{/ u5{ -kf]v/]n, @)^^_ . ;+1fgjfb u]:6fN;jfb;Fu ;DalGwt 
5 . d];f]kf]6fldof, lu|;, ;fOa]l/of h:tf :yfgx¿df kfOPsf tl:a/x¿n] n]vg snfsf] ;j{k|frLg 
lrq lnlknfO{ Oª\lut ub{5 -tfdfª, @)&&_ . clxn];Dd k|fKt ljj/0fcg';f/ blIf0fL k|mfG;, :k]g, 
lu|;, O6fnL, kf]r{'un cflb 7fpFx¿df o:tf k|frLg lrqx¿ kfOPsf 5g\ . oL lrqx¿ xl:txf8, 
¿vsf] af]qmf, kz'sf] 5fnf / df6f]sf efF8fx¿df agfpg] ul/Psf] lyof] .

g]kfnL efiff n]lvPsf] b]jgfu/L lnlksf] ljsf;sf] k|lqmof a|fXdL lnlkaf6 ;'? ePsf] dflgG5 . a|fXdL 
lnlkaf6 ljsf; eP/ k"j{ lnR5lj, To;kl5 pQ/ lnR5lj x'Fb} dWosfnb]lv g} g]jf/L / pQ/dWo 
sfnb]lv b]jgfu/L lnlksf] ljsf; ePsf] b]lvG5, h;df ljleGg zfvf lnlksf] klg ljsf; eof] 
-tfdfª, @)&&_ .

efiff dfgjLo j:t' xf] . efiffsf dfWodaf6 g} dflg;n] cfˆgf ljrf/, cg'ej ;f6\g] / Jofjxfl/s 
hLjgdf k|of]u ug]{ ub{5g\ . To;sf/0f efiffnfO{ ljrf/ ljlgdosf] ;fwg klg elgG5 . efiffsf 
df}lvs / lnlvt u/L b'O{ ¿k x'G5g\ . efiffsf] d"n ¿k df}lvs xf] . k9\g / n]Vg ghfGg] dflg;n] 
klg df}lvs ¿kdf cfˆgf] hLljsf]kfh{gsf nflu d"n ¿knfO{ g} k|of]u ug]{ ub{5g\ . efiffsf] 
cf}krfl/s ¿k eg]sf] lnlvt ¿k xf] . JolQmn] cfh{g u/]sf 1fg / l;knfO{ c¿;dIf k|:t't ug{ 
lnlvt dfWod ckl/xfo{ 5 . To;sf/0f n]vfO l;knfO{ ljb\ofnosf] tNnf] txb]lv g} ljsf; ub}{ 
n}hfg cfjZos 5 .

n]vg l;k ljsf; k|lqmofdf lr7L n]vg Ps dxTTjk"0f{ lqmofsnfkdf cfpF5 . ljb\ofyL{x¿sf 
lr7L n]vg k|lqmofdf ljleGg tf}/tl/sf, dgf]efj, cg'e"lt ;dfj]z x'g] x'Fbf pgLx¿sf] lnlvt 
Ifdtf klxrfg ug]{ cfwf/sf] ¿kdf lr7L n]vg ePsfn] o;sf] cfjZostf / dxTTj ckl/xfo{ 
/x]sf] 5 . nlIft tx / ;d"xsf ljb\ofyL{x¿sf] n]vfO Ifdtfsf] klxrfg u/L ;f]xL cfwf/df 
kf7\oqmdnfO{ kf7\ok':ts lgdf{0fsf qmddf 5gf]6 :t/0f ug{ o; k|sf/sf] cWoogn] ;xof]u 
ub{5 . ;DalGwt sIffsf ljb\ofyL{x¿sf] n]vfO;DaGwL Ifdtf klxrfg, j0f{ ljZn]if0f, lr7L n]vg 
l;k h:tf sfo{x¿sf] klxrfg ug{ ;lsG5 . n}ª\lus cfwf/df ljb\ofyL{x¿sf] lr7L n]vg Ifdtf 
klxrfg ug{ k|:t't cWoog dfu{bz{s ag]sf] 5 . lr7L n]vgn] ljb\ofyL{sf] n]vg l;ksf] ljsf; dfq 
gu/L, pgLx¿sf] l;h{gfTdstf / efjgfTds cleJolQmnfO{ klg a9fjf lbG5 .

lr7Lsf] kl/ro
lr7L n]vg Ps ;zQm dfWod xf] h;n] dfgjLo cg'ej, ljrf/ / efjgfnfO{ ;f6f;f6 u/L JolQmut 
;DaGwnfO{ k|uf9 agfpF5 . ;fdfGotofM lr7Ln] Ps 7fpFsf] s'/f csf]{ 7fpFdf k'¥ofpg ;xof]u 
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ub{5 -vgfn, @)&%_ . s'g} JolQmn] cfˆgf dgdf nfu]sf ljrf/, efjgf / cg'e"lt c¿sf ;fd' 
s;/L k|:t't ug{ ;S5 eGg] s'/f n]vfO l;k k/LIf0faf6 kQf nufpg ;lsG5 . o;sf nflu ;~rf/ 
l;ksf] dxTjk"0f{ e"ldsf x'G5 . af]nL, zAb, ;ª\s]t / xfpefpsf] dfWodaf6 ;"rgf jf hfgsf/Lsf] 
cfbfgk|bfg ug]{ k|lqmof g} ;~rf/ xf] -kf7s, @)&^_ . ;~rf/lagf s'g} klg sfd k|efjsf/L x'g 
;Sb}g . JolQmn] cfˆgf ljrf/, efjgf tyf ljleGg ;"rgfx¿ af]nLb\jf/f cleJoQm ub{5 eg] 
To;nfO{ df}lvs cleJolQm elgG5 eg] pQm ljrf/ tyf efjgf Pjd\ ;"rgfx¿ n]v]/ c¿ ;dIf 
k|:t't ub{5 eg] To;nfO{ lnlvt cleJolQm elgG5 -vgfn, @)&%_ .
lr7L n]vgnfO{ lnlvt cleJolQmsf] Ps dxTTjk"0f{ ¿k dflgG5 . lr7Lsf dfWodaf6 JolQmn] cfˆgf] 
dgdf nfu]sf ljrf/ / efjgf c¿;dIf k|:t't ug{ ;S5 . efiffsf dfWodaf6 cfˆgf ljrf/ c¿ 
;dIf k'¥ofpg tof/ ul/g] lnlvt ;Gb]znfO{ g} lr7L elgG5 . lr7L kq cgf}krfl/s / cToGt} 
cf}krfl/s klg x'g ;S5g\ -vgfn, @)&%_ . cfˆgf] b]zdf dfq geP/ b]z aflx/sf ljleGg e"efudf 
klg lr7L kqsf] cfbfg k|bfg ug{ ;lsG5 . lr7Lsf dfWodaf6 JolQmsf] ;Dks{ a9\g] x'Fbf ldqtf 
a9\b} hfG5 . lr7Ln] ef}uf]lns b'/LnfO{ sd ug{ / ;DaGwnfO{ hLjGt /fVg db\bt ub{5 .
lr7L n]vgsf ljleGg z}nL x'G5g\ . cgf}krfl/stkm{sf] JolQmut lr7Ldf JolQmn] cfˆgf] dgdf 
nfu]sf s'/fx¿ :jtGq tl/sfn] n]Vg ;S5 eg] sfof{noLo lr7L / Jofkfl/s lr7L cf}krfl/s 
vfnsf] x'G5 . o;df ;Daf]wg u/L rflxg] ;Lldt s'/f n]v]/ lr7L 6'ª\Uofpg' kg]{ x'G5 . ldqtf ufF:g, 
Jofkf/ jfl0fHodf ;'wf/ Nofpg, cfjZos ;fdfgx¿ k7fpg tyf Nofpg dxTTjk"0f{ e"ldsf lgjf{x 
ug]{ ePsfn] ;~rf/sf] Ps ;zQm dfWodsf ¿kdf lr7L kqnfO{ lng] ul/G5 . lr7L kq JolQmn] 
JolQmnfO{, JolQmn] ;+:yfnfO{, ;+:yfn] JolQmnfO{ / ;+:yfn] ;+:yfnfO{ k7fpg] ub{5g\ . lr7Ln] ;"rgf 
k|jfx ug]{ dfq geO{, ;DaGwnfO{ alnof] agfpg] / efjgfnfO{ cleJoQm ug]{ dxTTjk"0f{ e"ldsf 
v]Nb5 .

n]vfO l;k ljsf;df lr7L n]vgsf] e"ldsf
efiff ljrf/ ljlgdosf] ;fwg xf] . efiff sYo / n]Vo dfWodb\jf/f ;~rflnt /xG5 . sYo jf 
prfo{ efiff jStf / >f]tfsf] cfd'Gg] ;fd'Gg] x'g] ub{5 . sYo efiff Ifl0fs ;dosf nflu x'G5 
eg] n]Vo efiff P]ltxfl;s / sfnfGtl/s x'g] ub{5 . To;}n] dfgjLo 1fg, ;+j]u, efjgf, sNkgf 
ljrf/ ljdz{nfO{ lnlkab\w u/L k':tf}+ k':tf;Dd x:tfGt/0f ug]{ ;zSt dfWodsf ¿kdf k|of]u 
ul/G5 . df}lvs efiffsf] t'ngfdf lnlvt efiff :t/Lo / lr/:yfoL x'g] ub{5 . ;j{;fwf/0f jf vf; 
JolStx¿df cfˆgf] ljrf/ Pjd\ efjgf c¿ ;dIf k'¥ofpgsf nflu lnlvt dfWod g} pkof]udf 
Nofpg] ul/G5 -rfkfufO{+, @)^$_ . To;}n] n]vg l;ksf] dfgjLo cfjZostf k"lt{ ug]{ sfo{df 
pRr :yfg /x]sf] x'G5 . dfgjLo efjfg'e"lt cfbfg k|bfg ug{ n]vg l;k cGtu{t lr7L n]vg klg 
dxTTjk"0f{ ljwf xf] . lr7L JolStut, 3/fo;L tyf sfof{noLo k|of]hgsf nflu n]Vg] ul/G5 . o:tf] 
n]vg k|f/lDes txb]lv pRr tx;Dd ;dfj]z u/]sf] kfOG5 . lr7L JolStut ¿kdf ;~rf], la;~rf], 
kfl/jfl/s xfnva/, JolStut cg'e"lt ;dflxt u/L cgf}krf/s efiff z}nLdf n]Vg] ul/G5 . o:tf] 
lr7L JolStut jf cgf}krfl/s lsl;ddf ;+/lrt eP klg JolStuteGbf s]xL kfl/jfl/s ;d"xsf] 
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lxtk|lt ;Daf]lwt eP/ n]Vg] ul/G5 . To;} u/L sfof{nodf eP u/]sf sfd, lg0f{o, cfu|x, cg'/f]wsf] 
k|of]hgsf nflu sfof{noLo lr7L n]vgsf] k|of]u ug]{ ul/G5 . o:tf] lr7L k"0f{ cf}krfl/s x'G5 . ldlt, 
;Daf]wg, sfof{nosf] 5fk ljifo j:t'sf] k|:t'ltdf dfgs efiffsf] k|of]u ub}{ hlt ;Sbf] 5f]6f], :k:6 
/ k|efjk/s ;+/rgfdf ;dfkg u/L n]Vg] ul/G5 -rfln;], @)^%_ . To;}n] lr7L n]vg l;k ljsf; 
u/L ;xL tl/sf ckgfO{ cfˆgf efjgf, cfu|x, cg'/f]w cflb ;xhtfsf ;fy k|:t't ug{ lgk"0f{ 
agfpgsf nflu lr7L n]vgsf] e"ldsf ;a} tx / :t/sf nflu pko'St dflgG5 .

eflifs l;k ljsf;sf nflu n]vfO l;ksf] ljwf cGtu{t lr7L n]vg snf dxTTjk"0f{ snf 
xf] . lr7L n]vg snfdf ljb\ofyL{x¿nfO{ lgb]{lzt / :jtGq ¿kdf n]vg snfdf ;+nUg u/fpg 
;lsG5 . kf7\oj|mddf tNnf] txb]lv pRr tx;Dd g} o; ljwfsf] ;dfj]z ePsf] x'Fbf klg lr7L 
n]vg snfnfO{ dxTTjk"0f{ dflgG5 . cfˆgf] ljrf/ z'b\w, :ki6, l;nl;nfab\w ¿kdf lxHh], j0f{ 
ljGof; ldnfO ;'?, dWo / cGTosf] k|:t'tLs/0f cflb h:tf n]vfO ;DaGwL wf/0ffTds, ;+1fgfTds 
tyf k|of]ufTds l;k ljsf; u/fpg klg lr7L n]vg snfn] o;sf] :yfg / e"ldsfsf] k|Tofe"lt 
u/fpF5 . lzIff xfl;nsf] qmddf dflg;n] lr7L, z'e sfdgf ;Gb]z k|jfx ug{ ;Sg' k5{ / o;} /Lt 
cg';f/ Jofjxfl/s n]vgnfO{ cufl8 a9fpg' k5{ -vgfn, @)&%_ . 

cWoog ljlw
of] cWoog sIff !! df cWoog/t 5fq / 5fqfx¿sf] lr7L n]vg Ifdtfsf] t'ngfTds cWoog 
ug{ s]lGb|t 5 . lr7L n]vg Ifdtfdf ljb\ofyL{x¿sf] df}lnstf, /rgfTdstf / eflifs z'b\wtfsf] 
cWoog ug]{ pb\b]Zo klg xf] . ljb\ofyL{x¿;Fu k|ToIf e]6 u/L lr7L n]Vg nufO{ lgisif{ lgsfNg' kg]{ 
ePsfn] of] cWoogdf ;j]{If0f ljlwnfO{ cfwf/ agfOPsf] 5 . If]qLo cWoog ljlwsf cfwf/df :jod\ 
sfof{:yndf pkl:yt eP/ hg;ª\Vofsf] klxrfg, k|ltlglw gd'gf 5gf]6, tYofª\s ;ª\sngsf nflu 
;fdu|L lgdf{0f, ;ª\slnt tYofª\ssf] JofVof ljZn]if0f ug{ tflnsf tyf :tDe lrqsf] k|of]u ul/Psf] 
5 . z}lIfs jif{ @)*! df cWoog/t ljb\ofyL{x¿nfO{ k|:t't cWoogsf nflu hg;ª\Vofsf ¿kdf 
lnOPsf] 5 . cWoogsf] k|of]hg ;do / nufgL cflbsf sf/0f ljb\ofyL{x¿nfO{ hg;ª\Vofsf ¿kdf 
lnOPsf] xf] . sf7df8f}F lzIff SofDk;, ;t'ª\un / 1fgf]bo dfWolds ljb\ofno, afkmndf sIff !! 
df cWoog/t $) hgf ljb\ofyL{ -@) 5fq / @) 5fqf_ sf] lr7L n]vg Ifdtfsf] t'ngfTds cWoog 
ul/Psf] 5 . JolStsf cfcfˆgf ?lr / Ifdtf x'g] l;b\wfGtsf cfwf/df ul/Psf] of] cWoogaf6 5fq 
tyf 5fqfx¿sf] df}lnstf, /rgfTdstf / eflifs z'b\wtfsf] glthf lgsflnPsf] 5 . 5fq / 5fqfsf] 
lr7L n]vg Ifdtfsf] olsg ug{ d"Nofª\sgsf lgDg cfwf/x¿ /x]sf 5g\ M
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j|md ;ª\Vof d"Nofª\sgsf cfwf/ cª\s

!= zLif{ efu / ;dfkg 9fFrf @=%

@= ;Daf]wg 9fFrf !

#= k|:t'tLs/0f z}nL -/rgfTdstf_ !

$= ljifo j:t' -df}lnstf_ #

%= eflifs z'b\wtf !=%

^= vfdsf] gd'gf !

kl/0ffd / 5nkmn
5fqx¿sf] lr7L n]vg Ifdtfsf] ljZn]if0f
sf7df8f}F lzIff SofDk;df / 1fgf]bo dfWolds ljb\ofnosf] sIff !! df cWoog ug]{ !)÷!) hgf 
5fq ljb\ofyL{x¿sf] lr7L n]vg Ifdtf k/LIf0f u/L k|fKt glthfsf cfwf/df JofVof / ljZn]if0f 
lgDgfg';f/ k|:t't ul/Psf] 5 . b'a} ljb\ofnosf u/L @) 5fq ljb\ofyL{x¿ cWoogdf ;xefuL lyP . 

tflnsf !

5fqsf] lr7L n]vg Ifdtfsf] ljZn]if0f

s'n ljb\ofyL{ ;ª\Vof k|ltzt >]0fL
5fq

;ª\Vof k|ltzt

) – #( k|ltzt;Dd – –

$) – %( k|ltzt;Dd !@ ^)

^) – &( k|ltzt;Dd * $)

@) *) k|ltzteGbf dfly – –

;|f]t M :ynut cWoog, @)*!	

Dfflysf] k|ltztfª\s tflnsfdf @) hgf 5fqx¿nfO{ k|ltlglw hg;ª\Vofsf] ¿kdf 5gf]6 u/L 
pgLx¿sf] lr7L n]vg IfdtfnfO{ rf/ :t/df juL{s/0f ubf{ #( k|ltzteGbf sd cª\s k|fKt ug]{ 
5fqsf] ;ª\Vof g/x]sf] kfOof] . $)–%( k|ltzt cª\s k|fKt ug]{ 5fqsf] ;ª\Vof !@ hgf /x]sf 5g\ 
eg] pgLx¿n] ^) k|ltzt cª\s k|fKt u/]sf] kfOof] . ^)–&( k|ltzt cª\s k|fKt ug]{ 5fqsf] ;ª\Vof 
* hgf /x]sf 5g\ . pgLx¿n] $) k|ltzt cª\s k|fKt u/sf] kfOof] . *) eGbf dfly cª\s k|fKt 
ug]{ 5fqsf] ;ª\Vof 5}g . 
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n]vfOdf df}lnstf, /rgfTdstf / eflifs z'b\wtf
lr7L n]vg Ifdtfsf] s'n !) k"0ff{ª\sdWo] df}lnstfsf nflu #, /rgfTdstfsf nflu ! / eflifs 
z'b\wtfsf nflu !=% cª\s ljlgof]hg ul/Psf] lyof] . h; cg';f/ df}lnstftkm{ 5fq ljb\ofyL{x¿n] 
;du|df !=( cª\s k|fKt u/] . To:t} /rgfTdsttftkm{ )=% cª\s k|fKt ubf{ pgLx¿sf] eflifs 
z'b\wtfdf ;du| k|fKt cª\s ! /Xof] . 

:tDelrq !

lr7L n]vgdf df}lnstf, /rgfTds, eflifs z'b\wtfsf] k"0ff{ª\s / 5fqx¿n] cf};tdf k|fKt u/]sf] 
cª\s  

;|f]t M :ynut cWoog, @)*!

5fqfsf] lr7L n]vg Ifdtfsf] ljZn]if0f
5fqfx¿sf] lr7L n]vg Ifdtfsf] cWoogsf nflu klg sf7df8f}F lzIff SofDk;df sIff !! df 
cWoog ug]{ !) hgf / 1fgf]bo dfWolds ljb\ofnodf sIff !! df cWoog ug]{ !) hgf 
5fqf ljb\ofyL{x¿sf] lr7L n]vg Ifdtf k/LIf0f u/L k|fKt glthfsf cfwf/df JofVof / ljZn]if0f 
lgDgfg';f/ k|:t't ul/Psf] 5 . b'a} ljb\ofnosf u/L @) 5fqf ljb\ofyL{x¿ cWoogdf ;xefuL lyP .
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tflnsf @

5fqfsf] lr7L n]vg Ifdtfsf] ljZn]if0f

s'n ljb\ofyL{ ;ª\Vof k|ltzt >]0fL 5fqf

;ª\Vof k|ltzt
) – #( k|ltzt;Dd – –

$) – %( k|ltzt;Dd $ @)

^) – &( k|ltzt;Dd !^ *)

@) *) k|ltzteGbf dfly – –

;|f]t M :ynut cWoog, @)*!

dflysf] k|ltztfª\s tflnsfdf @) hgf 5fqfx¿nfO{ k|ltlglw hg;ª\Vofsf] ¿kdf 5gf]6 u/L 
pgLx¿sf] lr7L n]vg IfdtfnfO{ rf/ :t/df juL{s/0f ubf{ #( k|ltzteGbf sd cª\s k|fKt ug]{ 
5fqfsf] ;ª\Vof /x]g . $)–%( k|ltzt cª\s k|fKt ug]{ 5fqfsf] ;ª\Vof $ hgf /x]sf] kfOof] . oL 
ljb\ofyL{x¿sf] @) k|ltzt x'g cfpF5 . To;} u/L ^)–&( k|ltzt cª\s k|Kt ug]{ 5fqfsf] ;ª\Vof !^ 
hgf /x]sf] kfOof], o;nfO{ k|ltztdf x]bf{ *) k|ltzt x'g cfpF5 . o;/L x]bf{ pRRf k|ltzt cª\s 
k|fKt ug]{ 5fqfsf] ;ª\Vof w]/} /x]sf] kfOof] . 

n]vfOdf df}lnstf, /rgfTdstf / eflifs z'b\wtf
5fqfx¿sf nflu klg lr7L n]vg Ifdtfsf] s'n !) k"0ff{ª\s dWo] df}lnstfsf nflu #, /rgfTdstfsf 
nflu ! / eflifs z'b\wtfsf nflu !=% cª\s ljlgof]hg ul/Psf] lyof] . h; cg';f/ df}lnstftkm{ 
5fqf ljb\ofyL{x¿n] ;du|df @ cª\s k|fKt u/] . To:t} /rgfTdsttftkm{ )=^ cª\s k|fKt ubf{ 
pgLx¿sf] eflifs z'b\wtfdf ;du| k|fKt cª\s !=! /Xof] . 
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:tDelrq @

lr7L n]vgdf df}lnstf, /rgfTds, eflifs z'b\wtfsf] k"0ff{ª\s / 5fqfx¿n] cf};tdf k|fKt u/]sf] cª\s 

;|f]t M :ynut cWoog, @)*!

5fq / 5fqfx¿sf] lr7L n]vg Ifdtfsf] t'ngfTds ljZn]if0f
lr7L n]vg Ifdtfdf 5fq / 5fqflar s]xL leGgtf kfpg ;lsG5 . of] leGgtf pgLx¿sf] ;fdflhs 
kl/j]z, lzIff, pd]/ / JolQmut Ifdtfdf cfwfl/t x'G5g\ . 5fqx¿n] k|foM cf}krfl/s / Jofjxfl/s 
ljifodf lr7L n]V5g\ . pgLx¿sf] lr7Ldf Jofj;flos s'/fx¿, ;d:of ;dfwfg, / hfgsf/L cfbfgk|bfg 
h:tf ljifox¿ k|d'v x'G5g\ . 5fqx¿sf] efiff k|foM cf}krfl/s / tYok/s x'G5 . pgLx¿n] cfˆgf] 
s'/f :ki6 / ;Lwf ¿kdf /fVg] k|of; u5{g\ . 5fqx¿sf] lr7L n]vgz}nL ;ª\lIfKt x'G5 . pgLx¿ 
cgfjZos s'/fx¿af6 aRg] k|of; u5{g\ . 5fqfx¿n] k|foM efjgfTds / JolQmut ljifodf lr7L 
n]V5g\ . pgLx¿sf] lr7Ldf ;DaGw, efjgf / cg'ejx¿ h:tf ljifox¿ k|d'v x'G5g\ . 5fqfx¿sf] 
efiff k|foM cgf}krfl/s / efjgfTds x'G5 . pgLx¿n] cfˆgf] efjgfnfO{ ;xh ¿kdf JoQm ug]{ 
k|of; u5{g\ . 5fqfx¿sf] lr7L n]vg z}nL lj:t[t / j0f{gfTds x'G5 . pgLx¿ cfˆgf] s'/fnfO{ ;'Gb/ 
/ cfsif{s agfpg] k|of; u5{g\ . ;fdfGotof, 5fqfx¿sf] n]vfOdf efjgfTdstf / JolQmut :kz{ 
a9L kfOG5 . pgLx¿ lr7Ldf cfˆgf efjgf, cg'ej / ljrf/x¿nfO{ :ki6 ¿kdf JoQm ug{ ;Ifd 
x'G5g\ . 5fqx¿ eg] Jofjxfl/s / ;"rgfd"ns n]vgdf cufl8 b]lvG5g\ . pgLx¿n] lr7Ldf tYok/s 
hfgsf/L, p2]Zo / ;Gb]znfO{ k|fyldstf lbG5g\ . oBlk, of] ;fdfGo k|j[lQ dfq xf] / JolQmut 
Ifdtfdf km/s kg{ ;S5 . s]xL 5fqx¿ klg efjgfTds n]vgdf plQs} kf]Vt x'g ;S5g\ eg] s]xL 
5fqfx¿ klg ;"rgfd"ns n]vgdf cAan x'g ;S5g\ . ;du|df, lr7L n]vg Ifdtf ljb\ofyL{sf] ?lr, 
cEof;, lg/Gt/tf kl/j]z tyf JolQmTjdf lge{/ x'g] ub{5 . 
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tflnsf #

5fq / 5fqfx¿sf] lr7L n]vg Ifdtfsf] t'ngfTds ljZn]if0f

s'n ljb\ofyL{ 

;ª\Vof

k|ltzt >]0fL 5fq 5fqf

;ª\Vof k|ltzt ;ª\Vof k|ltzt

) – #( k|ltzt;Dd – – – –

$) – %( k|ltzt;Dd !@ ^) $ @)

^) – &( k|ltzt;Dd * $) !^ *)

$) *) k|ltzteGbf dfly – – – –

;|f]t M :ynut cWoog, @)*!

k|:t't k|ltztfª\s tflnsf cg';f/ 5fq / 5fqfsf] lr7L n]vg Ifdtfsf] t'ngfTds cWoog ubf{ 
s'g} klg 5fq÷5fqfn] )–#( k|ltzt cª\s k|fKt u/]gg\ . $)–%( k|ltzt cª\s k|fKt ug]{ 5fq ^) 
k|ltzt / 5fqf @) k|ltzt /x]sf] kfOof] . ^)–&( k|ltzt cª\s k|fKt ug]{ 5fq $) k|ltzt x'Fbf 
5fqfn] eg] *) k|ltzt k|fKt u/] . 

;du| 5fq / 5fqfsf] t'ngfTds ¿kdf x]bf{ dWod k|ltzt cª\s k|fKt ug]{ 5fqsf] ;ª\Vof ^) 
k|ltzt / 5fqfsf] ;ª\Vof @) k|ltzt /x]sf] kfOof] . To;}u/L pRRf k|ltzt cª\s k|fKt ug]{ 5fqsf] 
;ª\Vof $) k|ltzt x'Fbf 5fqfsf] ;ª\Vof *) k|ltzt /x]sf] kfOof] . pRRf k|ltzt cª\s k|fKt ug]{df 
5fqsf] t'ngfdf 5fqfsf] k|ltzt pRRf /x]sf] kfOG5 . clt pRr k|ltzt cª\s eg] s;}n] klg 
k|fKt ug{ ;s]gg\ . To:t} df}lnstftkm{ 5fqn] cf};tdf !=( cª\s k|fKt ubf{ 5fqfn] cf};tdf @ 
cª\s cª\s k|fKt u/] . 5fqn] cf};tdf )=% cª\s k|fKt u/]sf] /rgfTds n]vfOdf 5fqfsf] cf};t 
k|fKtfª\s )=^ /Xof] . eflifs z'b\wtfdf 5fqn] cf};tdf ! cª\s k|fKt u/] eg] 5fqfn] cf};tdf !=! 
cª\s k|fKt u/] . 

lgisif{
lr7L n]vg Ps k'/fgf] / k|efjsf/L dfWod xf] h;n] dflg;x¿nfO{ cfˆgf ljrf/, efjgf / 
cg'ejx¿ ;f6f;f6 ug{ cg'dlt lbG5 . of] s]jn ;"rgf cfbfgk|bfg ug]{ dfWod dfq geO{, 
JolQmut ;DaGwnfO{ k|uf9 agfpg] / dfgjLo cg'ejnfO{ ;d[4 kfg]{ Pp6f ;zQm pks/0f klg 
xf] . lr7L n]vgn] dflg;nfO{ cfˆgf] cGt/dgsf s'/fx¿ vf]Ng, efjgfx¿nfO{ JoQm ug{ / c¿;Fusf] 
;DaGwnfO{ gofF cfofd lbg db\bt ub{5 . o; cWoogn] ljb\ofyL{x¿sf] n]vg l;ksf] k/LIf0f u/L 
pgLx¿n] s;/L cfˆgf ljrf/ / efjgfx¿nfO{ lr7Ldf k|:t't ug{ ;S5g\ eGg] s'/fsf] ljZn]if0f 
u/]sf] 5 . sf7df8f}F lzIff SofDk; / 1fgf]bo dfWolds ljb\ofnosf $) hgf ljb\ofyL{x¿nfO{ 
k|ltlglwd"ns ¿kdf lnP/ ul/Psf] cWoogn] s]xL /f]rs tYox¿ aflx/ NofPsf] 5 . ljb\ofyL{x¿nfO{ 
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k|ZgfjnLdf cfwfl/t lr7L n]Vg nufP/ pgLx¿sf] n]vg l;ksf] d"Nofª\sg ul/Psf] lyof] .

cWoogn] 5fqf ljb\ofyL{x¿sf] lr7L n]vg Ifdtf 5fqx¿sf] t'ngfdf /fd|f] /x]sf] b]vfPsf] 5 . 5fqf 
ljb\ofyL{x¿n] df}lnstf, /rgfTdstf / eflifs z'4tfdf 5fqx¿nfO{ pl5g]sf 5g\ . oBlk, 
of] lsg eof] eGg] s'/fsf] yk cg';Gwfg cfjZos 5 . olb jif{df sDtLdf tLg k6s ul/g] 
d"Nofª\sgdf klg o:t} glthf cfof] eg] o;sf] sf/0f kQf nufpg yk cWoognfO{ lg/Gt/tf 
lbg'kg]{ x'G5 . o; cWoogsf] k|f/lDes lgisif{n] 5fqf ljb\ofyL{x¿sf] lr7L n]vg / l;h{gfTds 
Ifdtf /fd|f] ePsf]n] eljiodf pgLx¿nfO{ o:t} l;kd"ns sfo{sf] lhDd]jf/L lbFbf yk k|efjsf/L x'g 
;S5 eGg] ;Í]t ub{5 . o;sf ;fy}, lzIf0f ;+:yfx¿nfO{ o:tf cWoogn] z}lIfs of]hgf agfpg / 
ljleGg sfo{qmdx¿sf] of]hgf agfO{ sfof{Gjog ug{ ;xof]u k'Ug] x'Fbf z}lIfs u'0f:t/ ;'wf/df klg 
6]jf k'Ug]5 . To;}n], lzIf0f ;+:yfdf cWoog cWofkg ug]{ lzIfs, ljb\ofyL{ / lzIf0f ;+:yfx¿n] 
lgoldt ¿kdf cWoog cg';Gwfgsf sfo{nfO{ lg/Gt/tf lbg'k5{ / cWoog cg';Gwfgsf nflu 
k|f]T;fxgsf] gLlt lng'k5{ . cfhsf] lbgdf cWoog cg';Gwfg lagf z}lIfs u'0f:t/ ;'wf/ ug{ vf]Hg' 
s]jn ;dosf] aaf{bL dfq xf] . lr7L n]vg h:tf dfgjLo ;DaGwnfO{ alnof] agfpg] l;kx¿sf] 
ljsf;sf nflu o:tf cWoogx¿n] dxTjk"0f{ e"ldsf v]Nb5g\ .

;Gbe{ u|Gy ;"rL
clwsf/L, x]dfª\u /fh -@)^%_, ;fdflhs / k|of]lus efiff lj1fg, /Tg k':ts e08f/ .

s]=;L=, dfntL -@)&$_, sIff ;ftdf cWoog/t ljb\ofyL{x¿sf] cg'R5]b n]vg Ifdtfsf] cWoog, 
-ck|sflzt :gftsf]Q/ zf]wkq_, lqe'jg ljZj ljb\ofno, g]kfnL lzIff ljefu, lq= lj= 
sLlt{k'/ .

Vfgfn, /fh]Gb| -@)&%_, Jojxfl/s n]vg tyf ;Dkfbg, ;gnfO6 klAns];g . 

rfkfufO{+, s]jn -@)&#_,sIff 5df cWoog/t ljb\ofyL{x¿sf] n]Vo lrXg k|of]u Ifdtfsf] cWoog,  
-ck|sflzt :gftsf]Q/ zf]wkq_, lqe'jg ljZj ljb\ofno, g]kfnL lzIff ljefu, lq= lj=, 
sLlt{k'/ .

rfln;], ljho -@)^%_, ;dfrf/ ;ª\sng tyf ;Dkfbg, ;femf k|sfzg .

9sfn, zflGt k|;fb -@)^@_, g]kfnL efiff lzIf0fM kl/ro / k|of]u, dgsfdgf a'S; PG8 :6];g/L .

kf7s, Ps/fh -@)&^_, cfd ;~rf/ / kqsfl/tf, k}/jL k|sfzg . 

kf]v/]n, df]xg dl0f -@)^^_, z}lIfs dgf]lj1fg, j[x:klt k':ts k|sfzg .
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n]v;f/
g]kfndf pRr lzIffsf] ;'?jft lj=;+= !(&% df lqrG› sn]hsf] :yfkgf;Fu}} ePsf] dflgG5 . a9\bf] 
ljZjJofkLs/0f, k|ljlwsf] lj:Tff/ tyf lzIf0f l;sfODff cfPsf] gjLgtd\ k|ljlwsf] k|of]un] pRr 
lzIffdf cfd"Nf kl/jt{{{{{{Gf NofPsf] 5 . pRr lzIffdf k|ljlwsf] k|of]un] lzIf0f / l;sfOsf] tl/sf 
dfq kl/jt{g u/]sf] 5}g, o;n] lzIff k|0ffnLsf] ;du| kx'Fr tyf u'0f:t/ ;'wf/ ug{df ;d]t 
dxTTjk"0f{ e"ldsf v]n]sf] b]lvG5 . ;du|tfdf OG6/g]6, dlN6ldl8of, cfl6{lkml;on OG6]lnh]G; -AI_ 
/ Snfp8 sDKo'l6ªh:tf k|ljlwx¿n] lzIf0f ljlw / ljb\ofyL{sf] l;sfO pknlAw tyf bIftf j[b\lw 
a9fPsf] 5 . o; cWoogsf] pb\b]Zo pRr lzIffdf k|ljlwsf] k|of]usf] jt{dfg cj:yfsf] ljZn]if0f, 
;d:ofx¿sf] klxrfg, lg/fs/0fsf pkfox¿ Tfyf pRr lzIffdf a9\bf] k|ljlwsf] k|of]u af/] uxgtd\ 
ljZn]if0f ug'{ xf] . o; cWoogsf nflu sf7df8f}F lzIff SofDk;nfO{ pb\b]Zok"0f{ gd"gf ;ª\sng 
ljlwaf6 gd'gf 5gf]6 u/L u'0ffTds ljlwsf] pkof]u u/]/ tYofª\s ;ª\sng tyf ljZn]if0f ul/Psf] 
5 . of] n]v tof/ ubf{ uxg cGt/jftf{ / b\ljtLo ;|f]tx¿sf] dfWodaf6 cfjZos tYofª\s ;ª\sng 
u/L tfls{s / j0f{gfTds ljZn]if0f ul/Psf] 5 . SofDk;df a9\bf] ;"rgf k|ljlwsf] k|of]u, l8lh6n 
k"jf{Wff/df ePsf] nufgL, :df6{ af]8{ / er{'cn lzIf0f ljlwsf] k|of]un] lzIf0f lj|mofsnfkdf ;xhtf 
NofPsf] b]lvG5 . cWoogn] lzIf0f ljlwdf k|ljlwsf] ;Gt'lnt ;+of]hgn] pRr lzIffnfO{ k|ljlw;Fu 
hf]8\g, lzIffnfO{ l;k;Fu hf]8\g, ljb\ofyL{sf] bIftf clej[b\lw ug{ tyf /f]huf/d"ns agfpg db\bt 
k'Ug] b]lvG5 . k|ljlwsf] pkof]udf c;dfgtf, l8lh6n ;fIf/tfsf] cefj / k"jf{wf/sf] sdL h:tf 
r'gf}tLx¿sf] ;dfwfg ug{ ;"rgf k|ljlwd}qL lzIfs k|lzIf0f / ;fdu|Lx¿sf] Joj:yfkg ug'{ kg]{ 
b]lvG5 .

zAbs'~hL M k|ljlw, l8lh6nfOh];g, k];fut ljsf;, cgnfOg lzIf0f . 

kl/ro
g]kfndf sf]le8–!( sf] dxfdf/Lsf] ;dodf cgnfOg sIff dfkm{t lzIffdf l8lh6nfOh];g k|lj|mofsf] 
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kx'Frdf j[b\lw ePsf] b]lvG5 . pRr lzIffdf ;d]t Jofks ¿kn] l8lh6nfOh];gsf] cfjZostf 
dx;'z ePsf], kx'Frdf clej[b\lw ePsf] / lzIf0f ljlw tyf lzIf0f l;sfOdf dxTTjk"0f{ s8Lsf] 
¿kdf cFuflnPsf] If]q xf] lzIf0fdf k|ljlwsf] k|of]u . gjLgtd\ 1fgsf] vf]hL, cg';Gwfg k|jb\w{g, 
lzIffnfO{ l;k;Fu / l;knfO{ /f]huf/L;Fu hf]8\g] jt{dfg o'usf] dfunfO{ l8lh6n k|ljlwsf] ljsf; 
/ k|of]un] ;xh agfpFb} uPsf] 5 . g]kfnsf] pRr lzIff k|bfos z}lIfs ;+:yfx¿df ef}lts k"jf{wf/ 
ljsf;sf] eGbf l8lh6n k"jf{wf/sf] ljsf;df lbOPsf] hf]8 ;d]tn] lzIf0f l;sfOdf k|ljlwsf] 
pkof]lutfnfO{ ;f]e}m :jLsf/ u/]sf] b]lvG5 . pRr z}lIfs ;+:yfx¿df k|ljlwsf] k|of]u lzIf0f 
ljlwdf dxTTjk"0f{ kl/jt{g Nofpg] sf/s ag]sf] 5 . sDKo'6/, OG6/g]6, dlN6ldl8of, cfl6{lkml;on 
OG6]lnh]G; -AI_ / Snfp8 sDKo'l6ªh:tf k|ljlwx¿n] ljb\ofyL{sf] l;sfO / lzIfssf] lzIff k|bfg 
ug]{ ljlw tyf dfkb08df Jofks ;'wf/ u/]sf] 5 . ob\olk, o;sf cj;/ / r'gf}tLx¿sf] Joj:yfkg 
lagf u'0f:t/Lo lzIff ;'lglZrt ug{ sl7g 5 -zdf{, @)@)_ .

k|ljlwn] lzIffdf dxTTjk"0f{ e"ldsf lgjf{x ub}{5 . o;n] ljb\ofyL{x¿nfO{ @! cf}F ztfAbLsf cfjZos 
l;kx¿ h:t} M cfnf]rgfTds ;f]r, ;d:of ;dfwfg, ;~rf/, ;xsfo{, /rgfTdstf / k|ljlw 
;fIf/tfdf bIf agfpF5 . o:t}, lzIfsx¿nfO{ oL l;kx¿ k|efjsf/L ¿kdf l;sfpg pko'St k|ljlw 
/ Ifdtfsf] cfjZostf kb{5 -;fO{lG6s aNu, @)!%_ .

cfhsf] pRr lzIff k|0ffnLdf k|ljlwsf] ;dfj]zn] lzIff / cg';Gwfgsf If]qdf bIftf / kx'FrnfO{ 
Jofks agfPsf] 5 . l8lh6n nlg{ª Kn]6kmd{, j]lagf/, cgnfOg sf];{ / er{'cn Snf;¿dh:tf 
pks/0fx¿n] ljb\ofyL{nfO{ yk nlrnf] / cj;/k"0f{ lzIff k|fKt ug{ ;Ifd agfPsf 5g\ . lzIfsx¿n] 
klg lzIf0f ;fdu|L tof/ kfg{, sIff Joj:yfkg ug{ / ljb\ofyL{x¿sf] k|ult ljj/0f ;ª\sng 
ug{ k|ljlwsf] pkof]u ul//x]sf 5g\ -hf]zL, @)@!_ . k|ljlwsf] k|of]udf ;a} If]qdf ;dfgtf 
5}g . ljz]if u/L ljsf;zLn b]zx¿df k|ljlw / OG6/g]6 kx'Frsf] c;dfgtf, l8lh6n ;fIf/tfsf] 
sdL / ;+;fwgsf] cefj h:tf r'gf}tLx¿n] lzIff k|0ffnLdf k|ljlwsf] k|efjsf/L k|of]udf cj/f]w 
k'¥ofPsf 5g\ . ob\olk, k|ljlwsf] k|efj / o;sf] tLj| j[b\lwn] o'usf] cfjZostf / eljiosf] lzIff 
k|0ffnLdf dxTTjk"0f{ of]ubfg k'¥ofPsf] b]lvG5 . z}lIfs ;+:yfx¿df /x]sf] k|ljlw k"jf{wf/ / o;nfO{ 
pkof]u ug{ ;Sg] dfgjLo tyf ;+:yfut Ifdtfsf] ;Lldttfn] k|ljlwsf] ;fwgx¿sf] k|of]u ;DaGwL 
dxTTjfsfª\Iffx¿ k'/f ug{ sl7g / r'gf}tLk"0f{ agfPsf] 5 -cfrfo{, @)&%_ .

o; kl/k|]Iodf, pRr lzIff lzIf0fdf k|ljlwsf] k|of]uaf6 pTkGg cj;/ / r'gf}tLx¿sf] ;fdgf ug{' 
cToGt dxTTjk"0f{ 5 . o;n] ljb\ofyL{nfO{ u'0f:t/Lo lzIff k|bfg ug{ / ltgsf] pHHjn eljio lgdf{0f 
ug{ dfu{bz{g ug{ ;Sg]5 .

pRr lzIff lzIf0fdf k|ljlwsf] cj:yf g]kfndf ljZj ljb\ofno lzIffsf] Oltxf; lgofNbf, lj=;+= 
!(&% ef› @& df lqrG› sn]h -klxn] lqe'jg rG› sn]h eg]/ lrlgg]_ pRr lzIff k|bfos 
;+:yfsf ¿kdf :yfkgf ePsf] kfOG5 . lj=;+= @)!^ df :yfkgf ePsf] lqe'jg ljZj ljb\ofnonfO{ 
g]kfnsf] ;a}eGbf k'/fgf] / 7''nf] ljZj ljb\ofnosf] ¿kdf dfGotf lbOPsf] 5 -sflGtk'/ /fli6«o 
b}lgs, @)*)_ . ;g\ @)@# df k|sflzt ICT Competency Framework for Teachers sf cg';f/, lzIfs 
k|lzIf0fsf nflu l8lh6n k|ljlwx¿sf] k|of]un] lzIff gLlt, kf7\oqmd l8hfOg / ;]jfk"j{ k|lzIf0fdf 
ICT sf] pkof]unfO{ lgb]{lzt ub}{ lzIfsx¿sf] Ifdtf ljsf;df of]ubfg k'¥ofPsf] 5 . o;n] lzIf0f 
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/ l;sfO, ljb\ofno k|zf;g / lg/Gt/ Jofj;flos ljsf;sf tLg d'Vo If]q ;d]6]sf] 5 -UNESCO, 
@)@#_ .

z}lIfs k|ljlwn] lj1fg, ;dfhzf:q / ;~rf/sf l;b\wfGtx¿nfO{ cfwf/ dfGb} lzIf0f k|lj|mofdf ;'wf/ 
Nofpg db\bt k'¥ofpF5 . o;n] ljb\ofyL{ s]lG›t, Jofjxfl/s / gjLg kb\wltx¿sf] k|of]u dfkm{t\ 
lzIf0f l;sfOnfO{ ;xh / k|efjsf/L agfpF5 -clwsf/L, @)@#_ .
cfl6{lkml;on OG6]lnh]G; -AI_ sf] a9\bf] k|efjn] s'g ljifout ;d"xx¿sf] /f]huf/L 36\b}5 / s'g 
If]qdf gofF /f]huf/L l;h{gf x'Fb}5 eGg] ljifodf ;/sf/n] Jojl:yt cWoog ug{'kg]{ cfjZostf 5 
-dsfn' va/, @)*)_ .
k|ljlwsf] k|of]un] lzIf0f k|lj|mofnfO{ ;xh / l;sfOnfO{ lbuf] agfpFb} k|efjsf/L agfPsf] 5 . :df6{ 
af]8{, PnO{8L l6eL, cf]PrkL, Nofk6k / :df6{ kmf]g h:tf pks/0fx¿sf] k|of]un] lzIf0fnfO{ 
k|efjsf/L, Jofjxfl/s / ;d;fdlos agfpF5 . oL pks/0fx¿n] ljb\ofyL{nfO{ cfw'lgs 1fg, l;k / 
wf/0ff ljsf; ug{ ;xof]u k'¥ofpF5g\, h;n] lzIffsf pb\b]Zo xfl;n ug{ ;3fpF5 -kf08], @)&^_ .

ob\olk ;"rgf k|ljlwn] sIff sf]7fdf cfd"n kl/jt{g NofP klg o;sf] j}1flgs / ;'ne k|of]u ;Lldt 
5 . d'Votof, o;sf] k|efjsf/L pkof]u lghL / k|ljlw k"jf{wf/ ;DkGg z}lIfs ;+:yfx¿df Jofks 
b]lvG5 . cfw'lgs lzIf0fnfO{ k|efjsf/L agfpg lzIfsx¿nfO{ ;"rgf k|ljlwdf cb\ofjlws, k|fljlws 
l;ko'St / pT;fxL agfpg tflnd / ;|f]t ;fwgx¿ pknAw u/fpg' h?/L 5 .

cWoog ljlw
cg';Gwfg sfo{nfO{ Jojl:yt ¿kdf ;DkGg ug{sf nflu cg';/0f ul/g] k|lj|mof g} cWoog ljlw 
xf] . u'0ffTds cg';Gwfg ;fdfGotM tYofª\s ;ª\sngkl5 dfq} z'¿ ul/g] x'Fbf o;df cg';Gwfgstf{ 
s]lG›t lj|mofsnfk x'G5 -kGy, @)!@_ . u'0ffTds cg';Gwfg k|fs[lts cg';Gwfg klg xf] . o; 
cWoogsf nflu ljZj ljb\ofno cg'bfg cfof]uaf6 u'0f:Tf/ ;'lglZrttf k|Tofog's[t tyf lqe'jg 
ljZj ljb\ofnoaf6 ;fd'bflos SofDk;sf] ¿kdf juL{s[t sf7df8f}F lzIff SofDk;nfO{ pb\b]Zok"0f{ 
gd'gf ;ª\sng ljlwaf6 gd'gf 5gf]6 u/L u'0ffTds ljlwsf] pkof]u u/]/ tYofª\s ;ª\sng tyf 
ljZn]if0f ul/Psf] 5 . of] n]v tof/ ubf{ k|ZgfjnL, cGt/jftf{ / b\ljtLo ;|f]tx¿sf] dfWodaf6 
cfjZos tYofª\s ;ª\sng u/L tfls{s / j0f{gfTds ljZn]if0f ul/Psf] 5 . o; cWoogsf 
pQ/bftfx¿sf] ¿kdf SofDk;df lzIffzf:q ;ª\sfo cGtu{t sfo{/t lzIfs tyf ljb\ofyL{nfO{ 
pb\b]Zok"0f{ gd'gf 5gf]6 ljlwaf6 5gf]6 ul/Psf] lyof] . gd"gf 5gf]6 pb\b]Zok"0f{ eP klg lzIfs 
tyf ljb\ofyL{ b'a}sf] 5gf]6df ;s];Dd ;dfj]lztfnfO{ cjnDag ul/Psf] 5 . gd"gfsf] cj:yf 
tnsf]] tflnsfdf b]vfOPsf] 5 M 
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tflnsf !
cWoogsf nflu gd'gf 5gf]6

;ª\sfo tyf sfo{j|md lzIfs ljb\ofyL{ hDdf

lzIffzf:q ;ª\sfo ! dlxnf ;lxt hDdf # hgf ! hgf 5fq ;lxt hDdf @ hgf % hgf

s'n % hgf

o; cWoogdf k|fylds ;"rgfsf nflu k|ZgfjnL tof/ u/L pQ/bftf;Fu k|ToIf e]63f6 u/L 
cGt/jftf{sf dfWodaf6 ;""rgfx¿ ;ª\sng u/L lzIf0f l;sfO ljlw, ;fdu|L, Joj:yfkg / k|efjsf 
af/]df cfjZos ;"rgf ;ª\sng ul/Psf] lyof] ;fy} ;f]xL j|mddf cWoog cWofkg ;fdu|Lx¿sf] 
pknAwtfsf] cj:yf cjnf]sg ;d]t ul/Psf] lyof] . k|fKt ;"rgf tyf hfgsf/Lx¿nfO{ pRr lzIff 
lzIf0fdf k|ljlwsf] k|of]usf] cj:yf;Fu ;DalGwt eO{ k|ljlwsf] k|of]u ;DaGwdf lzIfs, ljb\ofyL{sf 
b[li6sf]0f, k|ljlwo'St ;fwg tyf ;fdu|Lx¿sf] pknAwtf, k|of]usf] cj:yf / cfjZostf, k|of]udf 
sl7gfO{ tyf ;dfwfgsf pkfox¿df ;DaGwL eO{ cWoognfO{ cufl8 a9fOPsf] lyof] . 

kl/0ffd / 5nkmn
k|ljlwk|lt lzIfssf] b[li6sf]0f
lzIf0f l;sfOsf] k|lj|mofdf cfPsf] cfd"n kl/jt{g g} lzIf0f l;sfOdf k|ljlwsf] k|of]usf] pkh 
xf] . lzIf0f l;sfOnfO{ ;/n / ;xh agfpg k|ljlwsf] lzIf0fdf k|of]u eGg] a'lemG5 . o; ;Gbe{df 
lzIf0f l;sfOnfO{ ;do ;fk]If ;/n / ;xh agfpg lzIfssf] cxd\ e"ldsf x'g' kb{5 . h;sf nflu 
lzIfs ;do ;fk]If ljsf; ePsf ;"rgf k|ljlw ;fdu|L tyf ljlwx¿df kf/ª\ut x'g' ckl/xfo{ x'g' 
kb{5 . k/Dk/fut lzIf0f l;sfO / ljlwdf cEo:t ePsf lzIfsx¿nfO{ jt{dfg ;"rgf k|ljlwsf] o'u 
cg's"n k|ljlwd}qL aGb} lzIf0f l;sfOdf ;+nUg x'g kSs} klg sl7gfO 5 . o;} ;Gbe{df cWoogsf 
qmddf 5gf]6 ul/Psf lzIfsx¿nfO{ ;"rgf k|ljlwk|ltsf] b[li6sf]0f / ljb\ofyL{x¿nfO{ lzIfsn] 
lzIf0f l;sfOdf k|of]u ug]{ k|ljlwo'St ljlw tyf ;fdu|Lsf] k|of]usf] cj:yf ;DaGwdf hfgsf/L 
lnOPsf] lyof] . 

o;} ;Gbe{df, Ps pk–k|fWofksn] eg]sf 5g\ æxfd|f] z}lIfs ljefudf x'g] 5nkmnx¿df j|mlds 
¿kdf ;"rgf k|ljlwsf] k|of]u, cfjZostf, dxTTj h:tf ljifox¿n] k|j]z kfpg] u/]sf 5g\ . ;fy} 
lzIf0f l;sfOdf klg cfw'lgs ;fwg tyf ;fdu|L / ljlwx¿n] j|mdzM k'/fgf / lzIfs s]lGb|t 
ljlwx¿nfO{ lj:yflkt ub}{ uO /x]sf 5g\ . j|mlds ¿kn] lzIfsx¿ ;"rgf k|ljlw;Fu ;DalGwt 
tflnd, uf]i7L, ;]ldgf/ h:Tff sfo{j|mdx¿df ;xefuL x'g] j|md lbgfg'lbg a9\b} 5 eg] To:tf sfo{sf 
nflu SofDk;n] klg cfˆgf] ;|f]t ;fwgn] EofP;Dd ;xof]u pknAw u/fpg] u/]sf] 5ÚÚ . k|ljlwsf] 
ljsf;;Fu} ljb\ofyL{x¿ ljb\ofno jf SofDk; xftfleq lzIfs ;fd'Gg] geO{ lzIfs ljb\ofyL{ ;dIf 
k'Ug' kg]{ kl/l:ylt lgdf{0f x'Fb} uPsf] ;Gbe{df lzIfs ;"rgf k|ljlwk|lt ;sf/fTds / lgk'0f{ x'g' kg]{ 
s'/fdf b'O{ dt x'g ;Sb}g . ob\olk k/Dk/fut lzIf0f kb\wltaf6 k9\b} / k9fpFb} cfPsf lzIffzf:q 
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;ª\sfo cGtu{tsf xfdL lzIfsx¿sf nflu tLj| ¿kdf eO /x]sf] 1fgsf] ljikmf]6 / ;"rgf 
k|ljlwsf] cfljisf/;Fu cfkm"nfO{ k"0f{ hfgsf/ eO{ To;sf] ;fd~h:otf lzIf0f l;sfO;Fu ug'{ cfhsf 
lzIfsx¿sf] 7'nf] r'gf}tL xf] tfklg ;"rgf k|ljlwdf cEo:t x'g'sf] ljsNk csf]{ x'g} ;Sb}g eGg] s'/f 
lzIfsx¿n] :jLsf/ u/]sf] kfOof] . 

olt x'Fbfx'Fb} klg km';{bsf] ;dodf lzIfsx¿ gjLg 1fg tyf gjk|jt{gsf ljifo j:t'df 5nkmn 
ug{'eGbf cfcfˆgf] tl/sfn] ;do latfpg] u/]sf b]lvG5g\ h'g k/Dk/fut ¿kdf cEo:t afgL 
Jojxf/sf] kl/0ffd klg x'g ;S5 .

csf{ Ps pk–k|fWofkssf cg';f/ æxfdL bfaL u5f}{ ls, ;fd'bflos SofDk;x¿df xfd|f] SofDk; cu|0fL 
5 . SofDk;n] x/]s jif{ lzIfsx¿sf nflu k'gtf{huL tflnd, z}lIfs cg';Gwfg, cg';Gwfgd"ns n]v 
n]vg, k|:tfj tof/ ug]{ / gjLgtd\ lzIf0f k|ljlwsf] lzIf0fdf k|of]u ;DaGwL tflndx¿sf] cfof]hgf 
ug]{ tyf To:tf sfo{j|mdx¿df SofDk;sf lzIfsx¿nfO{ ;xefuLsf ¿kdf k7fpg] Joj:yf ub}{ 
cfPsf] 5 . h;n] lzIfsx¿sf] lzIf0f l;sfOdf k|ljlwd}qL aGg 7'nf] ;3fp k'u]sf] 5 . olt x'Fbfx'Fb} 
klg lzIfsx¿df k|ljlw ckgfpg] OR5fzlSt / gjLgtf cefjsf] sf/0f lzIf0fdf ;'wf/ / k|ljlwsf] 
k|of]u ck]lIft ¿kdf x'g ;s]sf] 5}g . k|ljlwsf] cfjZostf, dxTTjnfO{ :jLsf/ ub}{ lzIf0fdf 
;do ;fk]If ;'wf/ / gjLgtf ckgfpg SofDk;n] u/]sf k|of;x¿ ;x|fgLo eP klg lzIfsx¿sf] 
nugzLntf tyf lzIf0f k];fd} :yfloTj x'G5 eGg] ;'lglZrttf gePsf sf/0fn] xf]nf, lzIfsx¿n] 
ck]lIft ¿kdf cfkm"nfO{ ;"rgf k|ljlwdf lgk"0f{ ug{ ;s]sf 5}gg\, h;sf] k|efj sIffsf]7fsf] lzIf0f 
l;sfOdf kg{ hfG5 . o;y{ Psflt/ ;"rgf k|ljlwsf sf/0f l;lh{t k|ljlw u'?n] lzIfs lj:Tfflkt 
ub}{ u/]]sf] ;Gbe{df lzIf0f l;sfOdf g} cfkm\gf] hLjg ;dk{0f ug]{ lzIfssf] k];fut ;'lglZrttfsf] 
cfwf/ k|ljlwdf lgk"0f{tfnfO{ dfGg ;lsof] eg] lzIf0f l;sfOdf bIf lzIfsaf6 k|ljlwo'St ;do 
;fk]If lzIf0f x'g ;Sg] s'/fdf ljdlt /xg ;Sb}g . 

k|ljlwsf ;fwgx¿sf] k|of]u
sIffsf]7fdf klxnf l;nf]6, To;kl5 rsaf]8{ / clxn] OG6/]lS6e :df6{ af]8{h:tf k|ljlwx¿ k|of]u 
x'g yfn]sf 5g\ . ;"rgf ;~rf/ / k|ljlwsf] If]qdf cfPsf] j|mflGtn] sIff sf]7fsf] l;sfOdf cfd"n 
kl/jt{g NofPsf] 5 . sf]le8–!( n] er{'cn / cgnfOg lzIff k|0ffnLnfO{ afWosf/L agfPsf] 
lyof] . o;n] km];–6'–km]; lzIffsf] ljsNk klg ;Dej 5 eGg] k|dfl0ft u¥of] -clwsf/L, @)@#_ .

Ps pk–k|fWofkssf] egfOM– æk/Dk/fut lzIfs s]lGb|t ljlwaf6 lzIf0f l;sfO x'Fb} cfO /x]sf] 
g]kfnL lzIf0f l;sfO kl/kf6Laf6 o; SofDk;sf] lzIf0f l;sfO klg c5'tf] /xg] s'/f ePg . ob\olk 
SofDk;n] kl5Nnf s]xL jif{x¿b]lv SofDk;sf x/]s sIffsf]7fx¿df h8fg u/]sf] dlN6ldl8of 
k|f]h]S6/ / x/]s ljefu cGtu{t ljefuLo k|d'vsf] sfo{ sIfdf hl8t 8]S;6kdf lzIf0f l;sfOsf 
nflu lzIfsn] tof/ ug]{ kfj/ KjfOG6 :nfO8x¿, ljifout tx ut / jif{ut ¿kdf O{–nfOa|]/L÷O{ 
l;sfO ;fdu|Lx¿ ;ª\sng u/L jflif{s z}Ifl0fs of]hgf;Fu} clgjfo{ ¿kdf a'emfpg' kg]{ kl/kf6Lsf 
sf/0f SofDk;n] k|ljlwo'St ;fdu|Lx¿sf] vl/b, h8fg tyf k|of]udf pNn]Vo k|ult u/]sf] 5Æ . ob\olk 
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x/]s ;do lzIf0f cg'udg ;Dej gx'Fbf ;fdu|Lx¿ oyf]lrt pknAw x'Fbfx'Fb} klg lzIfssf] lzIf0f 
l;sfOdf kl/>d tyf d]x]gt ug]{ afgL sd ePsfn] x'\g ;S5 t'ngfTds ¿kdf cGo ljefu 
cGtu{tsf sIffx¿df k|ljlwo'St ;fdu|Lx¿sf] k|of]u h'g ¿kdf x'g] ub{5, o; lzIffzf:q ;ª\sfo 
cGtu{Tfsf sIff lzIf0fx¿df sd} x'g] u/]sf] 5 . o;f] x''g'df lzIfssf] k|ljlwk|ltsf] lgk"0f{tfsf] 
cefjn] klg x'g ;S5 . 

o;} ;Gbe{df lzIfssf] egfOsf] j}wtf / ljZj;gLotfsf nflu ljb\ofyL{;Fu ul/Psf] cGtjf{tf{sf 
j|mddf lzIfsx¿sf] lzIf0fdf k|ljlwsf] k|of]u ;Gbe{df ljb\ofyL{ eGb5g\ ælzIfsx¿ sIffdf cfpg' 
x'G5, w]/}h;f] lzIfs s]lGb|t ljlw g} k|of]u ug'{ x'G5 tfklg klxn]sf] t'ngfdf lxhf]cfh dlN6ldl8of 
k|f]h]S6/x¿sf] k|of]u u/L lzIf0f ug]{, l;sfO ;fdu|Lx¿ Dof;]Gh/ tyf efOa/ h:tf sIffut 
;fdflhs ;~hfnsf ;d"xx¿df k7fO lbg], l;sfO ljifo j:t' ;DaGwL lel8of] tyf n3' l;g]dfx¿ 
k|bz{g ug]{, cGt/lj|mof tyf ;xefuLtfd"ns gjLg lzIf0f ljlwx¿ k|of]u u/L lzIf0f l;sfO x'g' 
h:tf sfo{x¿n] lzIf0f l;sfOdf lzIfsx¿n] k|ljlwsf] k|of]u j|mlds ¿kn] a9fpFb} nu]sf] kfOG5Æ . 

csf{ pk–k|fWofkssf] egfO cg';f/ ……clxn]sf] o''u k|ljlwsf] o''u xf] . clxn] klg k''/fgf] df]8]naf6 
lzIf0f ug]{ xf] eg] To:tf lzIfs ca sfd gnfUg] klg x'g ;S5 . To;}n] xfdL ;a} lzIfsx¿n] 
dlN6ldl8of k|f]h]S6/x¿sf] k|of]u u/L lzIf0f ug}{ kb{5 . of] ;dosf] dfu xf] . ca rs, 8:6/, 
dfs{/, v]nfpg] hdfgf uof] . sn]hsf] pb\b]Zo klg ;a} lzIfsn] l8lh6nsf] k|of]u u/L lzIf0f 
ug{' / ;w}F gofF kl/jt{gdf ck8]6 x'g' ePsfn] xfdL o;af6 klG5g'' x''Fb}gÆ . casf] lzIff ef}lts 
pkl:yltdf xf]Og, sf]7fd} a;]/ cgnfOg dfkm{t k9\g] xf], To;}n] klg pRr lzIff lzIf0fsf nflu 
k|ljlwsf] pkof]u / dxTTj clt g} /x]sf] 5 . 

casf] lzIfs k"0f{ hfgsf/, cb\ofjlws / l;sfOsf gofF ljlwx¿ k|of]u ug{ ;Ifd x'g'k5{ . sIff 
sf]7fdf l;sfOsf ljlwx¿ k|of]u ug{ OR5f zlSt / k"0f{ ljZjf; cfjZos 5 . lzIf0f ljlwx¿sf] 
k|efjsf/L k|of]usf nflu kf7 of]hgf lgdf{0f ug{ hfGg / l;sfpg' k5{ .

lzIfsx¿sf] tflnd / k|ljlw k|of]un] cg';Gwfg lzIf0f k|0ffnLnfO{ gjLg / Jofjxfl/s agfpg 
;xof]u ub{5 . o;n] lzIfsx¿sf] Ifdtf clej[b\lw ug{'sf ;fy} ljb\ofyL{x¿sf] l;sfO k|lj|mofdf 
;sf/fTds k|efj kb5{ .

z}lIfs dgf]j}1flgs 8f= a]Ghfldg An'dsf] Bloom Taxonomy sf cg';f/, l;sfOsf ^ d'Vo 
cfofdx¿ — ;Demg, a'‰g, k|of]u ug{, ljZn]if0f ug{, d"Nofª\sg ug{ / l;h{gf ug{ dxTTjk"0f{ 5g\ . oL 
l;kx¿sf] k|of]un] ljb\ofyL{sf] l;sfO z}nLnfO{ k|efjsf/L ¿kdf klxrfg ug{ / ;'wf/ ug{ db\bt 
k'¥ofpF5 . casf ljb\ofyL{x¿n] k|fl1s, cfly{s, ;fdflhs / /fhg}lts If]qdf dxTTjk"0f{ e"ldsf 
v]Ng] 5g\ . To;}n], lzIfsx¿n] pRr u'0f:t/Lo lzIf0f ljlw / k|ljlwsf] k|of]u ug{' cTofjZos 5 .

k|ljlwdf 1fgsf] k|of]u
l;sfOnfO{ pb\b]Zok"0f{ agfpgsf nflu ljifo j:t', ljb\ofyL{sf] :t/, pknAw ef}lts ;'ljwfx¿ / 
ljb\ofyL{sf] dgf]lj1fgnfO{ ljZn]if0f u/]/ sIff sf]7fdf l;sfO ;xhLs/0f ug{' k5{ . sIff sf]7fsf] 
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ef}lts / dgf]j}1flgs jftfj/0f;Fu cg's"n lzIf0f ljlw sfof{Gjog ubf{ dfq lzIf0f k|efjsf/L 
aGg ;S5 .

csf{ pk–k|fWofkssf] egfO cg';f/ æxfdLn] kf7 of]hgf agfP/ ljefudf a'emfPsf 5f}F . ;a} sIffdf 
OG6/g]6 rNb}g, To;}n] d}n] ;L8L jf o'6\o'a lel8of] 8fpgnf]8 u/]/ b]vfpF5' . sltko k':tsx¿ 
cfkm}F lsGg' k5{ . O{–nfOa|]/Lsf] af/]df vf;} hfgsf/L 5}gÆ .

csf{ pk–k|fWofkssf] egfO æhflu/ vfg] dfgl;stf ePsf lzIfsn] s;/L k|efjsf/L kf7 of]hgf 
agfpF5Gf\ < b:tfj]h ag] klg sfof{Gjog ePsf] kfOFb}g . z}lIfs Sofn]G8/ cg';f/ ldlt kfngf ug]{ 
k|j[lQ klg sdhf]/ 5Æ . lzIfsn] kf7 of]hgfdf /fd|f];Fu sfd gubf{ k/Dk/fut ljlwx¿df lge{/tf 
a9\5 . o:tf] lzIf0f ljlw ca k|lt:kwf{Tds jftfj/0fdf l6Sg sl7g aGb} uPsf] 5 .

;fd'bflos sn]hx¿df ef}lts ;+/rgfnfO{ ljz]if Wofg lbOPsf] kfOG5 t/ k|ljlw Joj:yfkgdf 
Tolt Wofg lbOPsf] kfOFb}g . ca lzIf0fnfO{ k|efjsf/L agfpg lzIfs tflnd;Fu} dlN6ldl8of, :df6{ 
af]8{ / pRr ultsf] OG6/g]6 h:tf ;fwgx¿sf] Joj:yf ug{' k5{ .

casf] lzIfs cb\ofjlws, hfgsf/ / ;Ifd x'g' k5{ . o;sf nflu tTk/tf, hf]z / lg/Gt/ 
ljsf;sf] rfxgf h?/L 5 . lzIf0f ljlw, kf7 of]hgf lgdf{0f / k|ljlw k|of]u ug{ l;Sg' / l;sfpg' 
kg]{ cfjZostf cem} klg k|an 5 . 

k|ljlwo'St 1fg k|of]usf] sl7gfO
g]kfndf k|ljlw k"jf{wf/sf] u'0f:t/ kof{Kt 5}g . lqe'jg ljZj ljb\ofnosf (%Ü lzIfs / sd{rf/Lx¿ 
;'wf/df rf;f] /fVb}gg\ . pgLx¿sf] Wofg s]jn hflu/ / /fhgLlttkm{ s]lG›t 5 . lzIff / k|ljlwsf] 
jt{dfg cj:yfM g]kfnsf] r'gf}tL / ;Defjgf ljifodf ;/sf/n] s'g} Jojl:yt cWoog u/]sf] 5}g, 
h;n] slt ;ª\Vofdf / s:tf] k|sf/sf] hgzlSt cfjZos 5, cfjZos hgzlSt pTkfbg ug{ s'g 
ljZj ljb\ofno ;Ifd 5, / ljZj ljb\ofnon] pTkfbg u/]sf] hgzlSt sxfF k|of]u eO/x]sf] 5 eGg] 
s'/f c:ki6 agfpF5 .

Ps pk–k|fWofkssf cg';f/ ……sIff tof/L ;lxt k|j]z ubf{ ljb\ofyL{sf] pkl:ylt / Jojxf/ clgoldt 
b]lvG5, h;n] lzIf0f k|efjsfl/tfdf sdL NofpF5 . s]xL ljb\ofyL{ slxn]sfxLF dfq pkl:yt x'G5g\, 
ha ls slxn]sfxLF sIffdf ljb\ofyL{ kfpg klg ufx|f] x'G5Æ . clxn] sn]hx¿ æ6'l/:6 ljb\ofyL{Æ 
x¿n] el/Psf 5g\, hxfF lzIff s]jn k|df0f kq k|flKtsf nflu ;Lldt ePsf] 5 . k|foM ljb\ofyL{df 
bIftf gePsf sf/0f a]/f]huf/ aGb} ljb]z knfog eO/x]sf 5g\ . lzIffdf Jofj;flostf, k|fof]lus 
cWoog, OG6g{l;k / uxg cWoogsf] cefjn] lzIff k|0ffnL sdhf]/ ag]sf] 5, h;n] 7''nf] Iflt 
k¥'ofPsf] 5 .

csf{ pk–k|fWofkssf] egfOdf sIffdf ljb\ofyL{sf] cg'zf;gxLg Jojxf/n] lzIf0fnfO{ cj?b\w 
kf5{ . aflx/L jftfj/0fdf klg ljb\ofyL{sf] c;+oldt ultljlw b]Vbf lzIff k|0ffnLk|lt lg/fzf JoSt 
ub}{ ;+:sf/ ;lxtsf] lzIff lbg] r'gf}tL /x]sf] 5 . k|efjsf/L lzIf0fsf nflu lzIfsn] ;do ;fk]If 
/ /f]huf/d"ns l;sfOdf Wofg lbg' k5{ . sf];{ ;+/rgf / lzIf0f snfdf xfOla|8 cEof; ckgfP/ 
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k/Dk/fut ljlwdf kl/jt{g cfjZos 5 . sIff sf]7fsf] l;sfO ;'wf/, km/flsnf] bfo/f, d]G6f]l/ª / 
k|bz{gd'vL lzIf0f ljlw k|fyldstfdf /fVg' k5{ .

k|ljlw cToGt} l56f] kl/jt{g eO /x]sf] If]q xf] / o;df gofF cg';Gwfg / ljsf; lg/Gt/ eO 
/x]sf] x'G5 . o; sf/0f k'/fgf] 1fg / k|ljlwx¿;Fu sfd ug{' r'gf}tLk"0f{ x'g ;S5 . cb\ofjlws 
1fgsf] cfjZostf kg{ ;S5 . ;a}sf nflu ;a} k|sf/sf k|ljlwx¿ kx'Frof]Uo x'Fb}gg\, h;n] s]xL 
JolStx¿nfO{ k|ljlw / o;sf] 1fg k|of]u ug{ c;dy{ agfpF5 . o;n] ljsf; / ;d[b\lwdf cGt/ 
Nofpg ;S5 . ;fd'bflos z}lIfs ;+:yfx¿sf] lzIf0f ;'wf/df k|ljlw 1fgsf] k|of]usf nflu ljsf; 
cTofjZos 5, h;n] dxfdf/Lsf ;dodf klg k|efjsf/L l;sfO ;xhLs/0f ug{ ;Ifd ePsf] 
ljutsf cEof;n] kf7 l;sfPsf] 5 . lzIfssf] gjk|jw{g / k|ljlwsf] 1fg lagf u'0f:t/Lo lzIf0f 
;Dej 5}g -If]qL, @)&*_ .

k|ljlw k|of]udf b]lvPsf sl7gfOx¿ ;Daf]wg ug]{ tl/sf
g]kfndf lzIffdf k|ljlwsf] k|of]usf nflu ;dGjo, ;xsfo{ / ;fem]bf/L dxTTjk"0f{ /x]sf] 5 . lzIf0f 
u'0f:t/ ;'wf/ ug{ gjLg lzIf0f ljlwx¿sf] k|jb\w{g, lzIfs tflnd / k|fljlws Ifdtfsf] ljsf; 
cfjZos 5 . gofF k|ljlw sfo{qmd ;~rfng u/L lzIff k|0ffnLnfO{ ;dfj]zL / ;'ne agfpg 
;lsG5 . bL3{sfnLg of]hgf / ;femf k|of;n] lzIf0fdf b]lvPsf k/Dk/fut r'gf}tLx¿sf] ;dfwfg 
ug{ ;xof]u k'¥ofpg] 5 . ljz]if u/L lzIfsx¿sf] k|ljlw k|of]udf ?lr / bIftf clej[b\lw ug{ 
tflnd / ljsf;sf] k|lj|mof lg/Gt/tf ckgfpg' k5{ . ;fy}, k|ljlwsf] kx'FrnfO{ ;a}sf nflu ;dfg 
agfpg] k|of; ug{'k5{, tfls l8lh6n ;fIf/tf / k|ljlw cfwfl/t lzIffdf ;dfg cj;/ k|fKt ug{ 
;lsG5 . lzIfs / ljb\ofyL{x¿sf] k|ljlwsf] k|of]udf ;dGjo / k|f]T;fxg ub}{, k|ljlwsf] k|efjsf/L 
pkof]un] lzIff k|0ffnLdf ;'wf/ Nofpg ;Sg] 5 .

k|ljlw ;DaGwL ;d:ofx¿sf] klxrfg u/L o;sf nflu k|of]ustf{x¿sf] k|ltlj|mof / cg'ejnfO{ 
Wofgdf /fvL k|of]ustf{x¿nfO{ k|ljlwsf] ;xL k|of]usf nflu tflnd lbg', o;n] ubf{ pgLx¿sf] 
cfTd ljZjf; a9fpF5 / ;d:ofx¿sf] ;dfwfg ug{df db\bt ub{5 . k|ljlw k|of]usf nflu cfjZos 
;|f]t / ;fdu|L pknAw u/fpg', h:t}– cgnfOg 6\o'6f]l/on / sfo{zfnf, k|fljlws ;d:ofx¿sf] 
;dfwfgsf nflu ;xfotf s]G›x¿ lgdf{0f ug{', hxfF k|of]ustf{x¿n] cfˆgf] ;d:ofaf/] ;f]Wg / 
;dfwfg ug{ kfpg ;S5g\ . k|ljlw k|of]ustf{x¿sf] ;d""x agfpg] h;n] Pscsf{nfO{ ;xof]u ug{ 
;s"g\ . k|ljlwx¿nfO{ lgoldt ¿kdf ck8]6 ug{sf nflu k|f]T;fxg u/]df sfo{ Ifdtf ;'wfg{ db\bt 
ub{5 / gofF ;d:ofx¿sf] hf]lvd sd u5{ . k|ljlwsf] k|of]unfO{ Jojl:yt ug{ d2t ub{5 . k|ljlw 
k|of]udf cg'ejLnfO{ k|fyldstf lbOPdf k|of]ustf{x¿nfO{ k|ljlw ckgfpg ;xh agfpg ;lsG5 . oL 
pkfox¿n] k|ljlw sl7gfOFnfO{ k|efjsf/L ¿kdf ;Daf]wg ug{ db\bt k'¥ofpF5g\, h;n] ubf{ ;ª\u7g 
/ JolStx¿ b'j}n] nfe p7fpg ;S5g\ .

pRr lzIff lzIf0fdf k|ljlwsf] k|of]usf] ca:yfdf lzIfssf] ljleGg b[li6sf]0f /x]sf] kfOof] . rfx]/ 
dfq klg x'Fb}g, l8lh6n k|of]u ug{sf] nflu ;a} ;xh x'g' kb{5, h:t} M ;fdflhs kIf, cfly{s kIf 
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cflb . sn]hn] lbOPsf] ;'ljwf cg';f/ ;xh x'g] kx'Frdf cu|;/ x'g' kb{5 . pRr lzIff k|0ffnLdf 
k|ljlwsf] k|of]u, k|ljlw k|of]udf ljsf;sf] dxTTjnfO{ :ki6 ¿kdf k|:t't ub{5 . lzIf0fsf k/Dk/fut 
ljlwx¿df ;'wf/ / k|ljlwsf] k|efjsf/L pkof]un] l;sfOsf] k|lj|mof k|efjsf/L agfpg ;S5 . ;fy}, 
;fd'bflos sn]hx¿df ef}lts ;+/rgfsf] t'ngfdf lzIf0fdf u'0f:t/Lo ;'wf/sf] cfjZostf 
b]lvG5 . lzIfs / ljb\ofyL{x¿sf] ;lj|mo ;xeflutf / u'0f:t/Lo lzIf0f ;fdu|Lsf] pkof]udf Wofg 
lbg' kg]{ cfjZostf /x]sf] 5 . cGttM lzIf0f k|0ffnLnfO{ cem ;dfj]zL / k|efjsf/L agfpg lzIff 
/ k|ljlwsf] ;Gt'lnt ;+of]hg cfjZos b]lvG5 . 

pRr lzIff lzIf0fdf k|ljlwsf] k|of]usf] jt{dfg cj:yf / o;sf] k|efjx¿sf] ljZn]if0f ub}{ lzIff 
k|0ffnLdf k|ljlwsf] ;dfj]zLs/0fsf] dxTTjnfO{ k|ljlwsf] k|of]usf cj;/ / r'gf}tLx¿ / o;n] 
lzIf0f / l;sfO k|lj|mofdf kf/]sf k|efjx¿df k|ljlwsf] k|efjsf/L pkof]usf nflu lzIfssf] tflnd, 
k|ljlwsf] kx'Fr / ;+;fwgx¿sf] cefjnfO{ k|d'v r'gf}tLsf ¿kdf b]lvPsf] 5 .

k|ljlwsf] ;dfj]zn] lzIf0f / l;sfOsf] k|lj|mofdf ;'wf/ NofpF5, ob\olk g]kfnsf] lzIf0f If]qdf 
k|ljlwsf] pkof]udf c;dfgtf, l8lh6n ;fIf/tfsf] sdL / k"jf{wf/sf] cefjsf sf/0f o;sf] 
k|efjsf/L pkof]udf sl7gfOx¿ 5g\ . oL r'gf}tLx¿sf] ;dfwfgsf nflu lzIfsx¿sf] k]zfut 
ljsf;, gjLg k|ljlwsf] pkof]u / ;/sf/L gLltx¿sf] ;dy{g cfjZos 5 . k|ljlw / lzIfssf] 
tflndsf dfWodaf6 lzIff k|0ffnLnfO{ ;'wfg{sf nflu ;'emfjx¿ lbOPsf 5g\, h;dWo] ;fd'bflos 
sn]hx¿sf] k|ljlw Joj:yfkg ;'wf/, lzIfsx¿sf] k|ljlw ;fIf/tf j[b\lwsf nflu tflnd / cgnfOg 
;|f]tx¿sf] ;'netf k|d'v 5g\ . o;n] lzIff If]qdf k|ljlwsf] k|efj / r'gf}tLx¿sf] Joj:yfkgdf 
ulx/f] Wofg lbg' kg]{ cfjZostf :ki6 ub{5 .

lgisif{
o; cWoogn] lzIffdf k|ljlwsf] k|of]un] k|efjsf/L lzIf0f / l;sfO k|lqmofnfO{ ;xh agfpg 
dxTTjk"0f{ e"ldsf /xg] b]lvG5 . lzIf0f / l;sfOnfO{ ;xh / k|efjsf/L agfpg ;"rgf k|ljlw, 
:df6{ af]8{, dlN6ldl8of / er{'cn lzIf0f pks/0fsf] k|of]u ckl/xfo{ b]lvof] . lzIf0f ljlwsf gjLg 
pkfox¿ cjnDag ug{ lzIfsx¿n] tflnd / gofF k|ljlwdf cb\ofjlws x'g' kg]{ b]lvof] . lzIf0f 
k|0ffnLdf k|ljlwsf] ;dfj]zn] lzIfsx¿sf] k]zfut ljsf;df ;xof]u k'¥ofpg'sf ;fy} ljb\ofyL{x¿sf] 
l;sfO IfdtfnfO{ gofF prfOdf k'¥ofpg] / g]kfnh:tf b]zdf k|ljlw k"jf{wf/sf] cefj gu/fO{, 
l8lh6n ;fIf/tfsf] ljsf; / lzIf0fdf k|ljlwsf] k|efjsf/L pkof]usf r'gf}tLx¿nfO{ ;fdgf u/fO 
lzIff k|0ffnLsf] ;du| ;'wf/df x'g] b]lvG5 . lzIf0f k];fdf ;Ddfghgs /0fgLltx¿ ckgfpg' 
k5{ . lzIfsn] k9fpg] ls l;sfpg] lg0f{o ug{' k5{, hxfF l;sfpg]df 1fg, l;k / ;sf/fTds ;f]r 
cfjZos 5 . z}lIfs Iflt sd ug{ / l;k cfwfl/t lzIff k|0ffnLsf] ljsf; ug{ lzIfs ;Ifd x'g' 
h¿/L 5 . ;"rgf / ;~rf/ k|ljlwsf] pkof]u;Fu} ;dfj]zL ;xeflutf / u'0f:t/Lo z}lIfs jftfj/0f 
tof/ ug{ cfjZos 5 . lzIfsx¿n] kf7\oj|md / ljifo j:t'df ;'wf/sf nflu ;Nnfx ;'emfj lbg, 
u[xsfo{ of]hgf agfpg / ;'wf/fTds d"Nofª\sg ug{' k5{ . l;sfO Ifdtf j[b\lw ug{sf nflu gofF 
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P]g lgod / z}lIfs sfo{j|mdsf af/]df lg/Gt/ hfgsf/L /fv]/ lzIf0f ;'wf/ ug{' k5{ . sn]hx¿df 
OG6/g]6sf] k|of]unfO{ a9fjf lbFb} hfFbf o;}af6 a9]sf] cZnLntf / lx+;f Go"gLs/0f s;/L ug]{ eGg] 
klg r'gf}tL ePsf] 5 . o; ;DaGwL cWoog cg';Gwfg ug{ ;s] ljZj ljb\ofnodf lzIfs tyf 
ljb\ofyL{ ;a}nfO{ ;xL dfu{ klxrfg ug{ ;xhLs/0f x'g] b]lvG5 .

;Gbe{ u|Gy ;"rL
cfrfo{, 8L=-@)&%_, lzIf0f l;sfOdf k|ljlw k|of]usf] cj:yf, ;d:of / ;dfwfg= vl/af]6, -jif{ %, 

cª\s #_ .

sfsL{, hL= -@)*)_, lqe'jg ljZj ljb\ofno / pRr lzIffsf] s;Ldf g]kfn ljZj ljb\ofno ljw]os, 
lq=lj=hg{n, -jif{ (, cª\s %_ .

sflGtk'/ ;+jfbbftf= -@)*), j}zfv #)_, g]kfnsf ;fd'bflos SofDk;x¿df k|ljlwsf] k|of]uM Ps 
;dLIff= sflGtk'/ .

sf]O/fnf, la= -@)&(, kmfu'g @!_,g]kfndf pRr lzIffdf k|ljlwsf] ljsf; / r'gf}tLx¿= sflGtk'/ .

kf08], k|= -@)&^, ebf} @&_, lzIf0fdf k|ljlwsf] k|of]uM s;/L ug]{ :df6{ lzIf0f <, sflGtk'/ .

kf}8]n, Pd= s]= -@)&*, >fj0f_, pRr lzIffdf k|ljlwsf] k|of]usf] cj:yf / ;Defjgf, n'lDagL 
jfl0fHo SofDk; .

=dsfn' va/= -@)*), k'if @_, g]kfnsf] lzIff k|0ffnLdf k|ljlwsf] k|of]usf] jt{dfg l:ylt .
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n]v;f/
efiff tyf eflifs e]bsf ljljwtf tyf ltgsf] k|of]ufj:yfsf af/]df tYok/s vf]h ljZn]if0f u/L 
ltgsf] ;+/If0f tyf ;Djw{g ub}{ ;+:s[lt / ;fdflhs dfGotfsf] klg k|jw{g ug'{ cfjZos 5 . k|:t't 
n]vsf] k|d'v p2]Zo ;'b"/klZrd k|b]zdf k|of]udf /x]sf efiffsf] cj:yf pNn]v u/L juL{s/0f ug'{ 
xf] . kl/df0ffTds 9fFrfdf tof/ kfl/Psf] o; n]vsf] k|:t'lt j0f{gfTds k|s[ltsf] 5 . o; n]vdf 
/fli6«o tYofª\s sfof{noaf6 eflifs tYofª\s d'Vo ;fdu|L ag]sf 5g\ . To:t} efiff cfof]u Pjd\ 
;Da4 ljleGg ;|f]t ;fdu|Laf6 ;d]t ;"rgf ;ª\sng ul/Psf] 5 . k|:t'ltnfO{ ;/n Pjd\ af]wuDo 
agfpg tYonfO{ tflnsf tyf lrqdf k|:t't u/L j0f{g ul/Psf] 5 . ;'b"/klZrd k|b]zdf &@ cf]6f 
efiff k|of]udf /x]sf] kfOPsf] 5 . pSt k|b]zdf kfFr efiffsf jStf Ps nfveGbf a9L ;ª\Vofdf /x]sf 
5g\ . bz xhf/b]lv Ps nfv;Dd jStf;ª\Vof ePsf efiffsf] ;ª\Vof 5cf]6f / bz xhf/eGbf sd 
jStf;ª\Vof ePsf efiffx¿ ^! cf]6f /x]sf 5g\ . pSt k|b]zdf g]kfnLafx]ssf clwsf+z dft[efifL 
jStfn] g]kfnL efiffnfO{ bf];|f] efiffsf ¿kdf pkof]u ub{5g\ . ;'b"/klZrd k|b]zdf %! efiffx¿ bf];|f] 
efiffsf] ¿kdf k|of]u ePsf] kfOG5 . pSt k|b]zdf k|rlnt s'n &$ k'vf{sf efiffdWo] 8f]6]nL, a}t8]nL, 
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yf¿, c5fdL, aemfªL, g]kfnL, bfr'{n]nL, afh'/]nL efiffnfO{ k'vf{sf] efiffsf ¿kdf k|of]u ug]{x¿sf] 
;ª\Vof Ps nfveGbf a9L /x]sf] 5 . ;'b"/klZrd k|b]zdf ef/f]k]nL efiffkl/jf/, lrlgofFltAatL 
efiffkl/jf/ / b|la8]nL efiffkl/jf/ u/L tLgcf]6f efiffkl/jf/sf efiffx¿ af]lnG5g\ . o; k|b]zdf 
ef/f]k]nL efiffkl/jf/sf jStfsf] afx'No 5 . lglb{i6 k|b]zsf s}nfnL lhNnfdf %$ / a}t8L lhNnfdf 
!% efiff dfq k|of]udf 5g\ . ;'b"/klZrd k|b]zsf s'g} kflnsfdf b'O{cf]6f / s'g} kflnsfdf #& 
cf]6f;Dd dft[efiff k|of]udf 5g\ . ;'b"/klZrd k|b]z eflifs ljljwtfsf] ;ª\ud ePsfn] pSt If]qdf 
/x]sf efiffsf] ;+/If0f tyf ;+jw{g cfjZos b]lvG5 . 

zAbs'~hL M dft[efiff, bf];|f]efiff, eflifs k|of]u, eflifs ljljwtf, efiffkl/jf/ 

kl/ro
;'b"/klZrd k|b]z g]kfnsf] ;a}eGbf klZrddf cjl:yt k|b]z xf] . g]kfnsf ;+ljwfg, @)&@ n] 
g]kfnnfO{ ;ª\3Lo zf;gJoj:yf cg's"n k'g;{+/rgf ug]{ j|mddf ;fljssf dxfsfnL c~rnsf $ 
cf]6f lhNnf / ;]tL c~rnsf % cf]6f lhNnfnfO{ ;'b"/klZrd k|b]zsf ¿kdf sfod ul/Psf] xf] . tLg 
lhNnf -bfr'{nf, aemfª / afh'/f_ lxdfnL lxdfndf, rf/ lhNnf -8f]6L, 88]Nw'/f, c5fd / a}t8L_ 
kxf8df / @ lhNnf -s}nfnL / s~rgk'/_ t/fO{df kg]{ -g]kfn ;/sf/, @)&$_ of] k|b]z ef}uf]lns 
¿kdf ljljwtfdo 5 . k"j{df g]kfnsf] s0ff{nL k|b]z, klZrd / blIf0fdf ef/t tyf pQ/df rLgsf] 
:jzfl;t If]q ltAat / s0ff{nL k|b]zsf] x'Dnf lhNnf -;'b"/klZrd k|b]z ;/sf/, @)*!_ /x]sf 
5g\ . ( lhNnfsf ! pkdxfgu/kflnsf, ## gu/kflnsf / %$ ufpFkflnsf u/L hDd ** :yfgLo 
tx /x]sf] of] k|b]z, rd]lnof, a'9Luª\uf bf/u+ufh:tf gbLx¿, 3f]8f3f]8L tfn -ljZj;Dkbf ;"rLdf 
;"rLs[t l;d;f/ If]q, vKt8, al8dflnsf, /fdf/f]zg h:tf cg]sf}F k|fs[lts, wfld{s / ko{6sLo 
:ynx¿ /x]sf 5g\ -;'b"/klZrd k|b]z ;/sf/, @)*!_ . o;/L ljljw hfthflt, ;f+:s[lts / eflifs 
ljljwtf ;d]t o; k|b]zsf] ljz]iftf xf] . 

ef}uf]lns ljljwtf ;'b"/klZrd k|b]zsf] Ps dxTjk"0f{ ljz]iftf ag]sf] 5 . lj=;+= @)&* 
;fnsf] hgu0fgf cg';f/ o; k|b]zdf &@ cf]6f dft[efiff af]lnG5g\ -s]Gb|Lo tYofª\s sfof{no, 
@)*)_ . o;afx]s klg gv'n]sf efiff / cGo efiffcGtu{t s]xL jStfx¿nfO{ ;dfj]z u/]sf] 
5 . ;'b"/klZrd k|b]zdf k|rlnt efiffx¿dWo] s]xL efiffx¿sf] d"n ynf];d]t o;} k|b]zdf /x]sf] 
kfOG5 eg] s]xL efiffx¿sf] d"n ynf] o; k|b]zeGbf aflx/ /x]sf] kfOG5 . d"ntM ;'b"/klZrd k|b]z g} 
d"n ynf] ePsf efiffx¿df 8f]6]nL, a}t8]nL, c5fdL, aemfª\L, bfr'{n]nL, 88]Nw'/L, b}n]vL, h'DnL, v;, 
/fp6], AofF;L nufotsf efiffx¿ /x]sf 5g\ . ;'b"/klZrd k|b]z d"n ynf] ePsf w]/} efiffx¿ ljutdf 
g]kfnL efiffsf eflifsfsf ¿kdf k|rlnt /xL lj=;+= @)^* sf] hgu0fgfaf6 efiffsf] dfGotf kfPsf 
efiffx¿ /x]sf 5g\ . To:t} sltko efiffx¿ ;'b"/klZrd k|b]z d"n ynf] geO{ ToxfF;d]t k|rngdf 
/x]sf efiffx¿ /x]sf 5g\ . 

g]kfndf k|rlnt efiffx¿sf] ;ª\Vofdf lg/Gt/ kl/jt{g b]lvPh:t} ;'b"/klZrd k|b]zdf k|rlnt 
efiffx¿sf] ;ª\Vofdf klg lg/Gt/ kl/jt{g b]lvG5 . @)^* ;fnsf] hgu0fgfn] o; k|b]zdf *# 
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efiff k|rngdf cfPsf] b]vfPsf] lyof] eg] @)&* ;fnsf] hgu0fgfn] &@ efiffx¿sf] k|of]ufj:yf 
/x]sf] hgfPsf] 5 .

efiff cfof]un] ;/sf/L sfdsfhsf] efiff;DaGwL l;kmfl/;x¿, @)&* df ;/sf/L sfdsfhsf] 
efiff;DaGwL k"/s l;kmfl/;, @)*) ;Gbe{df o; k|b]zsf 8f]6\ofnL / yf¿ efiffnfO{ ;/sf/L 
sfdhsfsf] efiffsf] ¿kdf l;kmfl/ u/]sf] 5 . o:t} k|b]zdf efiffsf] :t/ut of]hgf lgdf{0fsf] j|mddf 
/x]sf a}t8]nL, c5fdL / aemfªL efiffnfO{ ;/sf/L sfdsfhsf efiffsf ¿kdf lj:tf/ ug{ lglZrt 
sfo{ / If]qsf nflu ;/sf/L sfdsfhsf] efiffsf] dfGotf kfpg] u/L l;kmfl/; ul/Psf] 5 -efiff 
cfof]u, @)&*_ . 

ljutdf g]kfnL efiffsf eflifsfsf ¿kdf /x]/ xfn efiffsf] dfGotf kfPsf cGo efiffx¿sf] 
af]wuDotfsf] cj:yf s:tf] 5 < ltgLx¿sf lard} klg af]wuDotfsf] cj:yf s:tf] 5 < efiffsf] 
dfGotf k|bfg ug'{cl3 vf]lhg'kg]{ o:tf k|Zgsf] pQ/sf nflu uxg efiffj}1flgs cWoog cfjZos 
x'G5 . efiff tyf eflifs e]bsf ljljwtf tyf ltgsf] k|of]ufj:yfsf af/]df tYok/s vf]h ljZn]if0f 
ul/Pdf efiffsf] ;+/If0f tyf ;+aw{g dfq xf]Og ;+:s[lt / ;fdflhs dfGotfsf] klg k|jw{g x'g] 
ePsfn] tbg's"nsf cWoog ljZn]if0f cfjZosLo x'G5g\ . lzIff, ;~rf/, :jf:Yo Pjd\ hLjgz}nLdf 
klg eflifs kIfsf] pkof]lutf tyf k|efj x'g] ePsfn] ;DalGwt ef}uf]lns If]qdf efiffsf] k|of]ufj:yf 
lgSof]{n ug'{ ;fGble{s b]lvPsfn] k|:t't n]v tof/ kfl/Psf] xf] . 

p2]Zo
k|:t't n]vsf] k|d'v p2]Zo ;'b"/klZrd k|b]zdf k|of]udf /x]sf efiffsf] cj:yf pNn]v u/L juL{s/0f 
ug'{ xf] . o;sf ljlzi6 p2]ZocGtu{t pSt k|b]zdf k|of]udf /x]sf dft[efiff tyf bf];|f]efiffsf] 
;ª\Vof / ltgsf jStf k|:t't ug'{ xf] . To;}u/L lglb{i6 k|b]zsf efiffdf /x]sf ;|f]tut Pjd\ 
kl/jf/ut ljljwtf k|:t't ug'{sf ;fy} pSt k|b]zdf k|of]udf /x]sf efiffx¿sf] lhNnfut Pjd\ 
kflnsfut k|of]u / eflifs ljt/0fsf] cj:yf pNn]v ug'{ klg o; n]vsf] ljlzi6 p2]Zo x'g\ .

;}4flGts ;Gbe{ / efiffsf] cWoog
;'b"/klZrd k|b]zdf k|rlnt efiffx¿df ljleGg cWoog cg';Gwfgx¿ ePsf 5g\ . ljutb]lv 
xfn;Dd ePsf ljleGg :t/sf cWoogx¿n] ;'b"/klZrdsf efiffx¿sf af/]df ljleGg tYo ;fj{hlgs 
ugf{sf ;fy} tL efiffsf] ;+/If0f / ;+j4{gdf ;d]t of]ubfg k'¥ofPsf 5g\ . ljutdf g]kfnL efiffsf 
eflifssf ¿kdf /xL xfn 5'6\6} efiffsf dfGotf kfPsf efiffx¿;d]t ;'b"/klZrddf /x]sfn] g]kfnL 
efiffsf eflifsfsf gfdaf6 g} w]/} cWoogx¿ ePsf 5g\ . o;y{ ;'b"/klZrd k|b]zsf efiffsf 
af/]df ul/Psf] cWoog tyf vf]hsf ;Gbe{df cGo efiffsf cltl/St g]kfnL efiffsf eflifsfx¿sf] 
cWoog;Dd k'Ug'kg]{ x'G5 . o; ;Gbe{df g]kfnL efiffsf] cWoogsf] ljsf;j|mddf ;'?jftL sfo{ ug]{ 
ljb]zL ljåfg\x¿ hf]g laD; -;g\ !*^&_, hL=P= lu|o;{g -;g\ !(!^_, ;fª\s[Tofog -;g\ !(^)_ n] 
u/]sf eflifs cWoog / g]kfnL efiffsf] juL{s/0fsf ;Gbe{df ;'b"/klZrsf eflifs e]b klxrfgsf] 
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sfo{nfO{ k[i7e"ldsf ¿kdf lng ;lsG5 . kf]v/]n -@)#!_ n] g]kfnL efiffsf k"j]{nL ju{, dfemfnL 
ju{, cf]/klZrdf ju{ / k/klZrdf ju{ u/L kfFr eflifsfsf] rrf{ u/]sf 5g\ . pgn] rrf{ u/]sf 
cf]/klZrdf / k/klZrdf ju{df kg]{ g]kfnL efiffsf eflifsfx¿ xfn ;'b"/klZrsdf efiffx¿cGtu{t 
kb{5g\ . tTsfnLg ;dodf g]kfnL efiffsf eflifsfsf ¿kdf /x]sf ;Gbe{df eflifsf lgwf{/0fsf 
;Gbe{df w]/} ljåfg\x¿n] ljleGg cWoogx¿ u/]sf 5g\ . ltldlN;gf -@)%)_ n] ;ª\Vof / ;fj{gflds 
zAbsf ;ftcf]6f, lg/f}nf -@)%)_ n] lj|mofsf] ¿ktTjsf cfwf/df !# eflifsf, ;'j]bL -@)%!_ n] 
jfSotTjsf cfwf/df !& cf]6f, cfrfo{ -@)%#_ n] pRrf/0fsf cfwf/df !# eflifsf, 9'ª\ufgf -@)%#_ 
n] cfwf/e"t zAbfjnLsf cfwf/df !# eflifsf tyf lg/f}nf -@)&@_ n] WjlgtflŒjs, ¿ktflTjs 
/ jfSotflTjs cfwf/df !! eflifsf lgwf{/0f u/]sf 5g\ . g]kfnL efiffsf eflifsf lgwf{/0fsf 
;DaGwdf ePsf cWoogx¿df Ps¿ktf kfOFb}g . If]qe|d0f g} gu/L ul/Psf, ;"rs 5gf]6df 
;fjwfgL gckgfOPsf] ;fy} ;+:yfut / uxg cWoog geO{ JolStut ¿kdf ;Lldt ;|f]t;fwfg 
/ 1fgsf cfwf/df ul/Psf] cWoogsf sf/0f km/s km/s glthf cfPsf] 5 . o;lardf @)^* 
;fnsf] hgu0fgfn] g]kfnL efiffsf eflifsfsf ¿kdf k|rlnt /x]sf v;, c5fdL, 8f]6]nL, a}t8]nL, 
aemfªL, 8f]NkfnL, h'DnL, 88]Nw'/L, b}n]vL, afh'/]nL / bfr'{n]nLnfO{ eflifs dfGotf k|bfg u/]kl5 
cWoogsf] ;Gbe{ kl/jt{g ePsf] 5 . o; kl/k|]Iodf zfxL -@)&)_ n] ;'b"/klZrdsf ljutdf g]kfnL 
efiffsf] dft[efiffsf ¿kdf /x]sf] c5fdL efiff;Fu g]kfnL efiff;Fusf] af]wuDotfsf] :t/ k/LIf0f ug{ 
sDo'l6:gn lnª\lUjl:6S;cGtu{t j8{;e{ ;km\6jo/df lqlj, efifflj1fg s]Gb|Lo ljefun] lgwf{/0f 
u/]sf @!) cfwf/e"t zAb;"rLsf] dfWodaf6 ;dfgtf / leGgtfsf] k/LIf0f ubf{ $$ k|ltzt dfq} 
af]wuDo /x]sf] lgisif{ lg:s]sf] lyof] . efl6of -;g\ !(&#_ n] %) k|ltzt / a]u{Dofg -;g\ !(()_+ 
n] &) k|ltzt / An]o/ -;g\ !((&_ n] ;f7L k|ltzt / ;f]eGbf a9L af]wuDotf ePdf tL b'O{ km/s 
km/s efiff geO{ Pp6} efiff x'g'kg]{ dfGotf k|:t't u/]sf 5g\ . 

cg';GwfgfTds sfo{x¿df ljBfjfl/lw, bz{gfrfo{, :gftsf]Q/ pkflw k|of]hgsf ;fy} ljleGg 
lgsfoaf6 ul/g] n3' cg';Gwfgsf ;fy} j}olQs k|of;df ePsf cWoogx¿ /x]sf 5g\ . ljBfjfl/lw 
pkflwsf nflu ul/Psf vu]Gb|k|;fb pkfWofosf] c5fdL eflifsf / g]kfnL efiffsf] Jolt/]sL cWoog 
-@)&@_, nIdL/fh kl08tsf] aemfª\uL g]kfnLsf] cWoog -@)^(_, xs{axfb'/ zfxLsf] c5fdL efiffsf] 
cWoog -@)&)_, r'8fdl0f kf08]osf] a}t8]nL efiffsf] cWoog -@)&@_ h:tf zf]w cWoogx¿ 
ljz]if pNn]vgLo 5g\ . :gftsf]Q/ txsf] pkflwsf nflu lqe'jg ljZjljBfno, lzIffzf:q s]Gb|Lo 
ljefucGut{tsf] g]kfnL efifflzIff ljefunufot b]z}el/sf ljleGg SofDk;x¿af6 ljleGg zLif{sdf 
zf]wsfo{ ;DkGg ePsf 5g\ . g]kfnL efiff;Fu ;'b"/klZrdsf ljleGg eflifsf / efiff;Fusf] Jolt/]sL 
cWoog tyf To; k|b]zdf k|rlnt efiffx¿sf] cWoogsf ;fy} zAb, pvfg, 6'Ssf ;ª\sngh:tf 
sfo{df oL cWoogx¿n] of]ubfg lbOPsf] kfOG5 . jt{dfg ;dodf pSt If]qdf k|of]udf /x]sf 
efiff, ltgsf dft[efiffut Pjd\ bf];|f]efiffut ljljwtf, kflnsfut ljt/0f Pjd\ ;|f]tut tyf 
efiffkl/jf/ut ljljwtfsf] olsg tYo;lxt af]wuDo k|:t'lt o; n]vdf ul/Psfn] k|:t't n]vsf] 
cf}lrTo b]lvG5 .
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cWoog ljlw / k|lqmof
k|:t't n]v kl/df0ffTds 9fFrfdf tof/ kfl/Psf] 5 . k|:t'ltdf j0f{gfTds ljlwsf] pkof]u ul/Psf] 
o; n]vdf cfwfl/t 5 . låtLos ;|f]t pkof]u ePsf] k|:t't n]vdf g]kfnsf] /fli6«o tYofª\s 
sfof{nosf] cflwsfl/s j]a;fO6af6 eflifs tYofª\s k|fKt ul/Psf] 5 . efiff cfof]u Pjd\ ;Da4 
ljleGg ;|f]t ;fdu|Laf6 ;"rgf ;ª\sng u/L n]v tof/ kfl/Psf] 5 . k|:t'ltnfO{ ;/n Pjd\ af]wuDo 
agfpgsf nflu lglb{i6 If]qdf k|of]udf /x]sf dft[efiff, bf];|f]efiff, ;|f]tut Pjd\ efiffkl/jf/ut 
ljljwtfsf tYonfO{ tflnsfdf b]vfO{ j0f{g;d]t ul/Psf] 5 eg] eflifs ljt/0fsf] cj:yfnfO{ 
lhNnfut Pjd\ kflnsfut cfwf/ juL{s/0f u/L lrqdf k|:t't u/L j0f{g ul/Psf] 5 .

k|flKt / 5nkmn
;'b"/klZrd k|b]zsf] eflifs ljljwtfsf] cj:yfnfO{ k|flKt / 5nkmn zLif{scGtu{t k|:t't ul/Psf] 
5 . oxfF ;'b"/klZrd k|b]zsf] eflifs k|of]ufj:yfsf ;DaGwdf ul/Psf] cWoogsf k|flKtnfO{ 
dft[efiffut ljljwtf, bf];|f] efiffut ljljwtf, k'vf{sf] efiffut ljljwtf, efiffkl/jf/ut ljljwtf, 
lhNnfut eflifs ljt/0f / kflnsfut eflifs ljt/0fh:tf pkzLif{sdf k|:t't ul/Psf] 5 . 

dft[efiffut ljljwtf 
;'b"/klZrd dft[efiflis jStfsf b[li6n] eflifs ljljwtfo'St k|b]z xf] . lj=;+= @)&* sf] hgu0fgf 
cg';f/ o; k|b]zdf &@ cf]6f efiff k|of]udf 5g\ . o; k|b]zdf !!,$#, %^@ -k|b]zsf] s'n 
hg;ª\Vofsf] $@=$$_ jStf ePsf] g]kfnL efiffb]lv hDdf !) hgf jStf;ª\Vof ePsf] bg'jf/ 
efiff;d]t k|rlnt /x]sf 5g\ . o; k|b]zsf] eflifs ljljwtfsf] cj:yfnfO{ tnsf] tflnsfdf k|:t't 
ul/Psf] 5 M 

tflnsf ! M

dft[efiff / ltgsf jStf;ª\Vof

j|m=;++ efiff k|of]Stf j|m=;++ efiff k|of]Stf j|m=;++ efiff k|of]Stf 
!= g]kfnL !!$#%^@ @^= w'n]nL &#$ %! Nxf]kf &$
@= 8f]6]nL $*^*^* @&= ;+:s[t &@@ %@ jflxª÷jfo'ª ^*
#= yf¿ #(*(!$ @*= /fO{ $#) %# alHhsf ^^
$= a}t8]nL !%!%&! @(= d';ndfg $@@ %$ b'/f ^!
%= c5fdL !#*$&$ #)= vfDrL -/fp6] $!& %% sf]r] %&
^= aemfª\uL ((##$ #! pb"{ @(@ %^ e'h]n %$
&= /fgf yf¿ &&&@& #@= s'dfn @^( %& rflDnª #*
*= afh'/]nL %^#(^ ##= kx/L !(# %* ysfnL #%
(= bfr'{n]nL $%%^@ #$= ;f]gfxf !*^ %( d]jfxfª #$
!)= 88]Nw'/L @!@*( #%= ;fª\s]lts efiff !#$ ^) a]Nxf/] @)
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!!= du/ 9'6 !&#@^ #^= k~hfaL !#) ^! yfdL !(
!@= du/ vfd (!%^ #&= aª\unf !@( ^@ afGtjf !*
!#= tfdfª &*#& #*= du/ sfOs] !@( ^# b'dL !&
!$= lxGbL &&() #(= ofSy'ª÷lnDa' !@* ^$ 3n] !%
!%= d}lynL $^#% $)= ltAatL !@% ^% ugufO{ !%
!^= b}n]vL #(&! $!= dfemL !@# ^^ nf]xf]?ª !$
!&= cjwL #@$! $@= /fhj+zL !!* ^& ;fDkfª !#
!*= h'DnL @^** $#= d'ufnL !!% ^* b'ªdfnL !#
!(= v; @%*# $$ p/fpF÷s'8'v !!$ ^( duxL !@
@)= /fhL @$#& $% l5lnª !!! &)= gfl5l/ª !@
@!= g]kfn efiff !(!^ $^ af]6] !!) &! d]r] !!
@@= u'?ª !%() $& df/af8L (# &@ bg'jf/ !)
@#= ef]hk'/L !@^# $* cª\u|]hL () &# Effiff gv'n]sf] $!
@$= JofF;L !@!% $( z]kf{ *& &$ cGo #!^
@%= ef]6] (#) %) ;'g'jf/ &$

hDdf @^($&*#
;|f]t M /fli6«o tYofª\s sfof{no, @)*) . 

dflysf] tflnsfdf ;'b"/klZrd k|b]zsf] dft[efiff / ltgsf] jStf ;ª\Vof k|:t't ul/Psf] 5 . o; 
k|b]zdf @)&* ;fnsf] hgu0fgfn] &@ cf]6f dft[efiff klxrfg u/]sf] 5 . ;fy} efiff gv'n]sf / 
cGo;d]tsf] ;ª\Vofn] o;eGbf yk efiff b]lvg ;Sg] ;Defjgf ;d]t v'nf /x]sf] b]vPsf] 5 . o; 
k|b]zdf Ps nfveGbf a9L jStf;ª\Vof ePsf efiffx¿df g]kfnL, 8f]6]nL, yf¿, a}t8]nL / c5fdL 
u/L kfFr efiff /x]sf 5g\ . jStf ;ª\Vofsf] cfwf/df oL efiffnfO{ k|b]zsf d'Vo efiffsf ¿kdf / 
cGo efiffnfO{ cNk;ª\Vos efiffsf ¿kdf lng ;lsG5 . bz xhf/eGbf a9L / Ps nfveGbf sd 
jStf;ª\Vof ePsf efiffsf] ;ª\Vof ^ cf]6f / Ps xhf/eGbf a9L / bz xhf/eGbf sd jStf;ª\Vof 
ePsf efiffx¿ !# cf]6f 5g\ . To:t} Ps ;oeGbf a9L / Ps xhf/eGbf sd jStf;ª\Vof ePsf 
efiffx¿ #@ cf]6f / Ps ;oeGbf sd jStf;ª\Vof ePsf efiffx¿sf] ;ª\Vof @^ cf]6f /x]sf] 
5 . o:t} efiff gv'n]sf $! hgf / cGo efiffcGtu{t #!^ hgf /x]sf 5g\ . o;/L o; k|b]zdf 
k|rlnt w]/} efiffx¿ k|b]zut cfwf/df dfq x]bf{ cNk;ª\Vos ju{df /x]sf] b]lvG5 . 

bf];|f] efiffut ljljwtf
g]kfnsf w]/} dft[eflifs jStfx¿n] dft[efiffsf cltl/St bf];|f] efiffsf] klg k|of]u ub{5g\ . d"ntM 
g]kfnL afx]ssf w]/} dft[eflifs jStfn] g]kfnL efiffnfO{ bf];|f] efiffsf ¿kdf k|of]u ub{5g\ eg] . cGo 
sltko efiffnfO{ klg bf];|f] efiffsf ¿kdf k|of]u ug]{ u/]sf] kfOG5 . ;'b"/klZrd k|b]zdf k|rlnt 
%! efiffx¿nfO{ jStfn] bf];|f] efiffsf] ¿kdf k|of]u u/]sf] b]lvG5 . ;'b"/klZrd k|b]zsf] bf];f] eflifs 
k|of]Stf;ª\VofnfO{ tnsf] tflnsfdf k|:t't ul/Psf] 5 M 
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tflnsf @ 
 bf];|f] efiff / ltgsf jStf;ª\Vof

j|m=;++ efiff k|of]Stf j|m=;++ efiff k|of]Stf j|m=;++ efiff k|of]Stf

!=
bf];|f] efiff 
gePsf

1137165 !*= d}lynL 560 #%= lh/]n 36

@= g]kfnL 1490151 !(= rflDnª 480 #^=
;fª\s]lts 
efiff

31

#= 8f]6]nL 13141 @)= tfdfª 459 #&= /fO{ 28

$= yf¿ 10239 @!= df/af8L 417 #*= alHhsf 27

%= lxGbL 6273 @@= du/ 9'6 368 #(= vfDrL -/fp6]_ 27

^= cjwL 5564 @#=
g]kfn efiff 
-g]jf/L_

244 $)= Nxf]kf 21

&= 88]Nw'/L 5516 @$= u'?ª 244 $!= ugufO{ 20

*= c5fdL 5392 @%= 214 $@= b'/f 17

(= a}t8]nL 5088 @^= cGo 173 $#= AofF;L 16

!)= bfr'{n]nL 4184 @&= du/ vfd 149 $$ w'n]nL 15

!!= aemfª\uL 2335 @*= ef]hk'/L 142 $% k~hfaL 15

!@= cª\u|]hL 1118 @(= d]jxfª 131 $^ xfo'÷afo' 14

!#= pb"{ 1009 #)= ;+:s[t 95 $& l5lnª 13

!$= /fgfyf¿ 871 #! h'DnL 88 $* /fhL 12

!%= afh'/]nL 868 #@= a]Nxf/] 59 $( af]6] 12

!^= ;fDkfª 857 ##= sfut] 57 %) /fhj+zL 11

!&= ofSy'ª÷lnDa' 760 #$= v; 47 %! kx/L 10

hDdf @^($&*#

;|f]t M /fli6«o tYofª\s sfof{no, @)*) .

pko'{St tflnsfdf ;'b"/klZrd k|b]zsf] bf];\f] efiffsf k|of]Stf ;ª\Vof b]vfOPsf] 5 . pSt k|b]zdf 
bf];|f] efiff gePsf jStfsf] ;ª\Vof !!#&!^% /x]sf] 5, h'g k|b]zsf] s'n hg;ª\Vofsf] $@=@ k|ltzt 
x'g cfpF5 . To:t} g]kfnL efiffnfO{ bf];|f] efiffsf ¿kdf k|of]u ug]{ jStfsf] ;ª\Vof !$()!%! /x]sf] 



196 Journal of Educational Research, Shiksha Shastra Saurabh | Volume 24 | 2024

5 . g]kfnL efiffnfO{ bf];|f] efiffsf] ¿kdf k|of]u ug]{ jStfsf] ;ª\Vof k|b]zsf] s'n hg;ª\Vofsf] 
%%=#) k|ltzt /x]sf] 5 . bf];|f] efiff gePsf / bf];|f] efiff g]kfnL ePsf jStfsf] hg;ª\Vof dfq} 
@^@&#@$ -s'n hg;ª\Vofsf] (&=%) k|ltzt /x]sf] b]lvG5 . o;afx]s k|b]zsf] s'n hg;ª\Vofsf] 
sl/a @=%) k|ltzt hg;ª\Vofn] dfq} g]kfnLafx]ssf efiffnfO{ bf];|f] efiffsf ¿kdf k|of]u ug]{ u/]sf] 
b]lvG5 . jStf;ª\Vof bz xhf/eGbf a9L / Ps nfveGbf sd jStf;ª\Vof ePsf efiffx¿ 8f]6]nL / 
yf¿ u/L hDdf b'O{ cf]6f 5g\ . To:t} jStf;ª\Vof Ps xhf/eGbf a9L / bz xhf/eGbf sd ePsf 
efiffx¿ ( cf]6f, jStf;ª\Vof Ps ;oeGbf a9L / Ps xhf/eGbf sd ePsf efiffx¿ !^ cf]6f 
/x]sf 5g\ . jStf;ª\Vof Ps ;oeGbf sd ePsf efiffx¿ @@ cf]6f /x]sf 5g\ . o;n] d"ntM g]kfnL 
efiff dft[efiff ePsf w]/} jStfx¿sf] bf];|f] efiff g/x]sf] tyf cGo efiffsf w]/} jStfx¿n] g]kfnL 
efiffnfO{ bf];|f] efiffsf ¿kdf k|of]u ug]{ u/]sf] tYo phfu/ ePsf] 5 . 

k'vf{sf] efiffut ljljwtf 
lj=;+= @)&* sf] hgu0ffgfn] klxnf]k6s k'vf{sf] efiff klxrfg u/L To;;Fu ;DalGwt tYo 
;fj{hlgs u/]sf] 5 . o; hgu0fgfn] k|:t't u/]sf] tYocg';f/ ;'b"/klZrd k|b]zdf k'vf{sf] efiffsf] 
¿kdf &$ cf]6f efiffx¿ /x]sf] b]lvG5 . o; k|b]zdf k|rlnt k'vf{sf] efiff / ltgsf jStf;ª\Vof 
tnsf] tflnsfdf k|:t't ul/Psf] 5 M 

tflnsf # 
k'vf{sf] efiff / ltgsf jStf;ª\Vof

j|m=;++ efiff k|of]Stf j|m=;++ efiff k|of]Stf j|m=;++ Efiff k|of]Stf

!= 8f]6]nL 515970 @^= pb"{ 1121 %! z]kf{ 98

@= a}t8]nL 404164 @&= d';ndfg 944 %@ nf]kf 82

#= yf¿ 402367 @*= ef]6] 855 %# e'h]n 76

$= c5fdL 378876 @(= w'n]nL 731 %$ ysfnL 69

%= aemfªL 209708 #)= /fO{ 602 %% b'/f 64

^= g]kfnL 182076 #! cGo 462 %^ sf]r] 56

&= bfr'{n]nL 153245 #@= vfDrL -/fp6]_ 432 %& nf]xf]?ª 54

*= afh'/]nL 119423 ##= s'dfn 311 %* rflDnª 54

(= /fgfyf¿ 78012 #$= /fhj+zL 242 %( alHhsf 44

!)= 88]nw'/L 74672 #%= kx/L 204 ^) ;GyfnL 41

!!= v; 51979 #^= ofSy'ª÷lnDa" 200 ^! b'ªdfnL 38

!@= du/ 9'6 28876 #&= dfemL 191 ^@ d]jxfª 30

!#= b}n]vL 20265 #*= ;f]gfxf 185 ^# 8'dL 30
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!$= du/ vfd 15369 #(= du/ sfOs] 168 ^$ af]6] 28

!%= h'DnL 11480 $)=
klxrfg 
gePsf]

150 ^% afGtjf 25

!^= tfdfª 9328 $!= aª\nf 147 ^^
;fª\s]lts 
efiff

24

!&= lxGbL 8113 $@= df/af8L 143 ^& h]/f]÷h]?ª 23

!* d}lynL 4531 $# kGhfaL 139  ^* yfdL 21

!(= cjwL 3429 $$ jflnª÷jflxª 137 ^( ugufO{ 20

@)=
g]kfn efiff 
-g]jf/L_

3165 $% l5lnª 133 &)= duxL 19

@!= u'?ª 3069 $^ p/fa÷p/fp 122 &! 8f]NkfnL 18

@@= /fhL 2445 $& ltAatLog 118 &@ d]r] 18

@#= ef]hk'/L 1955 $* d'ufnL 116 &# gfl5l/ª 12

@$= ;+:s[t 1941 $( ;'g'jf/ 113 &$ aflxª÷afo'ª 12

@%= AofF;L 1297 %) cª\u|]hL 106

hDdf @^($&*#
;|f]t M /fli6«o tYofª\s sfof{no, @)*) . 

tflnsf # df ;'b"/klZrd k|b]zsf] k'vf{sf] efiffx¿ / ltgsf] jStf ;ª\VofnfO{ k|:t't ul/Psf] 
5 . o; k|b]zdf k|rlnt s'n &$ k'vf{sf efiffdWo] 8f]6]nL, a}t8]nL, yf¿, c5fdL, aemfªL, g]kfnL, 
bfr'{n]nL, afh'/]nL efiffnfO{ k'vf{sf] efiffsf ¿kdf k|of]u ug]{x¿sf] ;ª\Vof Ps nfveGbf a9L /x]sf] 
b]lvG5 . o:t} jStf;ª\Vof Ps nfveGbf sd / bz xhf/eGbf a9L ePsf efiffx¿ ;ft cf]6f, bz 
xhf/eGbf sd / Ps xhf/eGbf a9L jStf;ª\Vof ePsf efiffx¿ !! cf]6f, Ps xhf/eGbf sd / 
Ps ;oeGbf a9L jStf;ª\Vof ePsf efiffx¿ @$ cf]6f / Ps ;oeGbf sd jStfx¿ /x]sf efiffx¿ 
@$ cf]6f /x]sf 5g\ . 

dft[efiffsf] efiffkl/jf/ut ljljwtf 
;+;f/sf efiffx¿sf bzcf]6f kl/jf/dWo] g]kfndf rf/cf]6f efiffkl/jf/sf efiffsf ;fy} Psn 
kl/jf/sf] efiff klg af]lnG5 . ;'b"/klZrd k|b]zdf ef/f]k]nL efiffkl/jf/, lrlgFofltAatL efiffkl/jf/ 
/ b|la8]nL efiffkl/jf/ u/L tLg cf]6f efiffkl/jf/sf efiffx¿ af]lnG5g\ . o; k|b]zsf efiffx¿sf] 
kfl/jfl/s ljljwtfnfO{ tnn k|:t't ul/Psf] 5 M 
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tflnsf $
efiffkl/jf/ut juL{s/0f

j|m=;+= efiff kl/jf/ efiffx¿ 
efiff 

;ª\Vof
jStf 

;ª\Vof
jStf k|ltzt

!= ef/f]k]nL

g]kfnL, 8f]6]nL, yf¿, a}t8]nL, 
c5fdL, aemfªL, /fgfyf¿, afh'/]nL, 
bfr'{n]nL, 88]Nw'/L, lxGbL, d}lynL, 
b}n]vL, cjwL, h'DnL, v;, ef]hk'/L, 
;+:s[t, d';ndfg, pb"{, s'dfn, kx/L, 
;f]gfxf, ;fª\s]lts, k~hfaL, aª\nf, 
dfemL, /fhj+zL, af]6], df/af8L, 
cª\u|]hL, alHhsf, ugufO{, duxL / 
bg'jf/ . 

35 2648982 98.30038

@= lrlgofFltAatL

du/ 9'6, du/ vfd, tfdfª, /fhL, 
g]jf/L÷g]kfn efiff, u'?ª, AofF;L, 
ef]6], w'n]nL, /fO{, vfDrL÷/fp6], du/ 
sfOs], ofSy'ª, ltAatL, d'ufnL, 
l5lnª, z]kf{, ;'g'jf/, Nxf]kf, jflxª, 
b"/f, sf]r], e'h]n, rflDnª, ysfnL, 
d]xjfª, a]Nxf/], yfdL, afGtjf, b'dL, 
3n], nf]xf?ª, ;fDkfª, b'ªdfnL, 
gfl5l/ª / d]r]

36 45330 1.682139

#= b|la8]nL p/fa÷p/fp 1 114 0.00423
$= cGo – 316 0.011726
%= efiff gv'n]sf] – 41 0.001521

hDdf 72 2694783 100.0
;|f]t M /fli6«o tYofª\s sfof{no, @)*) . 

Dflysf] tflnsfn] ;'b"/klZrd k|b]zsf] efiffkl/jf/ut ljljwtfnfO{ k|:t't u/]sf] 5 . ;'b"/klZrd 
k|b]zdf jStf;ª\Vofsf b[li6n] ef/f]k]nL efiffkl/jf/ tyf efiff ;ª\Vofsf b[li6n] lrlgofFltAatL 
efiffkl/jf/ k|yd :yfgdf /x]sf] b]lvG5 . d"ntM of] k|b]z ef/f]k]nL efiffkl/jf/sf jStfsf] afx'No 
/x]sf] k|b]zsf ¿kdf /x]sf] b]lvPsf] 5 . b|lj8]nL efiffkl/jf/sf] Psdfq efiff o; k|b]zdf k|rlnt 
/x]sf] b]lvG5 . o;/L g]kfnsf rf/ efiffkl/jf/dWo] tLg efiffkl/jf/sf efiffx¿ ;'b"/klZrd k|b]zdf 
k|rlnt b]lvG5g\ . efiff;ª\Vofsf b[li6n] lrlgofltAatL efiffkl/jf/ tyf jStf;ª\Vofsf b[li6n] 
ef/f]k]nL efiffkfl/jf/ cu|:yfgdf 5 . 
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dft[efiffsf] lhNnfut ljt/0f 
;'b"/klZrd k|b]zdf hDdf gf} cf]6f lhNnf /x]sf 5g\ . s'g} klg lhNnfsf] hg;flª\Vos, eflifs, hftLo 
h:tf ljljw ljj/0fn] csf]{ lhNnf;Fusf] t'ngLo cfwf/sf ;fy} s'g} lhNnfleqsf kflnsfx¿sf] 
;du| cj:yfnfO{ k|:t't ub{5 . o; cfwf/df o; k|b]zsf] eflifs tYofª\s lhNnfut ljefhg ¿kdf 
ljefhg ug'{ jf~5gLo ePsfn] o; k|b]zsf lhNnfut dft[efiffsf] ;ª\Vofsf] ljj/0fnfO{ t'ngfTds 
¿kdf cWoog ul/Psf] 5 . o; k|b]zsf] lhNnfut eflifs ljljwtfsf] cj:yfnfO{ tnsf] lrqdf 
k|:t't ul/Psf] 5 M 

lrq ! 
dft[efiffsf] lhNnfut ljt/0f

/fli6«o tYofª\s sfof{no, @)*) . 

Dfflysf] lrqdf ;'b"/klZrd lhNnfsf] lhNnfut eflifs ljljwtfsf] cj:yfnfO{ k|:t't ul/Psf] 
5 . o; k|b]zdf /x]sf k|To]s lhNnfx¿ eflifs ljljwtfo'St 5g\ . o; k|b]zsf lhNnfdWo] s}nfnL 
lhNnfdf ;a}eGbf a9L %$ efiff k|rngdf /x]sf] b]lvG5 . To;kl5 bf];|f]df s~rgk'/ lhNnfdf $% 
/ 8f]6L lhNnfdf @^ efiff k|rlnt b]lvG5g\ . o; k|b]zsf lhNnfdWo] ;a}eGbf sd a}t8L lhNnfdf 
!% efiff k|rlnt /x]sf 5g\ . o;kl5 aemfª lhNnfdf @! / afh'/ lhNnfdf @@ efiff k|rlnt /x]sf] 
kfOG5 . eflifs ljljwtfsf] of] cj:yf x]bf{ o; k|b]zsf ;a} lhNnfdf eflifs ljljwtfsf] l:ylt 
kfOg] cj:yf b]lvG5 . ;fy} lxdfnL / kxf8L k|b]zsf lhNnfdf sd efiff k|rlnt /x]sf / To;sf] 
t'ngfdf t/fO{ k|b]zdf kg]{ s}nfnL / s~rgk'/ k|b]zdf a9L efiff k|rngdf /x]sf] kfOG5 . 

dft[efiffsf] kflnsfut ljt/0f 
;'b"/klZrd k|b]zdf hDdf ** cf]6f kflnsf /x]sf 5g\ . o; k|b]zsf ;a} kflnsfdf PseGbf a9L 
efiffsf] k|of]u ePsf] kfOG5 . sDtLdf Ps efiffb]lv a9Ldf #& efiff Pp6f kflnsfdf k|rngdf 
/x]sf] kfOG5 . dft[efiffsf] kflnsfut ljj/0fnfO{ tnsf] /]vflrqdf :ki6 kfl/Psf] 5 M 
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lrq @ 
dft[efiffsf] kflnsfut ljt/0f

;|f]t M /fli6«o tYofª\s sfof{no, @)*) . 

lrq @ n] ;'b"/klZrd k|b]zsf] dft[efiffsf] kflnsfut ljt/0fnfO{ k|:t't u/]sf] 5 . o; k|b]zsf 
kflnsfdf ;a}eGbf sd b'O{cf]6f dft[efiffb]lv #& cf]6f dft[efiff;Dd k|rlnt b]lvG5g\ . b'O{cf]6f 
efiff af]lng] kflnsf Psdfq 5 eg] ^ cf]6f kflnsfdf tLgcf]6f dft[efiff af]lng] b]lvG5 . To:t} 
;a}eGbf a9L !& cf]6f kflnsfdf rf/ efiff, !# kflnsfdf kfFr efiff / !@ kflnsfdf 5cf]6f efiff 
k|rngdf /x]sf] b]lvG5 . To:t} !! cf]6f kflnsfdf @) eGbf a9L dft[efiffx¿ k|rngdf /x]sf] 
kfOG5 . o; cfwf/df ;'b"/klZrd k|b]zsf ;a} kflnsfx¿ låefifL tyf ax'efifL /x]sfn] efiff gLlt 
tyf efiff of]hgfsf ;fy} dft[efiffdf lzIffsf] k|aGwnufotsf sfo{df låefifL tyf ax'efifL gLlt 
cjnDag ug'{kg]{ cj:yf ljBdfg b]lvG5 . 

lgisif{
;'b"/klZrd k|b]zdf &@ cf]6f efiff k|of]udf /x]sf] b]lvG5 . pSt k|b]zdf Ps nfveGbf a9L 
jStf;ª\Vof ePsf efiffx¿df g]kfnL, 8f]6]nL, yf¿, a}t8]nL / c5fdL u/L kfFr efiff /x]sf] 
kfOPsf] 5 . eg] bz xhf/eGbf a9L / Ps nfveGbf sd jStf;ª\Vof ePsf efiffsf] ;ª\Vof ^ 
cf]6f tyf Ps xhf/eGbf a9L / bz xhf/eGbf sd jStf;ª\Vof ePsf efiffx¿ !# cf]6f /x]sf 
5g\ . ;'b"/klZrd k|b]zdf k|rlnt %! efiffx¿nfO{ jStfn] bf];|f] efiffsf] ¿kdf k|of]u u/]sf] 
b]lvG5 eg] g]kfnL efiffnfO{ bf];|f] efiffsf ¿kdf k|of]u ug]{ jStfsf] ;ª\Vof !$()!%! /x]sf] lgisif{ 
k|fKt ePsf] 5 . pSt k|b]zdf k|rlnt s'n &$ k'vf{sf efiffdWo] 8f]6]nL, a}t8]nL, yf¿, c5fdL, 
aemfªL, g]kfnL, bfr'{n]nL, afh'/]nL efiffnfO{ k'vf{sf] efiffsf ¿kdf k|of]u ug]{x¿sf] ;ª\Vof Ps 
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nfveGbf a9L /x]sf] kfOG5 .

;'b"/klZrd k|b]zdf ef/f]k]nL efiffkl/jf/, lrlgFofltAatL efiffkl/jf/ / b|la8]nL efiffkl/jf/ u/L 
tLgcf]6f efiffkl/jf/sf efiffx¿ k|of]udf /x]sf 5g\ . pSt k|b]zdf jStf;ª\Vofsf b[li6n] ef/f]k]nL 
efiffkl/jf/ tyf efiff ;ª\Vofsf b[li6n] lrlgofFltAatL efiffkl/jf/ k|yd :yfgdf /x]sf] b]lvG5 . o; 
k|b]z ef/f]k]nL efiffkl/jf/sf jStfsf] afx'No /x]sf] 5 . pSt k|b]zsf lhNnfdWo] s}nfnL lhNnfdf 
;a}eGbf a9L %$ efiff k|rngdf /x]sf] b]lvG5 . To;kl5 bf];|f]df s~rgk'/ lhNnfdf $% / 8f]6L 
lhNnfdf @^ efiff k|rlnt b]lvG5g\ . o; k|b]zsf lhNnfdWo] ;a}eGbf sd a}t8L lhNnfdf !% efiff 
k|of]udf 5g\ . o;kl5 aemfª lhNnfdf @! / afh'/ lhNnfdf @@ efiff k|rlnt 5g\ . pSt k|b]zsf 
kflnsfdf ;a}eGbf sd b'O{cf]6fb]lv #& cf]6f dft[efiff;Dd k|of]udf 5g\ . b'O{cf]6f efiff af]lng] 
kflnsf Psdfq 5 eg] 5cf]6f kflnsfdf tLgcf]6f dft[efiff af]lng] b]lvG5 . efiffsf] k|of]uut, 
dft[efiffut Pjd\ bf];|f]efiffut ljljwtf ;a} lhNnf / kflnsfdf /x]sf] lgisif{ o; cWoogaf6 
k|fKt ePsf] 5 .
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